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The article is devoted to the study of problem of sensitiveness of future teacher. The 

phenomenon of sensitiveness is examined as meaningful quality of teacher of having three 
components structure (cognitive, emotional and behavior constituent). The results of research of 
behavior component of sensitiveness of future teacher of showing in indexes pedagogical time of love 
are presented of children humanistic communications of capabilities of influence on the emotional 
state of other people and manage the display of own emotions. 

It is certain that most future teachers own the middle levels of display of pedagogical time of 
humanistic orientation and spiritual communication developed not enough a flair to cause for other   
people the certain emotional states to reduce intensity of experiencing by them negative emotions and 
also developed not enough a flair and necessity to control external display of own emotions. 
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The article reveals some of the contradictions that exist between the content of training 

psychologists and social workers to work on combating child maladjustment and available today 
demands to address this problem. Also, this paper presents the main results of the study of 
psychological factors of future educational sector professionals (social workers and psychologists) to 
work with socially maladjusted adolescents , including series summarizes the results of the program of 
readiness of these future professionals based on certain psychological factors, psychological factors 
identified and component availability, which was carried out by means of the impact of specially 
selected training exercises suggested topics for discussion in the course of the training sessions. 
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