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Markov R. Protection of a police officer from cold weapons

The protection of police officers from cold weapons is an extremely relevant topic in the modern world. There are many sit-
uations when law enforcement agencies have to deal with attacks in which criminals use cold weapons such as knives, swords,
brass knuckles, etc.

These attacks can be very dangerous and result in serious injury or even death. However, ensuring the safety of police
officers is not an easy task, as they must be prepared for different scenarios and ensure the safety of citizens without violating
human rights and freedoms.

Such grounds require careful study and development of effective strategies and tactics to protect law enforcement officers
and ensure the safety of citizens.

This issue in the context of professional training that will contribute to the personal protection of police officers has been
studied by such domestic scholars as A. Martyshko [9], V. Bondarenko [5], S. E. Butov [3] and others, so we took their works as
a basis and decided to demonstrate the importance of self-defense against attackers and ways to improve skills to avoid serious
and fatal consequences of the use of cold steel.

The purpose of this article is to analyze the aspects of improving the effectiveness of police officers’self-defense techniques
against an attack by a criminal with a cold steel weapon.

The objectives of the article in connection with this topic are as follows:

— to point out the ways to improve the professional training of a police officer;

— to indicate the techniques of self-defense and disarmament of the offender;

— to emphasize the importance of knowing the regulations on the use of coercive measures.

Research methods and techniques. The methodological basis of the study of the study are the modern methods of cognition
used in it, such as: analysis and synthesis, generalization, induction method and others.

Key words: cold weapons, professional training, protection, tactics, risk, individual armor protection, defense, special
means.
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TEACHING OF A PROFESSIONAL FOREIGN LANGUAGE COMMUNICATION AT HIGHER
INSTITUTIONS OF UKRAINE

This article addresses the imperative for a significant enhancement of the Ukrainian higher education system to cultivate
specialists proficient in conducting professional interactions through foreign language communication across diverse contexts. It
delineates the objective of imparting professional foreign language communication skills in universities, emphasizing the attain-
ment of a proficiency level conducive to practical application in subsequent professional endeavors. To enhance the efficiency
of the teaching process, educators are urged to develop novel organizational frameworks and methodological techniques. In
alignment with the ongoing efforts to elevate the quality of higher education, this article directs its focus toward the development
of the professional communicative competence of future specialists, encompassing intercultural, humanities, social, and linguis-
tic components. Within this context, the acquisition of Foreign Language for Specific Purposes assumes paramount importance,
facilitating students' rapid adaptation to the evolving challenges presented by academic and professional communities. This
development not only garners interest among university instructors but also resonates with learners. The article underscores
a dual-focused educational approach, examining two methodologies: English Language for Specific Purposes and Content
Language Integrated Learning. It explores potential avenues for optimizing and modernizing the methodology of teaching
professional foreign language communication. Furthermore, it highlights the significance of the process of integrating foreign
language and professional components, essential for shaping a competitive model of a graduate-specialist in the global labor
market. A novel approach to the selection of learning content is advocated within the context of professionally oriented foreign
language teaching. The article provides a detailed description of all facets of professionally oriented foreign language teach-
ing, offering a comprehensive overview of the intricacies involved in imparting professionally oriented foreign language skills.

Key words: Integrated learning, teaching foreign languages, professional foreign language communication, education, pro-
filing discipline, dual-focused approach, higher institutions.

(cTaTTIO MOJAHO MOBOIO OPUTIHAITY)
The primary objective of higher education is to nurture a multidimensional, creative personality that compre-
hensively perceives the world. This individual should actively participate in both professional and social spheres,
contributing to the dynamic and sustainable development of mankind, in contrast to narrowly-focused specialists.
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The increasing expansion of international relations among industries and individual enterprises, coupled with
the growing utilization of imported equipment and foreign technologies, underscores the escalating importance of
linguistic training in shaping a well-rounded specialist. Unprecedented interest in learning a foreign language has
arisen due to the imperative to use it as a tool for enhancing and expediting integration into the global community,
expanding connections with foreign companies, leveraging know-how, establishing personal contacts, and pursuing
diploma convertibility.

In today's dynamic environment, specialists at all levels must exhibit professional mobility, possessing deep pro-
fessional knowledge while being cognizant of the continual need for self-improvement. The readiness of specialists
for effective professional activity encompasses characteristics such as adaptability, professional skills, the ability to
apply acquired knowledge to solve professional challenges, and a sustained motivation for successful professional
endeavors.

The training of specialists now demands not only specialized knowledge but also additional knowledge that is
increasingly considered part of general culture. This additional knowledge enhances competitiveness in the labour
market, providing opportunities for securing prestigious and well-paid positions. Consequently, a prerequisite for
graduates of vocational schools at any level is proficiency in a foreign language aligned with the communicative
needs of their future professional activities. When students approach a foreign language as a means of general cul-
ture, they acquire language proficiency more rapidly and effectively as a tool for professional culture.

The central objective of foreign language training in a professional school is to develop communicative abilities,
teaching language as a genuine means of intercultural communication — both in written form and through direct
oral contacts. This training serves a dual purpose: fostering the general cultural development of the individual while
ensuring professional development to transform the student into a competent professional [7].

Regardless of specialty, a future specialist must possess the capability to comprehend and utilize any form of
information, whether it involves competent paperwork or understanding specific technical features of equipment,
its installation, and operation [6]. Consequently, universities must undertake the responsibility of training specia-
lists capable of effectively addressing language-related challenges in their professional activities. The success of this
endeavor hinges on the specialist's level of training and the establishment of optimal links between subjects in the
professional and humanitarian cycles.

Educational institutions are undergoing a reorientation towards training personnel tailored to the needs of their
respective regions. This involves adopting a regionalization approach to vocational education, transitioning from
training personnel with narrow specialties to cultivating specialists with professional mobility [4]. Such specia-
lists must adapt to continuous information flow, evolving technology, widespread computerization of production,
improved labour organization, and advancements in the social and cultural sphere. Adjustments in the teaching of
language cycle subjects are essential to enhance the effectiveness of linguistic training and implement educational,
nurturing, and developmental teaching ideals.

The newly formulated work programs for language cycle subjects, aligned with the State Educational Standard
[3], encapsulate the overarching goals and objectives of these subjects. Special emphasis is placed on interdiscip-
linary connections in language study, linking it to the future specialties of students.

The primary objective of teaching professional foreign languages in technical universities is to cultivate a high
level of proficiency for their practical use in future professional activities. Mastery of a foreign language represents
just one facet of a subject that is professionally directed. A foreign language enhances the concept of professional
orientation by providing a focus on the content of teaching materials and activities that incorporate methods foster-
ing professional skills.

The professional orientation of this activity necessitates several key elements: 1) integration of the discipline of
Foreign Language with profiling disciplines; 2) tasking the foreign language teacher with educating future specia-
lists based on interdisciplinary links; 3) utilization of effective instructional methods.

Ukraine's active participation in the global community, coupled with involvement in international scientific
projects and programs, underscores the imperative of fluency and practical application of at least one foreign lan-
guage in both everyday and professional contexts as a priority for enhancing the education of a modern specialist
[2]. Given the prominence of computer technology and the global Internet in contemporary society, the English
language holds a dominant role.

In addition to profound knowledge in specialized disciplines, modern specialists require computer expertise,
well-developed communication skills, and a high level of proficiency in a foreign language. The educational func-
tion of a foreign language in the university facilitates access to essential professional information not only from
domestic but also from foreign sources, a crucial aspect in forming professional competence.

A foreign language also offers significant opportunities for the development of cognitive abilities, memory, and
willpower [6]. The emergence of new carriers of international information and methods of processing necessitates
specialists in various fields to optimize the balance between domestic and foreign information flows, considering
economic and energy indicators. Graduates of non-linguistic universities must develop foreign language speech
activity to address such tasks effectively.

The current priority in improving the education system is associated with developing theoretical and
methodological foundations for designing teaching technologies [9]. These technologies should ensure the diversified
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development of students' foreign language communication skills and their ability to process foreign language infor-
mation rapidly and efficiently. This approach aims to nurture new personal qualities, active life positions, a rational
attitude toward the surrounding world, and the development of communicative competence, professional thinking,
and worldview among students.

Communicative competence is viewed as a measure of an individual's engagement in communicative activity
[2]. The culture-centric approach underscores key principles in specialist training, including humanization, com-
plexity, integrity, and integration [8]. Notably, the importance of the general culture of the individual is emphasized
as the professional foundation for the training of any specialist.

In response to emerging challenges, our universities have undertaken a comprehensive re-evaluation of the
traditional approach to language instruction. Active proficiency in a professional foreign language is now regarded
as an indispensable component of the professional training for future specialists, seamlessly integrated into their
qualifications to both professional and universal competencies. The emphasis in training is squarely focused on
achieving a practical knowledge level, treating the language as a means of intercultural communication and ensur-
ing the possibility of continuing education and professional activity in a foreign language environment. Realizing
this goal sets exceptionally high standards for mastering a professionally oriented foreign language, necessitating
careful consideration of several key aspects.

The first aspect underscores that a professional specialist, aiming for effective professional communication in a
foreign language, must master specialized professional terminology. The second aspect emphasizes the necessity
for a professional specialist to acquire linguistic means enabling the actual execution of business communication.
The third aspect highlights the importance of developing and improving skills and research capabilities during the
learning process.

The analysis of tasks associated with the professional activity of future specialists has enabled the development
of'a comprehensive scheme for teaching a foreign language, incorporating the following provisions:

1. Determination of communicative features for various text types in the specialty and the means of expressing
these features, i.e., communication models.

2. Identification of communicative signs of oral speech and the means of expressing these signs.

3. Comparison of these means of expression and the selection of models for passive and active training.

4. Determination of the most comprehensive list of communicative features and models of oral speech in the
studied specialty, followed by the development of a system of exercises for active training.

5. Analysis of various communication-oriented types of texts in the specialty, selecting specific types for
educational purposes, determining their main communicative features, models, and developing an effective system
of exercises for training selected structural units.

6. Creation of a "base of preliminary knowledge" for the development of speech skills and abilities, involving
the selection and training of word-formation, lexical, and grammatical structures necessary for reading, listening,
and speaking.

7. Oral communication ranging from monologue to dialogue and vice versa, utilizing problems and games of a
problem-seeking nature.

When developing oral speech skills in a foreign language within a specialty, it is essential to recognize that its
monological element is no less critical than the dialogical element [8]. Consequently, teaching methods should
strive to increase the volume of monologue replica within dialogue, progressing to purely monologic forms of oral
speech [2].

Working on a text as the main educational unit in teaching a foreign language necessitates teaching students to
identify the main topic and logical structure. This involves understanding the distribution of elements "topic-topic,"
forming the basis of communication within the specialty. The primary focus is on correctly posing questions (log-
ically and grammatically) and answering posed questions, thereby sustaining and supporting a conversation while
recalling the main problems and their logical presentation [6].

The formation of communicative competence is enhanced through the incorporation of communicative events
in foreign language lessons. The effectiveness of these events relies on placing students in conditions that compel
them to communicate and exchange opinions on a given topic immediately and subsequently in real communication
situations. To achieve this, teaching techniques promoting real communication in a learning environment, such as
solving problem tasks, discussions, storytelling, role-playing games, and project work, are essential [4].

The active involvement of teachers from specialized departments in teaching a professional foreign language is
a fundamental component. In this scenario, students find it easier to master special terms that linguists may not be
familiar with. An important principle is observed: a professional linguist knows how to articulate correctly, while a
technical discipline teacher understands what to convey. In such classes, students feel at ease, as clarity is prioritized,
and all questions are addressed. The pedagogical activity of teachers working together encompasses the prepara-
tion, planning, organization, management, and control of the educational process. In classroom time, a teamwork
model is implemented with separate teaching of the discipline. Teachers closely collaborate at all stages of student
education, from preparatory tasks to the assessment phase. Teaching a foreign language in pedagogical interaction
necessitates additional theoretical knowledge from its members. The main feature of the pedagogical qualifications
of teachers participating in joint student training is not only knowledge of their subject but also proficiency in a
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foreign language by the teacher of the profiling department and a certain understanding of the subject of special
disciplines for teachers of the language department. Organizing additional methodological and language training for
teachers of a foreign language and teachers of special disciplines is imperative.

This approach positions the content of foreign language instruction not as an isolated academic subject but as
a subject of educational activity consistently transforming into the subject of professional activity. The system of
professionally similar situations utilized in this approach allows for the dynamic development of training content
using a foreign language, creating the possibility of integrating knowledge from various subject areas.

Through a retrospective analysis, this study aims to elucidate fundamental distinctions between two methodo-
logies. The enhancement of literature reading skills within a specialized domain and the development of oral com-
munication based on specialized texts have stimulated increased interest in foreign language acquisition, expanding
students' intellectual horizons within their prospective disciplines.

The conceptualization of teaching professional foreign languages in the university, with a focus on reading spe-
cialized literature and professional terminology, has been extensively investigated in prior studies (Durdas A., 2021;
Badan A., 2021). The evolution of communicative training theory has led to a shift towards cultivating a creative
and active personality, integrating specialized knowledge and skills conducive to professional development across
diverse scientific domains (Bielousova R., Gluchmanova M., 2014).

The foundational principles of communicativeness and problem-solving are delineated as the cornerstones
of professionally oriented education (Onishchenko N., 2021). The amalgamation of the theory of mental activity
development in situations of repeated communication (Fenwick T., 2003) and the theory of personality development
in the context of speech activity underscores the principle of communication.

Contextual learning theory, considered a form of active learning for higher education, is directed towards the
professional training of students. It advocates for the systematic utilization of the professional context during train-
ing, emphasizing the significance of a contextual approach in teaching lexical, grammatical, and phonetic skills
within the context of professionally oriented foreign language instruction. In this learning system, the content of the
text takes precedence, followed by language form.

Some scholars extend the concept of professionally oriented teaching to include not only a professional orien-
tation in the content of educational materials but also in activities and various methods and techniques that form
professional abilities. They propose that a foreign language, as a professionally significant discipline, possesses the
means to cultivate professional abilities among students. The suggestion is to integrate the discipline of Foreign
Language with profiling disciplines within the framework of professionally oriented training (Durdas, A., Mostyt-
ska, L., Kostenko, O., Ovcharova, O., 2021). Essentially, the goal of professionally oriented training is to actively
implement interdisciplinary communications within the higher education system, building upon these communica-
tions (Hodovanets N., and Lehan V., 2016).

In essence, numerous similarities exist between the considered approaches, comprehensible through the levels
of their principles. The four Cs in integrated learning — context, communication, cognition, culture — demonstrate
professionally relevant correspondences in professionally oriented training [3].

The disparities between the approaches lie in goal setting, the nature of collaborative activities between teachers
of profiling disciplines and foreign languages, and the organization of the educational process. The first approach
prioritizes the formation of language and speech competence, subsequently delving into semantic interpretation,
understanding, and discussion. Conversely, the second approach conducts training from text to language, initially
emphasizing the conceptual understanding of the text's core content.

To enhance the effectiveness of teaching professional foreign language at the university, students should be
instructed in utilizing Internet resources to broaden the scope of their language proficiency for professional appli-
cations. Engaging in international conferences is also essential for improving qualifications, language skills, and
integration into the scientific community. Internet resources facilitate access to the latest scientific research and
inventions, enabling students to augment their vocabulary across various scientific domains.

Furthermore, emphasis should be placed on developing both monologue and dialogical speech, employing texts
and dialogues related to professional activities. The formulation of dialogues and monologues about future profes-
sions is a crucial aspect of language training, and various methods such as role-playing games and problem situa-
tions can enhance students' cognitive activity [8].

In addition to these considerations, a focus on listening skills is imperative. Texts selected by teachers should be
concise, containing a limited number of new lexical units, and the volume of new information should be moderate.
Introducing new vocabulary before listening to the text is crucial. The text should be listened to twice, followed by
exercises to assess comprehension [4].

Regarding professionally oriented reading, prioritizing informative reading is essential for young specialists.
Informative reading involves extracting semantic information from a foreign language text, ensuring a detailed
understanding. Pre-reading assignments, such as answering general questions, aim to activate students' existing
knowledge or create associations on the topic. Post-reading assignments focus on details, requiring students to
generate more comprehensive information by tasks like writing headings or drawing up a text plan.

Effective teaching of writing skills is a vital component of professionally oriented language education. Foreign
internships necessitate the ability to write notes, questionnaires, applications, autobiographies, and personal or
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business letters in a foreign language, incorporating both grammatical structures and appropriate speech etiquette.
Special attention should be given to teaching abstracting and annotating professionally oriented materials, as well
as presenting work results through presentations.

In conclusion, the formation of communicative competence should lead to the future specialist's readiness for
comprehensive understanding of foreign oral and written speech, contributing to the development of full-fledged
professional competence. The structural elements of professionally oriented language teaching include training in
dialogical speech, monological speech, listening skills, focusing on informative reading, and writing skills aimed at
developing communicative competence.

The significance of developing communicative competence among future specialists in learning a professional
foreign language lies in fostering skills for communicative communication, understanding speech models, studying
customs and culture of target language countries, and applying this knowledge in professional development. It is
crucial to continually enhance the communicative competence of modern students for working with foreign sources
and communicating within the framework of interstate professional relations.

In the context of expanding international contacts, a humanized orientation of education, along with practical
knowledge of a foreign language, contributes to the formation of a well-rounded, socially active specialist. It provides
opportunities to establish cultural and business ties, acquaint oneself with world culture, and understand universal
values. The training system in a non-linguistic university should align with emerging social relations, fostering stu-
dents' ability to adapt to changing economic and professional information processes while creatively solving profes-
sional and communicative problems. Achieving this necessitates a holistic reform of the education system, empha-
sizing increased activity in professional training and enhancing the teaching of all types of foreign speech activity.
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Mpyopa O. B., Tonenuyk T. B. Ha¢uanna npogeciiinozo inuiomoeno2o cninky6anns 6 HaguaibHUX 3aK1a0ax euuiol
oceimu Ykpainu

YV yiu cmammi posensoaemocst HeoOXiOHicmMb 800CKOHANEHHSL YKPATHCLKOI cucmemu auujoi ocgimu 0Jis popmysants 6iono-
BIOHUX HABUYOK CHeyianicmis, 30amHux 6ecmu npo@ecitiny 63amo0it0 yepe3 iHUOMOBHe CNLIKY8AHHS 6 PISHUX KOHMEKCIAX.
Cmamms okpecnioe memy HAOAHHA NPODECIliHUX HABUYOK CRIIKYBAHHS [HO3EMHOIO MOBOIO 8 YHIBEPCUMEmax, Ha2oI0uyIouU
HA Q0CSACHEHHI PiGHsL BONOQIHHS GIONOGIOHUMU 3HAHHAMU, WO CAPUSE NPAKMUYHOMY IX 3ACMOCY8AHHIO 8 NOOAIbILIL NPodeciii-
Hill OisinbHocmi. [[ist niosuwerHs eqoeKmugHOCI HABUAIbHO20 NPOYeCy Nedazo2am HeoOXiOHO pO3POOIAMU HOBI OP2AHI3AYIUHI
OCHOBU Ma MemoOouyni nputiomu. Y 38 ’a3Ky 3 NOCMIUHUMU sycunnamu w000 NiOBUWeHHsL AIKOCMI 8UWOT OCEIMU Ysi CIMAMNsL
CHPAMOBYE C6010 y6a2y HA PO3GUMOK npod)ecmuo Komymkamuenm KOMNemeHmMHOCMI MAuOymHix cneyianicmis, o oXonuoe
Mzofczcyzzbmypﬂuu 2yMaHzmapHuu coyianvHutl ma NiHeiCMUYHUL KOMNOHEHMU. Y ybomy KonmeKkcmi eueyenis iHo3eMHOi MOBU
0151 cneyianbHux yinel Habysae nepuiouepe08020 3HAUEHH s, CHOHYKAIUU CHIy0eHmi6 00 HOBUX 6UKIUKIG, WO NOCMAIONb nepeo
axaoemiuHumu ma npoghecitinumu cninoHomamu. JJociioxrcyromscs ROMeHYiiHI WAXU ONMUMI3ayii ma MooepHizayii memoou-
KU HABYAHHA NPoghecilino2o iHWoM08HO20 ChinKyeanns. Kpiv mozo, niokpecnioemoca eaxcausicms npoyecy inmezpayii inuio-
MO6HO20 ma NPOPecilinoe0 KOMROHEHMIB, HeoOXIOHUX O (hOPMYBAHHS KOHKYPEHMOCHPOMOICHOL MOOeNi 8UNYCKHUKA-CHe-
yianicma Ha ceimoeomy punky npayi. IIponazyemocsa noguii nioxio 0o 6iobopy 3micmy HAGUAHHA 8 KOHMEKCMI npogeciiino
OPIEHMOBAHO20 BUKIAOAHHS IHO3EMHOI MOBU. Y cmammi noOaHo 0emanbHull Onuc ycix acnekmis npo@ecitino opieHmo8aHo2o
HABYAHHA [HO3eMHOI MOBU, 3aNPONOHOBAHO KOMNIEKCHULL 027140 MOHKOWI8 (opMYBaAHHA NPOECIiHO OPIEHMOBAHUX HABUUOK
iHO3eMHOI MOGU.

Knrouogi cnoga: inmezposane HaguanHs, HAGYAHHS THO3EMHUX MO8, NPOQeciline IHUOMOBHEe CRIIKY8AHHS, 0C8imd, npoi-
JH00YA OUCYUNTIHA, 0B00PIEHMOBAHUL NIOXIO, UL HABYATLHULL 3AKIA0.
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Ilempenko T. B.

EMEPIKEHTHUH NIJAXIJ Y BUBUYEHHI KPOC-KYJIBTYPHOI KOMYHIKAIIIl YYACHUKIB
OCBITHBOTI'O IPOLIECY

Mema cmammi nepedbauana 6usHaueHHs NOMEHYIANLY eMEPONCEHMHO20 NIOX00Y V 00CIONCeHHT OUOAKMUYHUX ACNEKMIE
KPOC-KYIbMYPHOI KOMYHIKAYIL YUACHUKIE OCBIMHbO20 NPOYEC) 8 YHIGepCUumemni.

Asmopka enepuie posenaHyia 0coonu8oCni 6UKOPUCIAHHS Yb020 NIOX0OY NiO 4ac 00CIIONHCEHb 3a KpUmepiem pieHie oceimu
i yineti 0c8imuix npozpam, sAKi peanizyromsCcsa 8 YHieepcumemax Ha nepuiomy, Opyeomy i mpemsomy 0C8imubo-HAYKOBOMY DIGHAX
suwoi oceimu.

Llixaso, wo 6 pobomi asmopka nokazana YiHHICMb COYIOKYIbMYPHOT CAPAMOBAHOCMI KPOC-KYIbMYPHOI KOMYHIKAYIl Ha nep-
womy (baxanagpcbkomy) pisHi 6uwjoi ocgimu. Y cmammi Ha2onouweno, wo Kpoc-KyabmypHa KOMYHIKayis ceped cmyoeHmis
baxanagpanmy opmyemscs nio 8naAUBOM CNPULHAMMA IHHOPMAYIUHO-3HAKOB020 KOHMEKCMY, CHyOeHmu 8i0KpUmi 0 CHilb-
H020 OCMUCTeHHs | nodoaanus mpyoHowis. Ha opyeomy (macicmepcokomy) pieni auwyoi ocgimu yéaea npudinena Oudaxmudnum
acnekmam opeanizayii Kpoc-KynbmypHoi KOMyHIKayii 6 peanizayii iHOUGIOYaIbHUX OCEIMHIX MPAEKMOPI KOJICHO20 YHUACHUKA
0C8IMHL020 npoyecy Ha yvbomy pisHi. Macicmpanmu, 6uséieHo 00CAI0NHCeHHAM, Oinble NPUOLIAIOND Y8azu eMOYIlIHO-MOMU-
8AYILHOMY ACHeKmy Kpoc-KyIbMypHO20 CRIIKY8AHHA | KOMYHIKamueHoi 3aemodii. Ha mpemvomy (oceimuvo-Haykogomy) pieHi
emepodceHmHUL NiOXio0 003605€ YEUPAZHUMU eKOHOMIUHULL eekm 00CII0NCeHb, POTb KPOC-KYIbMYPHOI KOMYHIKayii 6 peai-
3ayii’ deporcasroi 0ceimHbol NONIMuKY i 301UCHEHH] €8POIHMeSPAYIIHUX KPOKI6 30IUMNCEHHS HAYIOHATIbHO2O | €6PONELICHKO20
docrioHuybkozo npocmopy. Ha ybomy ocsimuvomy pigri 3000y8aui 6sice Maoms 00CMamMHb0 WUPOKULl 00C8i0 8UPILeHHs MPyo-
HOU}i8 KpOC-KYIbMYpHOI KOMYHIKayii, momy Oiibule ysazu npugepmac pe2yiamopHo-iHmeHyiuHut acCheKkm maxoi KOMyHIiKayii.

Asmopom nazonouieno, wo emepoxcenmuuli nioxio nepeddbavac OCMUCIeHHA Mo2o, Wo YiTiCHICHb KPOC-KyabnypHOI Komy-
HIKayii He € NPOCMUM NOEOHAHHAM YCIX (6ep6aﬂbHux H€66p5aﬂwa€ IHMe2POBaHiLX) 3acobie ma cCMUCIOBUX [ 3MICIMOBUX ACNEK-
mie maxoi komyHikayii. ¥ Kpoc- KYIbMYPHIll KOMYHIKAYll UHUKAIOMb KOHKpEmHI cmpamezii KOMYHIKayli Ha 6UKTUK 306Hil-
HIX KOMYHIKAMUSHUX cumyaum EMepO:)fceHmHuu nioxio dac 3mozy 6UHeCmU aKyeHmu Ha pe3yibMamuHicmy i 6i0nosionicmb
OUOAKMUYHUM YiAM MAKOI KOMYHIKAYi.

Ilepcnexmu6oio nodanbuio2o po3pooients 3asa61eHoi memu 8USHAYEHO NOUWYK WIAXI8 KPOC-KYIbMYPHOI 63a€MO00ii y KOH-
MeKCMi MIJICKYIbMYPHOI CRIBNPAYT YUACHUKIE OCBINMHbO2O Npoyecy, peanizayii npoepam akademiyHoi MOOIIbHOCHI.

Kntouosi cnosa: sxicms ocsimiu, KOMYHIKAMUBHA KOMNEMEHMHICb, eMepOHCeHMHUL NIOXI0, KPOC-KYIbIMYPHA KOMYHIKAYIA,
HABUAHHSL, 0CODUCMICB, CIYOeHm, PIGHI 8ULOT 0C8ImiL.

Kpoc-kyneTypHa KOMyHIKaIlisl yYaCHUKIB OCBITHBOTO INpOIECy INepedyBae y IUIOMIMHI MIXIUCHUILUTIHAPHOTO
HAyYKOBOTO 1 MPHUKJIATHOTO AUCKYpCYy. Maroun B METOIOJIOTIT OIOpY Ha MCUXOJIOTII0 1 COII0MIOrito, KPOC-KYIbTypHa
KOMYHIKallisl BUBYA€ BILUTUB KYJIBTYPHUX YMHHUKIB HA PO3BUTOK OCOOMCTOCTI 1 aHaNi3ye BiIMOBiIHI TpaHCchopmarii
B moBeiHMmi. [JJis1 ChbOrofeHHs, MO MO3HAYMIOCS IUIOK0 HU3KOI0 IMUBLII3AIIHUX KOH(IIKTIB, 30UIBIICHHS Mirpa-
LIHHUX TIOTOKIB, PO3BUTOK MIXKKYJIBTYPHHUX BIIHOCHH B YCiX c(epax KUTTEAISUIBHOCTI CYCIIbCTBA HAOYI0 HOBOTO
3By4aHHs. OCTaHHIM YacoM y HIMPOKOMY 1H(GOPMAIIHHOMY MPOCTOPI YACTO BKUBAETHCS TEPMIH «KYJIBTYPHHH
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