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ABSTRACT

The article deals with the issues of the role of multicultural/intercultural edu-
cation in ensuring the cultural rights of the bearers of various traditions in
the process of their interaction in an ethnically diverse human environment.
The hypothesis of the publication is the following: multicultural/intercultural
education forms (builds) a platform for the realization of cultural rights of rep-
resentatives of various ethnic communities in the process of their interaction,
preventing the violation of their rights. Clarifying the content of the concepts
of multicultural education and intercultural education begins with exposing
the content of the concepts of multiculturalism and interculturalism.

The content of the concept of ethnic interaction as well as the structure of
this phenomenon is presented. The etymology of multicultural/intercultural
education and its contemporary value is discussed.

The author concludes that the practice of multicultural/intercultural edu-
cation in North American and European countries has proven its viability in
forming a platform for ensuring equal opportunities for the realization of the
cultural rights of the bearers of various ethnocultural traditions and ways of
life, particularly in the educational process. It opens up opportunities for equal
ethnic interaction at the level of minority groups and at the level of minorities
and the majority — the mainstream of the country of residence — and helps to
avoid violations of their rights thanks the exclusion of prejudices, getting to
know each other better. As a result, opportunities for interaction in the plane of
psychological perception replace the paradigm of opposition “we-they (stran-
gers)” with the paradigm of compromise “we-they (others).”

The prospects for the development of multicultural/intercultural edu-
cation for Ukraine are analyzed in the context of conflict-free interethnic
interaction.
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STRESZCZENIE

Edukacja mi¢dzykulturowa jako czynnik realizacji praw czlowieka

Artykut porusza kwestie roli edukacji wielokulturowej/migdzykulturowe;j
w zapewnieniu praw kulturowych nosicieli réznych tradycji w procesie ich
interakeji w etnicznie zréznicowanym Srodowisku ludzkim. Hipoteza pub-
likacji jest nastepujaca: edukacja wielokulturowa/mi¢dzykulturowa tworzy
(buduje) platforme dla realizacji praw kulturowych przedstawicieli réznych
spolecznosci etnicznych w procesie ich interakeji, zapobiegajac naruszaniu
ich praw. Wyjasnienie treSci poje¢é ,edukacja wielokulturowa” i ,edukacja
mig¢dzykulturowa” rozpoczyna si¢ od ujawnienia zawarto$ci pojeé ,wielo-
kulturowos¢” i ,,migdzykulturowos$¢”. Przedstawiono tre$é pojecia ,interak-
¢ji etnicznej” oraz strukture tego zjawiska. Omoéwiono etymologie edukacji
wielokulturowej/mig¢dzykulturowe;j i jej wspolczesng warto$é. Autor stwier-
dza, ze praktyka edukacji wielokulturowej/mi¢dzykulturowej w krajach Ame-
ryki Pétnocnej i Europy dowiodla swojej przydatnosci w tworzeniu platformy
zapewniajacej rowne szanse realizacji praw kulturowych nosicieli réznych
tradycji etnokulturowych i sposobéw zycia, zwlaszcza w procesie edukacyj-
nym. Otwiera mozliwosci réwnych interakcji etnicznych na poziomie grup
mniejszo$ciowych oraz na poziomie mniejszosci i wigkszoSci — gléwnego
nurtu kraju zamieszkania — i pomaga uniknaé naruszen ich praw dzigki
wykluczeniu uprzedzen i lepszemu poznaniu si¢. W rezultacie mozliwosci
interakcji na plaszczyZnie percepcji psychologicznej zastgpuja paradygmat
opozycji ,my-oni (obcy)” paradygmatem kompromisu ,,my-oni (inni)”. Per-
spektywy rozwoju edukacji wielokulturowej/migedzykulturowej na Ukrainie
sg analizowane w kontekscie bezkonfliktowej interakeji miedzyetnicznej.

SEOWA KLUCZE: prawa czlowieka, prawa kulturowe czlowieka,
wielokulturowo$¢, migdzykulturowosé, edukacja
wielokulturowa/mi¢dzykulturowa, interakcje etniczne,
specyficzne koncepcje pedagogiczne, systemy
pedagogiczne

First statement: In this statement, I present the most common and
accepted definitions related to the conceptualization of the phenom-
enon of human rights and their implementation in the practice of dif-
ferent states. They were generated by Wikipedia on the basis of defini-
tions contained in encyclopedic editions, international organizations and
in the works of some researchers (Stanford Encyclopedia of Philosophy,
Encyclopadia Britannica, The United Nations, Human Rights Reference
Hand Book (Sepulveda, M. et al.), Office of the High Commissioner of
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Human Rights, Burns H. Weston, Gary J. Bass): human rights are moral
principles or norms for certain standards of human behaviour and are reg-
ularly protected in municipal and international law. They are commonly
understood as inalienable, fundamental rights “to which a person is inher-
ently entitled simply because she or he is a human being” and which are
“inherent in all human beings,” regardless of their age, ethnic origin, loca-
tion, language, religion, ethnicity, or any other status. They are applicable
everywhere and at every time in the sense of being universal, and they are
egalitarian in the sense of being the same for everyone. They are regarded
as requiring empathy and the rule of law and imposing an obligation on
persons to respect the human rights of others, and it is generally consid-
ered that they should not be taken away except as a result of due process
based on specific circumstances (Human rights).

Second statement: Now we shall differentiate among economic rights
(a person’s ability to realize his/her abilities and earn means for a living by
participating in the production of material and other goods), social rights (the
ability of a person and a citizen to ensure proper social living conditions and
social protection), ecological rights (human rights to a safe ecological envi-
ronment), cultural rights (the possibility of preserving and developing one’s
spiritual interests and abilities, individual image and national identity, access
to the spiritual achievements of humanity, their assimilation, use and partic-
ipation in their further development), the right to education (the highest goal
of education is the comprehensive development of a person as an individual,
as the highest value of society, the development of his/her talents, mental and
physical abilities, the education of high moral qualities, the formation of citi-
zens capable of conscious social choice, the enrichment of the intellectual,
creative and cultural potential of the people on this basis), polizical and civil
rights (the possibilities of real people’s power, the creation of such relations
between the government and the people, in which the government expresses
the interests of the people, a system of legal relations built on mutual under-
standing and interaction between the authorities).

Third statement: In the social development of almost all countries of
the world, numerous examples of violations of certain human rights are
recorded. Such violations are observed on two levels: a) institutional (on
the part of the authorities, entrepreneurs and politicians); b) in the process
of interaction of participants in social processes (on the personal and group
levels).

Fourth statement: Democratically thinking theoreticians and practitio-
ners are constantly looking for compliance with the listed rights and elimi-
nation of the conditions that violate these rights.

Fifth statement: The focus of this publication is the role multicultural/
intercultural education (Six reasons why multicultural education is essential
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in our diverse world) in the sphere of interaction of individuals and groups,
in particular, the search for the creation of conditions and the use of means
in order to prevent the violation of the rights of the participants of this
interaction in an ethnically diverse human environment.

Hypothesis: Multicultural/intercultural education forms (builds)
a platform for the realization of the cultural rights of representatives of
various ethnic communities in the process of their interaction, preventing
the violation of their rights.

Before presenting my vision of the characteristics of multicultural/inter-
cultural education in the context of the implementation of cultural human
rights, I believe it is necessary to clarify its contents. Since I emphasize
the violation of the rights of the bearers of certain cultural traditions (con-
nected with their ethnicity) and the elimination of the causes of such vio-
lation in the process of their interaction, it is worth providing an additional
understanding of the concept of “ethnic interaction.”

Ethnic interaction, in my opinion, is the interaction of representatives of
different ethnic groups living within the boundaries of one ethno-political
or administrative-territorial entity (state, aera, enclave), through direct and
indirect contacts at the individual and group levels in all spheres of social
life, which resultin the exchange of ethnic information and under the influ-
ence of which perceptions are formed about one another (ethnic stereo-
types), self-images are adjusted (ethnic autostereotypes) and a correspond-
ing ethno-national situation is formed in a concrete country. The term
“ethnic interaction” makes it possible to adequately and objectively (with-
out ideological and evaluative postulates) interpret ethno-national pro-
cesses in a multiethnic society, the participants of which are representa-
tives of various ethnic groups, in particular when it comes to contacts of
ethnic communities in various forms. In this context, the following struc-
ture of ethnic interaction is proposed: interethnic contacts, interethnic
companionship, interethnic ties, and interethnic relations. All the listed
structural elements of ethnic interaction are implemented on two levels —
individual and group (collective) directly (for example, direct communi-
cation of ethnophores in the ethno-contact zone) or indirectly (for exam-
ple, through mass media). All the named elements are interconnected,
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but each of them has its own functional features. For example, interethnic
companionship and interethnic contacts constitute the basis of the forma-
tion of a complete system of interethnic relations. They can be sporadic,
temporary or unsystematic. Interethnic relations represent an established
system that completes the formation of the structure of ethnic interaction.
At this level, the collective (group) stereotype of representatives of different
ethnic groups plays an important role. The structure of interethnic inter-
action is implemented at the household level, in the process of produc-
tion, during social and public activities of representatives of ethnic groups,
and participation in political processes. The product of ethnic interaction
can be (or at least, ethnic interaction can stimulate) the establishment of:
1) an integrating type of ethnosocial development of society, when ethnic
communities are integrated into the mainstream of the social context, pre-
serving their ethnocultural identity; 2) a disintegrating type of ethnosocial
development of society, when: a) resistance to integration is particularly
pronounced; b) tendencies to regionalization are strong; ¢) separatist ten-
dencies are obvious; 3) the sources of conflict-genic type of ethno-social
development of society persist and conflicts arise on ethnic grounds during
interaction between the dominant community and minority communities,
or during interaction between minority communities. For more details on

ethnic interaction, see the link (Yevtukh, 2012, pp. 45-48).

Clarifying the content of the concepts of multicultural education and inter-
cultural education logically begins with revealing the content of the con-
cepts of multiculturalism and interculturalism. In both cases, the struc-
ture-forming component of these concepts is the phenomenon of culture.
If the above phrases are used with the component multi-, thise implies
the presence of bearers of various cultural traditions within the same ter-
ritorial-administrative entity and points to their modus vivendi (Yevtukh,
2014), then when described with the inter- component, they are more
focused on the process of interaction between these bearers. According to
the established tradition, the generally accepted definition of the concept
of multiculturalism is “the coexistence of various cultures, where culture
includes racial, religious or cultural groups and is manifested in habitual
behavior, cultural perceptions and values, thinking patterns and commu-
nicative styles” (IFLA — Defining “Multiculturalism”). As for the concept
of interculturalism, researchers are inclined to define it “as a philosophy of
exchanges between cultures within society” and, according to the Amer-
ican philosopher from the University of Chicago Martha Nussbaum, it
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is “recognition of universal human needs in different cultures” (IFLA —
Defining “Multiculturalism”). Within this understanding of intercultural-
ism, the intention focuses on the exchange of ideas and cultural norms,
which constantly deepens the interaction of their bearers. Without plung-
ing into the discussion of the differences between the content of these two
concepts, I will note that they (here I rely on my research experience in this
area) represent as two aspects of the phenomenon; thanks to the skillful
management, these two aspects work for the conflict-free development of
societies with a multiethnic composition of the population.

Those interested in finding out the relationship between the concepts
of interculturalism and multiculturalism can refer to the studies of Will
Kimlicka, Geoffrey Levey, Nasar Meer, and Tariq Modood (Kimlicka,
2012; Banks, McGee, & Banks, 2013; Meer & Modood, 2012).

Analysis of the results of publications of American and European scientists
and their implementation in practice provides an opportunity to single out
a fundamental point — the term “multicultural education” is widespread
in the United States of America and Canada (Banks, 2013; Eagan, n.d.;
Gay, 1995; Grant, n.d.; Multicultural education definition. The Glossary of
Education Reform, 2013; Multicultural education. History, the dimensions of
multicultural education, evidence of the effectiveness of multicultural educa-
tion; Sleeter & Grant, n.d.; The international basis for intercultural education
including antiracist and human rights education), and in Europe, the term
“intercultural education” is predominantly present in scientific circulation
and practices (Abdallah-Pretceille, 1999; Aguado Odina, Mata Benito, &
Gil-Jaurena, 2017; Arbeitsbereich Interkulturelle Erziehungswissenschaft;
Basis for cultural education. Guide for the future of school-based and extra-
curricular cultural education; Catarci, 2014; Portera, 2008). According to
Western researchers, these two terms — multicultural education and inter-
cultural education — are used by many researchers as synonyms (Grant &
Portera, 2011; Holm & Zilliacus, 2009). This statement I take into con-
sideration too as the specifity of multicultural intercultural education in
a transnational social space, which is connected with the specifity of the
functioning of ethnicity in it (Yevtukh, 2013).

If in America, researchers mainly use the term “multicultural educa-
tion,” then in the European educational space, along with the term “inter-
cultural education,” the term “multicultural education” is also used from
time to time. In countries such as Greece, Ireland and Germany, preference
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is given to the use of the term “intercultural education,” while in Great
Britain and the Netherlands, ideas of multiculturalism are more clearly
included in the educational field. To a certain extent, as Daniel Faas from
Trinity College Dublin (Ireland), Christina Hajisoteriou and Panayiotis
Angelides from the University of Nicosia (Cyprus), this approach is more
common in the last two countries (Faas, Hajisoteriou, & Angelides, 2014).
A well-known Belgian researcher and professor at Ghent University, Rik
Pinxten, preferring the term “intercultural education,” argues that intercul-
turalism as a phenomenon provides greater opportunities for dialogue and
interaction between communities while maintaining a clearly expressed
identity of its participants (Pinxten, n.d.). H. Holm and H. Zilliacus from
the University of Helsinki, referring to the opinion of their European col-
leagues, draw attention to another feature of the interaction of the two
terms: “multicultural” (as the basis of the concept of multicultural educa-
tion) is a less dynamic concept that describes the situation, which is char-
acterized by a diversity of cultures, while “intercultural” is used to denote
the interaction and interconnection of different cultural groups in vari-
ous cultural networks; “intercultural” is used when we are talking about
“interactions, negotiations and process,” instead of multicultural, when
there is a desire to reproduce and describe the ethnocultural nature of soci-
eties (Holm & Zilliacus, 2009). It becomes obvious to me that by using the
term with the adjective “intercultural,” the author seeks to reproduce the
dynamics of the phenomenon (perhaps more precisely, the dynamics of
the interaction of the actors at the moment), and by using the term with
the adjective “multicultural,” he/she is, in fact, trying to record the situ-
ation of cultural diversity, the presence of its bearers, who under certain
circumstances enter (or are ready to enter) into interaction. These obser-
vations of mine stem from many years of research experience and data
from the International relations and language of communication (section
of the Ukrainian society: monitoring of social changes project), which has
been carried out by the Institute of Sociology of the National Academy of
Sciences of Ukraine for more than twenty years (Ukrayins’ke suspil’stvo:
monitoring sotsial nykh zmin) Western researchers of multiculturalism and
interculturalism, discussing the issue of their relationship in the context of
educational practices, single out the following features: multiculturalism
uses different approaches, in particular, according to James Banks, a pio-
neer in the field of multicultural education and the founder of the Center
for Intercultural Education at the University of Washington, this approach
pays attention to evaluate the contribution (the contribution of ethnocul-
tural groups to the development of the society of residence is reproduced in
the subjects of the curriculum, while their structure remains unchanged),
auxiliary approach (adding new information about ethnocultural diversity
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to the texts, a transformational approach, an approach of social actions
aimed at specific activities to achieve equality by representatives of all
ethnic groups of society in the educational sphere (Faas, Hajisoteriou, &
Angelides, 2014, p. 305). The implementation of all these approaches also
forms the basis of the so-called pedagogy of own capital (accumulation of
necessary knowledge) as part of multicultural education (Banks, McGee,
& Banks, 2013).

Proponents of intercultural education claim thatinterculturalism mobi-
lizes teachers to transform pedagogy and curricula in order to expand the
opportunities of students (bearers of various cultural traditions), thereby
awakening the desire for social emancipation. This is actually about the
fact that intercultural education helps to identify hidden factors that deter-
mine the existence of discrimination (Faas, Hajisoteriou, & Angelides,
2014, p. 305). Intercultural education, including the circulation of ethno-
cultural information, at the same time adds dynamics to cultural processes
in general. In the context of these reflections of Western researchers, one
can agree with their conclusion that cultures in the multiethnic countries
of the contemporary world are an unstable mixture of sameness and “oth-
erness.” I do not accept such a maxim as a faiz accompli, but I also do not
deny the strengthening of such a trend, in particular the hybridization of
characteristic features of ethnicities in the process of their interaction.

According to the conclusions of the researchers, intercultural educa-
tion in European countries is clearly focused on the structured inclusion
of cultural diversity in educational systems. In this context the authors pay
attention to transition trends in multicultural and intercultural education
(Holm, Mikander, & Zilliacus, n.d.) At the same time, in the countries of
Western Europe, the main focus is on immigrants, and in the countries of
Eastern Europe, on ethnic minorities with emphasis on their interaction.
Other characteristic features of intercultural education in Europe are the
following: attention is extended to all students, not only those with spe-
cific educational needs, as is often the case in American educational insti-
tutions; the curricula of most subjects include an intercultural or diversity
aspect; the intercultural dimension is considered transversal (for example,
Germany); intercultural education is not part of the official policy, it is an
alternative concept (for example, Great Britain and France) (Catarci, 2014,
p-99).

Therefore, the above arguments lead to the formulation of the opin-
ion that we are dealing with the same phenomenon, since the practice
of multicultural education or intercultural education involves the forma-
tion of a tolerant perception of otherness, the creation of an atmosphere of
conflict-free coexistence of bearers of various ethnocultural traditions and
achieving equality in their access to knowledge. I claim that the difference
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can be manifested in two technological cases: depending on the contex-
tual conditions of application (mixed ethnic areas, regions — characteristic
of North American and Asian countries; areas with a predominant ethnic
component (these or those ethnic components) — usually European coun-
tries) and traditions of interpretation of the phenomenon by American or
European researchers, praticually if we compare this kind of education in
the USA and EU (Zivkovic, 2019). Therefore, I once again emphasize the
appropriateness of using the term “multicultural/intercultural education”
as something that reproduces the essence of one phenomenon and the pro-
cess of implementing its main content properties. I emphasize too: teach-
ing diversity in any case is a mobilizing factor for raising ethnic-racial con-
sciousness, for achieving equity and social justice (Adams, Bell, & Griffin,
2007; Aguado Odina, Mata Benito, & Gil-Jaurena, 2017; Aldana, Rowley,
Checkoway, & Richards-Schuster, 2012; Allemann-Ghionda, 2009).

Conceptual foundations of multicultural education began to be formed
primarily in the United States of America in the 1960s, to which the spe-
cialized magazine Theory Into Practice, whose first issue appeared in 1962,
contributed greatly. Practices were built on these principles in parallel.
Such well-known researchers, initiators and promoters as James Banks
and Christine Sleeter point to two important circumstances that prompted
the emergence and actualization of the phenomenon of multicultural edu-
cation and contributed to its intensive development. These stemmed from
the aggravation of problems in the ethno-national processes during the
specified period, primarily associated with the movement of African Amer-
icans for their rights, and with the surge of public interest in the role of
ethnicity in American history (Banks, 2013; Sleeter, 2011). The analysis of
the activities of the mentioned actors of multicultural education gives me
reasons to conclude that if J. Banks was focused on the development of the
theory of this kind of education, then Ch. Sleeter’s attention was largely
concentrated on practices (for example, the introduction of multicultural
education in the public schools of the city of Seattle in the early 1970s);
in fact, they became a sound basis for her further scientific generaliza-
tions in cooperation with Carl Grant from the University of Wisconsin.
By the way, C. Grant, taking into account the mentioned circumstances,
formed four main chains on which the construction of the multicultural
education system was based, at least for the USA: multicultural move-
ment (related to the spread of knowledge about ethnicity, immigration,
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assimilation, social mobility, prejudice); intergroup education movement
(directed attention to the problems faced by representatives of the col-
ored population in the field of education, since the 1940s); movement for
human rights (struggle for equality and justice, 1955-1965); the move-
ment related to ethnic studies (it grew out of the human rights movement
with an emphasis on the need to study the role of various ethnicities in the
development of the United States, 1960s—1970s). Activism for social jus-
tice and human rights became the key idea that grouped them into one
system (Grant, n.d.). According to Ch. Sleeter, the term “multicultural
education” first appeared in scientific literature in the mid-1970s (Jupp &
Sleeter, 2016). I note that, in my opinion, there is no controversy here — at
the mentioned time, the problems that were put on the agenda, including
the issue of education in a multiethnic environment, began to intensify;
and in the later period, a term was formed that absorbed the essence of
defining the possibilities of solving these problems in one way or another.

Since multicultural education grew out of the civil rights movement, in
the early days all attention was focused on African Americans, who were
the most active participants in this movement; this attention later extended
to Mexican and Puerto Rican Americans. Under contemporary condi-
tions, representatives of the indigenous population and other ethnicities
are included in the orbit of multicultural education. The latter was char-
acteristic from the very beginning of multicultural education in Canada,
Australia and some Asian countries. Today in the USA, in the context of
the development of multicultural education, the question of including in
its orbit the data of the ethnocultural history of the white population is
being updated, since multicultural education is built on the principles of
taking into account multiethnicity and class, racial, gender and linguistic
diversity. Carl Grant focused attention on the need for a more intensive
familiarization with the ethnoculture of the white population and its iden-
tity; to describe the process, he used the term “white pedagogy” (“peda-
gogy of the white population”) or “critical pedagogy,” however, noting that
it does not excite him as a phenomenon isolated from the context (Grant,
n.d.). The most recent studies, in particular by Samuel Tannar, a profes-
sor from the University of Pennsylvania, indicate that the phenomenon of
“white pedagogy” arouses the so-called second wave of interest (Tanner,
2019). In my opinion, this moment will add new impulses to understand-
ing the meaning and content of multicultural education in the USA and
will become a new stage in its development.

The system of intercultural education in European countries is based
on the fact of the cultural diversity of their population: there are 23 offi-
cial languages and 60 languages of religious or minority communities
(Catarci, 2014, p. 95). It was formed in the mid-1970s in countries with



Volodymir Yevtukh — Intercultural Education as a Factor of Realization of the Rights of People

a high percentage of immigrants (Great Britain, Belgium, the Nether-
lands, Germany, France) and its attention is concentrated on this compo-
nent of their population, which ultimately affects the ideology of intercul-
tural education. Powerful impulses for the development of intercultural
education were given by French scientists, in particular the professor of
the University of Paris VIII, Martine Abdallah-Pretceille, who, accord-
ing to the researcher from the Catholic University of Valencia, Tamar
Shauli, in her book Intercultural pedagogy (Shuali, n.d.) formulated, actu-
ally, theoretical foundations of the conceptualization of intercultural edu-
cation. Subsequently, her ideas were developed in a final version by Teresa
Aguado Odina (Spain), Agostino Portera and Carl Grant (Italy) (Shuali,
n.d.). In Germany, the intercultural approach to education, taking into
account the presence of people from other countries, is called “pedagogy
for foreigners” (“Auslinderpidagogik”), and in France — “pedagogy of per-
ception” (“pédagogie d’accueil”) (Portera, 2008, p. 482). It is interesting
that at the beginning of its inception, intercultural education, in partic-
ular in Germany, focused, on the one hand, on learning the language of
the country of entry for immigrants, and on the other hand, on support-
ing the languages and cultures of immigrants so that it would be easier for
them to return to the country of departure (Catarci, 2014, p. 97). Taking
into account the current trends in the development of the ethnonational
situation in the countries of Western Europe, in particular the increase the
share of the representatives with foreign origin in total population, one can
agree with the opinion of the head of the Center for Intercultural Studies
A. Portera that “education in the intercultural sense today is the most ade-
quate response to the challenges of globalization and interdependence”
(Portera, 2008, p. 481). A modern trend in the development of intercul-
tural education in the European interpretation is a certain identification
of it with the concept of civic education.

The system of multicultural/intercultural education is structured on
certain fundamental principles, which are formed on the basis of deter-
mining its content and ethnocultural contexts (environments). Let us say,
since multicultural/intercultural education in the USA, Canada, some
European and Asian countries is considered as “any form of education
in general and learning in particular, which includes stories, texts, val-
ues, beliefs and perspectives of people of different cultural origins” (Mu!-
ticultural education definition. The Glossary of Education Reform, 2013),
then the principles of its implementation are based on the recognition of
their importance for each of their bearers. According to the teacher and
those who compile the curriculum, the selection and “dosage” of materials
should be related to certain ethnocultural communities, whose repre-
sentatives fill the study groups or inhabit the area where the educational
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institution is located. Among the main points of principles on which mul-
ticultural/intercultural education should be built are, in particular: 1) the
educational content should present information about different cultures,
the bearers of which are natives from different communities inhabiting the
country (in the USA| these are natives and their descendants from Euro-
pean countries, the indigenous population, natives and their descendants
from Africa, etc.); 2) inclusion in the educational process of elements of
the culture of those who study, actually elements from their cultural expe-
rience; 3) critical analysis of the material proposed by teachers and stu-
dents with the aim of: a) identifying that which contains racial, ethnic
or cultural prejudices against the bearers of certain traditions related to
the origin of their bearers; b) removing this prejudices from curricula and
school policy; 4) observing the fair distribution of educational resources,
which should be based on the principles of needs and justice, and not on
strict equality (for example, for students who do not speak English, condi-
tions can be created for bilingual education so that they do not fall behind
in learning the material from their peers) (Multicultural education defini-
tion. The Glossary of Education Reform, 2013).

To implement this kind of education, it is necessary: 1) to create an ade-
quate curriculum design, in which the cultures of various groups would be
sufficiently represented, especially those that were not previously included
in it; 2) to adapt the learning process to the needs of the bearers of various
cultural traditions and to the gradual inclusion in a more advanced class-
room environment of those who initially had difficulties (due to language
problems and obstacles related to a different ethnocultural origin); in the
USA, at one time, the policy of “affirmative action” (Fullinwider, 2018) or
“positive discrimination” (Lindsay, 2021) was introduced, which to some
extent contributed to improving the situation with ensuring the rights of
African Americans and Latin Americans, in particular, in the field of edu-
cation; these issues are now being debated again in the context of the intro-
duction of multicultural education; 3) to introduce special (differentiated)
assessment of learning outcomes (it is about testing), using its various
options, for example, tests made by teachers themselves, oral presentations
by students, and other techniques that would show what they learned;
4) to organize the training of the teachers themselves; by the way, since the
1980s, US accreditation commissions have been demanding the inclusion
of multicultural courses and trainings in educational programs; in some
states (California, Massachusetts, Florida) there are trainings for teachers
on multicultural education and English as a second language of teaching
in multicultural class groups; 5) to form a teaching staft with the involve-
ment of teachers with a diverse cultural background; 6) to use the existing
legal framework in the field of ensuring justice and equal opportunities
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for people from various ethno-racial communities (for example, the Civil
Rights Act of 1964, the Elementary and Secondary Education Act of 1965,
the Equal Educational Opportunity Act of 1974, etc.), which expand the
possibilities of introducing multicultural education in American educa-
tional institutions (Multicultural education definition. The Glossary of Edu-
cation Reform, 2013).

Since intercultural education in European countries is clearly focused
on the structured inclusion of issues of cultural diversity in educational
systems, namely diversity is primarily associated with immigrants (Holm
& Zilliacus, 2009), it is quite natural that the emphasis in intercultural
education is on this component of the population. Among the main
approaches to defining the role of intercultural education in the coun-
tries of Western Europe are the following: equality for immigrants from
all immigrant countries; creation of equal conditions for the inclusion
of people from different countries in the educational process; orienta-
tion of intercultural education to create conditions for the integration of
immigrant youth into the social mainstream of the country of residence;
since recently the concept of “intercultural education” has been extended
to other population groups, meaning the local population. It is important
to include the population of local origin in its orbit (Faas, Hajisoteriou,
& Angelides, 2014).

We can state that the implementation of the ideas of multicultural/
intercultural education in North American and European countries takes
place within various specific pedagogical concepts, such as “own capi-
tal pedagogy,” “white pedagogy,” “pedagogy for foreigners,” “pedagogy
of perception” (“pédagogie d’accueil”), “critical pedagogy” etc. The role
of multicultural education in forming cultural capital is discussed too
(Olneck, 2000). More global concepts or pedagogical systems (I would call
them umbrella concepts because they include specific concepts) contrib-
ute to the realization of the cultural rights of the bearers of various ethno-
cultural traditions in the process of education and outside it. They pro-
pose an extensive platform for the realization ideas of equality to access to
knowledge acquisition by representatives of minority groups at the same
level as representatives of the mainstream majority of the society and elim-
ination of the conditions that give rise to ignoring the ethnocultural and
racial composition of educational groups and obstacles to the realization
of the rights of the bearers of diversity in the process of their communica-
tion. This is especially relevant when we are looking for ways to overcome
manifestations of hate speech, which in particular are recorded by Ukrai-
nian specialists in the university environment during special research
(Kharytonenko, Savenkova, Poltavets’, & Zayinchkivs’ka, 2022). Such
global concepts or pedagogical systems are: asset-based pedagogy, equity
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pedagogy, culturally sustaining (revitalizing) pedagogy, cultural relevant
pedagogy, culturally responsive pedagogy, whitness pedagogy (Assez-Based
Pedagogies; Banks, McGee, & Banks, 2013; Burnham, n.d.; Chajed, 2020;
Culturally Sustaining Pedagogy; Gil-Jaurena, n.d.; Ladson-Billings, 1995;
Lynch, 2016; Tanner, 2019; What is equity?, 2022).

The basis for discussing the relevance of multicultural/intercultural edu-
cation in the Ukrainian social space is primarily the following: a) Ukraine
1s an actor in world processes, which in particular is clearly evident in the
field of its ethno-national development; b) it has its own peculiarities of
forming the ethnonational structure of the population. The first is traced
in its participation in the processes of population movement (both exter-
nal and internal), and the second — in the ethnic dynamics of its popula-
tion and cultural specificity.

I note that the study “Interethnic Relations in Ukraine: A Student’s
View” conducted in 2014 by the Mykhailo Drahomanov Sociological Cen-
ter of the National Pedagogical Drahomanov University (since October
2020, Ukrainian State Mykhailo Dragomanov University) and the Cen-
ter for the Evaluation of Scientific, Educational and Social Programs,
evidenced (to varying degrees) students’ interest in issues of ethnon-
ational development of the country (Yevtukh, Kisla, & Savenkova, 2020,
pp- 43-77). Trends in interest in the above-mentioned issues among the
adult population of Ukraine were confirmed by the data of the All-Ukrai-
nian Omnibus. National study conducted by the sociological company
Active Group in February 2021 (Vseukrayins'kyi omnibus. Natsional'ne
doslidzhennya, 2021).

The ethnonational structure of Ukrainian society is as follows: Ukrai-
nian ethnos (Ukrainian ethno-nation); ethnic communities — including
people with an uncertain status (indigenous peoples/ethnic minorities)
and national minorities; representatives of different ethnic groups; immi-
grants as new cthnicities. All these communities can be considered as enti-
ties, which have their own configuration in the context of geographical
interaction, organized in a certain order. Their configuration and order of
location are determined by their number and distribution characteristics
on the territory of Ukraine. To take into consideration: the ethnonational
structure of the population of Ukraine was formed in different ways. Its
main sources were the autochthonous population (those who lived in this
territory from time immemorial and their descendants, and separated
into independent peoples from the ancient Slavic tribes who lived on the
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territory of Kyivan Rus (11th—12th centuries) and the allochthonous pop-
ulation (those who in different historical periods and for different reasons
arrived and continue to arrive here). More about ethnonational structure
of Ukraine’s population here (Yevtukh, 1998).

The issue of multicultural/intercultural education is especially relevant
in the regions of Ukraine, where areas with an ethnically mixed popula-
tion with a tangible representation of one or another ethnic community
have formed. These are the eastern regions (Donetsk, Luhansk, Kharkiv —
Ukrainian, Russian, Greek components), the western regions (Trans-
carpathia, Zhytomyr, Lviv, Chernivtsi — Ukrainian, Hungarian, Roma-
nian, Polish components), the Autonomous Republic of Crimea (Russian,
Ukrainian, Crimean Tatar components), southern regions (traditionally
Odesa, where Ukrainians, Russians, and Bulgarians are represented); the
Kherson region, where after the occupation of Crimea by Russia, a clearly
defined ethnic Crimean Tatar area appeared alongside the Ukrainian and
Russian areas).

In the named regions, in my opinion, it would be more natural to use
the term multicultural education, since its orbit includes representatives of
various communities with fairly stable ethnocultural traditions and a long
history of living in the regions, which provides a field of multivector eth-
nic interaction. In this field, each of the components has its own niche and
sufficient ethnic resources (meaning the number of bearers of ethnic self-
awareness, organizational capabilities, continuing contacts with ethnic
homelands) to maintain and develop their ethnocultural identity, which
in turn provides them with equal participation in ethnic interaction, or at
least mobilization to achieve such equality.

However, this does not mean that the issue of multicultural/intercul-
tural education should be neglected in other regions of the country as
well, since representatives of various ethnic communities live throughout
Ukraine, they study together in many Ukrainian educational institutions.
When introducing elements of multicultural/intercultural education at the
national (all-Ukrainian) level, two points should be taken into account:
1) the dispersion of residence of people from different countries — bearers
of various ethnocultural traditions, their small quantitative representation;
2) the presence of compact settlements in certain regions. The intensity of
ethnic interaction in these two cases will be different, which must be kept
in mind when forming multicultural/intercultural education programs. In
the first and second cases, the programs must include material about all
ethnic communities of Ukraine. In addition, in the first case, the empha-
sis is on the integrative potential of intercultural education (in the sense
explained above), which, in fact, ensures the inclusion of ethnic compo-
nents in the Ukrainian (in the political dimension) mainstream, and in the
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second — on the understanding of multiculturalism in ethnic interaction in
those or those areas that ensure preservation of identity with parallel inclu-
sion in the mentioned mainstream. Here, elements of multicultural edu-
cation can be more effective.

The special relevance of multicultural/intercultural education was
revealed for such a component of the ethnonational structure of Ukrainian
society as immigrants during the implementation of a joint project of the
National Pedagogical Dragomanov University and University of Latvia
(2017-2018), “Immigrants in society: challenges for education” (Migranti
Sabiedriba: Izaicinajumi izglitiba, 2018). I note that in quantitative terms,
the immigrant component in the population of Ukraine is not so signifi-
cant — about 300 thousand (less than one percent of the entire popula-
tion of the country). However, in recent years, a constant increase in their
number has been recorded (although, due to the pandemic, the pace of
this growth has slowed down and has stopped during the 2022 Russian-
Ukrainian war).

The ethnocultural landscape of immigrants is quite colorful, their
social portrait is stable (Kisla, 2020) and their integration into the Ukrai-
nian sociocultural space is accompanied by challenges both for the immi-
grants themselves and for Ukrainian society as a whole, especially in the
educational sphere. In the course of the mentioned study, “Immigrants in
society: challenges for education,” the peculiarities of the acquisition of
knowledge by the children of immigrants and the role of education in their
social life, in particular in Ukraine, which are related to their ethnocul-
tural origin, were revealed (Andersone, Yevtukh, Rubene, Kisla, Balode,
& Shtep, 2019). The study confirmed: in order to ensure the educational
rights of immigrants, it is necessary to introduce elements of intercul-
tural education. In particular, this applies to the following: 1) school sys-
tems can accommodate foreigners who wish to master the official lan-
guage of the host country in order to improve their professional skills or
obtain new professions. The attitude of the population of the host coun-
tries towards immigrants is quite favorable and this is a good basis for
the implementation of their integration into the educational space of the
countries; 2) special trainings for teachers who work with immigrants are
necessary to gain knowledge about the cultures, traditions and behavior
of immigrants, which will stimulate mutual understanding in the learn-
ing process; 3) more attention should be paid to creating an atmosphere
of interethnic tolerance in the school environment to improve the process
of communication between different categories of participants, includ-
ing teachers, students and school management; 4) the exchange of experi-
ences (both positive and negative) between schools inside and outside the
research countries is of great importance in the development of educational
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programs; it is necessary to establish the training of teachers according
to continuous education programs in order to stimulate the integration
of immigrants into the educational space; for the purpose of understand-
ing, the educational courses should include issues of ethnocultural top-
ics; 5) pedagogical education programs should be aimed at expanding and
strengthening the foundations of a multicultural society; they must be an
effective pedagogical tool for solving tasks within the limits of possible ten-
sions; 6) it is necessary to develop support programs for the training of per-
sonnel in schools and outside them, as well as for the training of specialists
who help families with an immigrant background in order to better inte-
grate children from these families into society through their integration
into the educational process at school; 7) at the national level, it is neces-
sary to expand and strengthen national language learning opportunities
for people with an immigrant background, both children and adults, since
language learning is called (in the study) as one of the main obstacles on
the way to integration into the educational space of society as a whole; 8) at
the municipal level, it is necessary to implement formal and informal edu-
cational programs within the framework of seminars, information sessions
about different cultures and values, religions and social customs, which
will help reduce the effect of stereotypes and superstitions about people
with a migration experience (Migranti Sabiedriba: Izaicinajumi izglitiba,
2018, pp. 25-26).

Foreign students (according to the Ministry of Education and Science
of Ukraine, there are more than 76,000 such students from 155 countries
of the world (Inozemni student v Ukrayini. Navchannyav Ukrayini) should
also be a specific subject of intercultural education. The peculiarity of
applying the principles of intercultural education in this situation is that
they are in the country temporarily, usually for the duration of their stud-
ies. In this case, the principle of dialogue, which is peculiar to intercul-
tural education, is effective and allows to bring such foreigners closer to the
understanding of the ethnocultural situation in Ukraine and to ensure the
formation of an atmosphere of interaction with the bearers of other cul-
tural traditions, primarily citizens of Ukraine (Yevtukh, 2012).

In recent years, a platform for discussion on the prospects of “multicul-
tural/intercultural education” has begun to form in Ukraine, supported by
the very fact of multiethnicity of the country’s population and the rise of
interest in this problem of both theoreticians and practitioners. First of all,
it is about the legislative regulation of the issue of ethnonational develop-
ment in accordance with international norms (current laws concerning the
sphere of education, the Ukrainian language as the state language, migra-
tions, Ukrainians abroad; the development of a law on the concept of state
cthnonational policy, a new law on national minorities, in addition to one
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on the status of the Crimean Tatar people). Regarding the scientific sub-
stantiation of the functioning of multicultural/intercultural (often multi-
cultural) education in the Ukrainian social space, attempts are also being
made to prove its relevance in the realities of our country (Kotenko, Vasi-
lyeva, Mayboroda, & Petrushenko, 2018; Bahatokul’turnist’ i osvita, 2001;
Sultanova, 2017; Shorobura & Shorobura, 2012; Tsylyuryk, 2016). How-
ever, not a deep enough understanding of the ethnocultural context and
the limited source base of most of them (this is evidenced by the citations
in the publications) does not make it possible to claim that these attempts
can be used to build a solid foundation for the formulation of the concept
of multicultural/intercultural education, especially in Ukrainian realities.
In addition, some of them focus only on the factor of the presence of for-
eign students (Sultanova, 2016), which narrows the field of discourse on
multicultural/intercultural education in the Ukrainian educational space.
However, the mentioned studies lay the groundwork for an interdisciplin-
ary discussion, which over time may prove fruitful in the context of the
formation of a system of this kind of education as an efficient way to real-
ize the cultural rights of bearers of different traditions living together in
the Ukrainian social space. This applies both to the conceptual and ter-
minological apparatus, and to specific proposals with their content. In this
context it is important to draw attention of those concerned to build the
system of cultural security which provides opportunities to preserve and
develop the specificity of ethnocultural diversity of Ukraine and to include
its elements in the educational process (Yevtukh, 2018).

It is known that the mobilizers of the development of any initiative
(in our case, multicultural/intercultural education) are organizational
institutions at both official and public level, for example, educational pro-
grams and departments in universities, laboratories, associations, soci-
eties, etc. Unfortunately, I have to state that this aspect of multicultural/
intercultural initiatives does not yet meet the social demand that is being
formed in the Ukrainian educational space. Individual examples, such as
the Department of Multicultural Education and Translation of the Uzh-
gorod National University (Kafedra polikul’turnoyi osvity ta pereklady), or
the structuring of the intercultural hub of the Kharkiv National Karazin
University (Bakirov, 2018), several united societies of national minori-
ties implementing intercultural practices (Natsional’no-kul’turni tovarys-
tva) cannot meet this demand. In addition (with the exception of non-
-governmental organizations), their attention is focused on external factors
of intercultural communication, for example, the functioning of the men-
tioned department “is conditioned by the need for multicultural education
of students in the process of teaching foreign languages, its educational
activity is aimed at achieving the goal of higher educational institutions
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of Ukraine — the preparation of graduates-specialists capable of success-
ful activities in conditions of cultural diversity, who possess the skills of
international and intercultural communication due to their knowledge of
foreign languages and familiarity with the culture of the countries whose
languages they have studied” (Kafedra polikul’turnoyi osvity ta pereklady),
and at Kharkiv University — on the activities of an intercultural nature of
students from different countries who study there (Bakirov, 2018). How-
ever, this experience can be used in the development of institutions that
will focus on multicultural/intercultural education, addressed internally,
as 1s the case in American university states (Sultanova, 2016). By the way,
such attempts were made at the seminar “Evaluation of scientific and edu-
cational programs for national minorities” (2016), organized by the Center
for the Evaluation of Scientific, Educational and Social Programs (Niki-
torowicz & Misiejuk, 2016; Materialy innovatsiynoho seminaru, 2016) with
the participation of specialists from Germany and Poland.

The practice of multicultural/intercultural education in North American
and European countries has proven its viability in forming a platform for
ensuring equal opportunities for the realization of the cultural rights of the
bearers of various ethnocultural traditions and ways of life for a long time.
The most important outcome in this context is that this type of education
opened up opportunities for equal ethnic interaction at the level of minority
groups (between them) and at the level of minorities and the majority — the
mainstream of the country of residence. Getting to know each other turns
out to be a positive basis for the formation of mutually acceptable norms of
communication, it involves the exclusion of prejudices from this process and
the establishment of the principles of a compromise coexistence. Sociocul-
tural and historical information about other ethno-racial groups located in
the same administrative-geographic space, as well as about groups in a wider
spatial dimension, on top of the exchange of such information contributes
to the reduction of ethnopsychological distance, allows to establish closer
contacts with each other, build friendships. As a result, opportunities for
interaction in the plane of psychological perception replace the paradigm of
opposition we-they (strangers) with the paradigm of compromise we-they
(others) with the prospect of opening a way to better understanding not only
of a concrete partner in interaction (individuals, groups, communities), but
also ethnocultural diversity of the surrounding environment in general.

To confirm the functionality of the latter paradigm, one of the respon-
dents of the research conducted in a public school in a large Northeastern
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city of the United States (2007) can be cited: “You need to meet new cul-
tures. You want to meet new people in a school that’s very mixed... If you
are hanging out with other people, you might just learn things about them”
(Pica-Smith, 2009). This way is a part of activities (supporting interethnic
and interracial friendship) to reduce prejudice in schools (Pica-Smith &
Poynton, n.d.).

Under such conditions, the actors of interaction will not have a desire
(or it will significantly decrease) to offend each other and violate rights (in
particular, regarding the ethnocultural origin) in relations with each other.

This, to my firm conviction, shows the progressive role of multicul-
tural/intercultural education in, but not exclusive to, an ethnically diverse
society.

REFERENCES

Abdallah-Pretceille, M. (1999). Léducation interculturelle. Paris: PUF.

Adams, M., Bell, L.A., & Griffin P. (2007). Teaching for diversity and social
justice (2nd ed.). New York, NY: Routledge. DOI: 10.4324/9780203940822
(access: 06.11.2022).

Aguado Odina, T., Mata Benito, P, & Gil-Jaurena, I. (2017). Mobilizing inter-
cultural education for equity and social justice. Time to react against the
intolerable: A proposal from Spain. Intercultural Education, Vol. 28, Issue
4, 408423. Retrieved from: https://www.tandfonline.com/doi/abs/10.1080/
14675986.2017.1333874 (access: 03.05.2021).

Aldana, A., Rowley, S.J. Checkoway, B., & Richards-Schuster, K. (2012). Rai-
sing ethnic-racial consciousness: The relationship between intergroup
dialogues and adolescents’ racial identity and racism awareness. Equity
and Exellence in Education, Vol. 45, Issue 1, 120—137. Published online:
10 Feb 2012. DOI: 10.1080/10665684.2012.641863 (access: 06.11.2022).

Allemann-Ghionda, C. (2009). From intercultural education to the inclusion of
diversity: Theories and policies in Europe. The Routledge International Com-
panion to Multicultural Education, ed. J.A. Banks. London: Routledge,
134-145.

Andersone, R., Yevtukh, V,; Rubene, Z., Kisla, A., Balode, M., & Shtep, S.
(2019). Immigrants in society: Challenges for education in Ukraine
and Latvia. International Journal of Smart Education and Urban Society
(IJSEUS), Vol. 10, No. 2, 70-77.

Arbeitsbereich Interkulturelle Erzichungswissenschaft ® Fachbereich Erzichungs-
wissenschaft und Psychologie. Retrieved from: www.ewi-psy.fu- berlin.de//
einrichtungen/arbeitsbereiche/ interkulturell (access: 16.05.2021).



Volodymir Yevtukh — Intercultural Education as a Factor of Realization of the Rights of People

Asset-Based Pedagogies. Retrieved from: https://www.cde.ca.gov/pd/ee/ assetba-
sedpedagogies.asp (access: 14.11.2022).

Bahatokul'turnist’” i osvita: Perspektyvy zaprovadzshennya polikul’turnosti
v systemi serednoyiy osvity v Ukrayini — bazamoxysvmypuicme i ocsima:
Tlepcnexmusu 3anposadicenns 3acad noAiKyAbIMyYPHOCINE 8 CUCIEM] CEPEOHBOT
ocsimu 6 Yipaini (Multiculturalism and education: Prospects of implemen-
tation of foundation of policulturalism in system of secondary education in
Ukraine). (2001). Kuis: YLIKA. 55 c.

Bakirov, V. (2018). University as the space of intercultural communication.
Jagiellonian Ideas Towards the Challenges of Modern Time. Krakow, 233-248.

Banks, J. (2013). The construction and historical development of multicultu-
ral education, 1962-2012. Theory Into Practice, Vol. 52, Issue supl, 73-82.
DOI: 10.1080/00405841.2013.795444 (access: 07.06.2021).

Banks, Ch., McGee A., & Banks, J.A (2013). Equity pedagogy: An essential
component of multicultural education. Theory Into Practice, Vol. 31, Issue
supl. 152-158. DOI: 10.1080/00405849509543674 (access: 07.06.2021).

Basis for cultural education. Guide for the future of school-based and extracurri-
cular cultural education. Retrieved from: https://lkca.nl/wp- content/uplo-
ads/ 2019/12/161001-basis-for-cultural-education-english-version.pdf
(access: 04.05.2021).

Burnham, K. Culturally responsive teaching: 5 strategies for educators 2020.
Retrieved from: https://www.northeastern.edu/graduate/blog/culturally-
-responsive-teaching-strategies/ (access: 21.04.2021).

Catarci, M. (2014). Intercultural education in the European context: key
remarks from a comparative study. Intercultural Education, Vol. 25, Issue
2,95-104. DOI: 10.1080/14675986.2014.886820 (access: 07.06.2021).

Chajed, A. (2020). Culturally Sustaining Pedagogy: An introduction. Retrie-
ved from: https://cpet.tc.columbia.edu/news-press/culturally-sustaining-
-pedagogy-an-introduction (access: 14.11.2022).

Culturally Sustaining Pedagogy. Retrieved from: https://www.cde.ca.gov/pd/ee/
culturallysustainingped.asp (access: 14.11.2022).

Eagan, J. Multiculturalism. Definition, Impact, Challenges, & Facts. Brizan-
nica. Retrieved from: https://www.britannica.com/topic/multiculturalism
(access: 23.05.2021).

Faas, D., Hajisoteriou, Ch., & Angelides, P. (2014). Intercultural education in
Europe: Policies, practices and trends. British Educational Research Jour-
nal, Vol. 40, No. 2, 300 —318. Retrieved from: https://www.researchgate.
net/  publication/261675132 Intercultural education_in_Europe_ Poli-
cies_practices_and_trends (access: 06.05.2021).

Fullinwider, R. (2018). Affirmative action. Stanford Encyclopedia of Philosophy.
Retrieved from: https://plato.stanford.edu/entries/affirmative-action.

Gay, G. (1995). Bridging multicultural theory and practice. Multicultural
Education, Vol. 3, No. 1, 4-9.

51



WM/&Z/ kultury /

Jrerspeectives on culture Prawa narodéw w dobie interakgji kultur
No. 41 (2,2/2023)

Gil-Jaurena, 1. School and cultural diversity: From culture blind perspectives to
responsive education. Retrieved from: https://www.researchgate.net/publi-
cation/ 230553748 School and_cultural diversity from_culture blind
perspectives_to_responsive_education (access: 07.06.2021).

Grant, C.A. The evolution of multiculturalism education in the United Sta-
tes: A Journey for human rights & social justice. Retrieved from: http://
bonner.pbworks.com/w/file/fetch/106038786/Evolution%200f%20mul-
ticultural%20Education%20in%20the%20United%20States.pdf  (access:
04.05.2021).

Grant, C. & Portera, A. (eds.) (2011). Intercultural and multicultural education:
enhancing global interconnectedness. New York: Routledge.

Human rights. From Wikipedia, the free encyclopedia. Retrieved from: https://
en.wikipedia.org/wiki/Human_rights (access: 14.10.2022).

Holm, G., Mikander, P, & Zilliacus, H. Intercultural education in transition:
Nordic perspectives. Retrieved from: https://www.researchgate.net/publica-
tion/ 322938363 Intercultural education_in_transition Nordic_perspec-
tives (access: 10.06.2021).

Holm, G. & Zilliacus, H. (2009). Multicultural education and intercultural edu-
cation: Is there a difference? Dialogues on diversity and global education, eds.
M. Talib, J. Loima, H. Paavola & S. Patrikainen. Berlin: Peter Lang, 11-28.

IFLA — Defining “Multiculturalism”. Retrieved from: https://www.ifla.org/
publications/ defining-multiculturalism (access: 07.05.2021).

Inozgemni student v Ukrayini. Navchannyav Ukrayini — Inosemni cmydenmu
8 Yipaini. Haswanns 6 Yipaini (Foreign students in Ukraine. Studying in
Ukraine). Retrieved from: https://studyinukraine.gov.ua/zhittya-v-ukra-
ini/inozemni-studenti-v-ukraini/ (access: 02.06.2021).

Jupp, J.C. & Sleeter, Ch.E (2016). Interview of Christine Sleeter on multi-
cultural education: Past, present, and key future directions. National
Youth-At-Risk Journal, Vol. 1, Issue 2. DOI: 10.20429/nyarj. 2016. 010202
(access: 03.05.2021).

Kafedra polikul’'turnoyi osvity ta pereklady. Uzhgorods’kyi Natsional'ny: Uni-
versyter —Kagpedpa noaixyasmypnoi oceimu ma nepexaady. Yaczopodcvxuii
Hayionarvnuil yuisepcumem (Department of Policultural Education and
Translation. Uzhgorod National University). Retrieved from: https:/www.
uzhnu.edu.ua/uk/cat/ thistory relati-cross_ language (access: 2.06.2021).

Kharytonenko, O., Savenkova, L., Poltavets’, Yu., & Zayinchkivs’ka, 1. —
Xapuronenko, O., Casenkosa, A., IToaraseus, IO., & 3ainukiBcska, L.
(2022). Mosa BopoxHedi: Buxamxu Tta Biamosial Ha Hux (Ilpukaap
yHiBepcuTeTchkoro cepeaosuiia). (Mova vorozhnechi: Vyklyky ta vidpo-
vidi na nykh (Pryklad universytets’koho seredovychsha — Hate speech:
Challenges and responses (Example of a University environment).
Mircoucyuninapui docaioncenns cxaadnux cucmem, No. 20, 49-72.

52



Volodymir Yevtukh — Intercultural Education as a Factor of Realization of the Rights of People

Kimlicka, W. (2012). Comment on Meer and Modood. Journal of Intercultu-
ral Studies, Vol. 33, No. 2, 211-216. DOI: 10.1080/07256868.2012.649528
(access: 25.10.2021).

Kisla, H. — Kicaa, I'. (2020). CoujiaabHuit mopTper iMMirpaHTis B YKpaiHi.
Aocsip conjoaoriunoro aocaipxenss (Sotsial'nyi portret iimigrantiv
v Ukrayini. Dosvid sotsiolohichnoho doslidzhennya — Social portrait of
immigrants in Ukraine. Experience of sociological research). Esaswayis:
HAYK085, 0csimui, coyiarvri npoexmu, No. 4, 61-91.

Kotenko, S.1I., Vasilyeva, T.A., Mayboroda, T.M., & Petrushenko, Yu.M. (2018).
European trends of the intercultural education policy. Bicwux CymAY.
Cepis «Exonomixa», No. 4, 25-30.

Ladson-Billings, G. (1995). Toward a theory of Culturally Relevant Pedagogy.
American Educational Research Journal, Vol. 32, No. 3, 465-491. Retrieved
from: http://links.jstor.org/sici?sici=0002-8312%28199523%2932%3A3%
3C465%3ATATOCR%3E2.0.CO%3B2-4 (access: 14.11.2022).

Levey, G.B. (2012). Interculturalism vs. multiculturalism: A distinction
wihout a difference? Journal of Intercultural Studies, Vol. 33, No. 22, 217—
224. DOI: 10.1080/07256868.2012.649529 (access: 10.05.2021).

Lindsay, R. (2021). What is positive discrimination and is it legal? What you
need to know. Retrieved from: https://brittontime.com/2021/03/15/what-is-
-positive-discrimination-and-is-it-legal-what-you-need-to-know/ (access:
11.11.2022).

Lynch, M. (2016). What is culturally responsive pedagogy? Retrieved from:
https://www.theedadvocate.org/what-is-culturally-responsive-pedagogy.

Materialy innovatsiynoho seminaru «Evaluatsiya naukovo-osvitnikh program
dlya natsional’'nykh menshyn» — Marepiaau iHHOBauifiHOrO ceminapy
«EBaAroanjisi HAayKOBO-OCBITHIX IpOIpaM AAf HaLliOHAABHHUX MEHIIMH»
(Materials of the innovative seminar «Evaluation of scientific and edu-
cational programs for national minorities») (2016). Egaswayis: nayxosi,
ocsimui, coyiarvri npoexmu, Bumyck 2, 270 c.

Meer, N. & Modood, T. (2012). How does interculturalism contrast with
multiculturalism. Journal of Intercultural Studies, Vol. 33, No. 2, 175-196.
DOI: 10.1080/07256868.2011.618266 (access: 10.05.2021).

Migranti Sabiedriba: Izaicinajumi izglitiba — Immiepanmu 6 cycnisscmesi:
surauxu oas oceimu. 2017-2018. (2018). R. Andersone, B. €pryx, L.Rutka,
C. IlIrena, M. Balode, T. Kicaa, I. Gudakovska, A. Casenxosa, A.Kruze,
IO. Croceas. Riga.

Multicultural education definition. The Glossary of Education Reform (2013).
Retrieved from: The Glossary of Education Reform/multicultural-educa-
tion (access: 07.05.2021).

Multicultural education. History, the dimensions of multicultural education, evi-
dence of the effectiveness of multicultural education. Retrieved from: https://

53



W&M/wy kultury /

Jrerspeectives on culture Prawa narodéw w dobie interakgji kultur
No. 41 (2,2/2023)

education. stateuniversity.com/pages/2252/ Multicultural-Education.html
(access: 21.04.2021).

Natsional’no-kul’turni tovarystva. Material z Vikipediyi — vil'noyi entsyclo-
pediyi — Hayionarvno-xysvmypui mosapucmsa. Marepiaa 3 Biximeail —
BiabHOI eHuKAoneaii (National and cultural societies. Material from Wiki-
pedia — the free encyclopedia). Retrieved from: uk.wikipedia.org/wiki/
HanionaasHo-KyabTypHi_TOBapucTBa (access: 22.05.2021).

Nikitorowicz, J. & Misiejuk, D. (2016). Emerging tradition of the Ukrainian
national minority group in Poland into a modern world. Education for
minority in transition. Egatwayis: naykosi, ocsimui, coyiassti npoexmu,
Bunyck 2, 52-59.

Olneck, M. (2000). Can multicultural education change what counts as cul-
tural capital? American Educational Research Journal, Vol. 37, No. 2, 317—
348. DOI: 10.3102/00028312037002317 (access: 11.11.2022).

Pica-Smith, C. (2009). Children speak about interethnic and interracial
friendship in the classroom: Lessons for teachers. Multicultural Education,
17(1), 38-47. Retrieved from: https://digitalcommons.assumption.edu/
hsrs-fuculty/6 (access: 06.11.2022).

Pica-Smith, C. & Poynton, T.A. Supporting interethnic and interracial
friendships among youth to reduce prejudice and racism in schools:
The role of the school counselor. ASCA| Professional School Counce-
ling, Vol. 18, No. 1, 82-89. Retrieved from: https://www.schoolcounse-
lor.org/getmedia/47da4382-2802-4643-9¢20-0fe5a648feec/Pica-Smith.pdf
(access: 06.11.2022).

Pinxten, R. Dialogues and multiculturalism: Power and intercultural competen-
ctes. DOI: 10.1515/9783110933215.37 (access: 15.06.2021).

Portera, A. (2008). Intercultural education in Europe: epistemological and
semantic aspects. Intercultural Education, Vol. 19, Issue 6, 481-491. DOI:
10.1080/14675980802568277 (access: 05.05.2021).

Shorobura, M. & Shorobura, O.0. — Hlopo6ypa, LM. & Ilopo6ypa, O.O.
(2012). I'lpobaeMu MOAIKYABTYpHOTO BUXOBAaHHs Ha cygacHoMy eTari (Prob-
lemy polikul’turnoho vykhovannya na suchasnomu etapi — Problems of
poliicultural education at the modern stage). [1edazoziunuii ducxypc, Bun. 13,
411-414. Retrieved from: http://nbuv.gov.ua/UJRN/Opeddysk 2012 13 97
(access: 26.05.2021).

Shuali, T. Intercultural pedagogy: Philosophical benchmarks for education wit-
hin a framework of cultural diversity. Retrieved from: https://www.acade-
mia.edu/ 1583671/ Intercultural Pedagogy Philosophical Benchmarks
for Education_within_a Framework of Cultural Diversity (access:
29.05.2021).

Six reasons why multicultural education is essential in our diverse world. Retrie-
ved from: https://culturalinfusion.org.au/6-reasons-why-multicultural-
-education-is-essential-in-our-diverse-world/ (access: 20.04.2021).

54



Volodymir Yevtukh — Intercultural Education as a Factor of Realization of the Rights of People

Sleeter, Ch. (2011). The academic and social value of ethnic studies. A rese-
arch review. Washington. Retrieved from: https://files.eric.ed.gov/fulltext/
ED521869.pdf (access: 05.05.2021).

Sleeter, Ch. & Grant, C.A. An analysis of multiculturalism in the United Sta-
tes. Retrieved from: https://www.academia.edu/2326546/An_analysis_of
multicultural education_in_the United States (access: 25.10.2021).

Sultanova, L. (2016). Origin and development of multicultural education in
the USA. [opisusavna npogecitina nedazozixa, No. 6(2), 49-53.

Sultanova, L.Yu. — Cyaranosa, A.JO. (2017). The regulatory and legal frame-
work of the policultural education in Ukraine. Yupasiinns axicmw suugoi
ocsimu: npobaemu ma nepcnexmusu (Upravlinnya yakistyu vyscshoyi osvity:
problem ta perspektyvy). Kuis: Incruryr micasiaunmaomHol meparoriqHoi
ocsitu ABH3 «YniBepcuter MeHeaMeHTY OCBiTH», 115-120.

Sultanova, L., Khomych, L., & Belando-Montoro, M. (2020). Peculiarities of
multicultural education development in North America, Western Europe
and Ukraine. International Journal of New Education, No 6, 121-156.
DOI: 10.24310/]JNE3.2.2020.10030 (ccess: 07.06.2021).

Tanner, S.J. (2019). Whiteness pedagogy and youth in America. Critical White-
ness Studies in the Classroom. Routledge.

The international basis for intercultural education including antiracist and human
rights education. A selection of articles from relevant documents, adopted by
the governments of member states of the United Nations, UNESCO, the Orga-
nization on Security and Co-operation in Europe and the Council of Europe.
Compiled and introduced by Pieter Batelaan and Fons Coomans. Interna-
tional Association for Intercultural Education (IAIE) in co-operation with
UNESCO: International Bureau of Education (IBE) and the Council of
Europe, 1999, 39 pp. Retrieved from: searchlibrary.ohchr.org/record/files
(access: 29.05.2021).

Tsylyuryk, S. — Hunaopux, C. (2016). BpaxyBaHHs eTHIYHOro YHHHHKA
B OCBITHBOMY IIpOlLieci — OCHOBa QOPMYBAaHHS MiIXKETHI4HOI TOACPAHTHOCTI
B yKpaiHcekoMy cycmmiabeTsi. (Vrakhuvannya etnichnoho chynnyka v osvit-
nyomu protsesi — osnova formuvannya tolerantnosti v ukrayins’komu
suspil’stvi — Taking into account the ethnic factor in the educational
process is the basis of the formation of interethnic tolerance in Ukrai-
nian society). Egaswayis: naykosi, ocsimmui, coyiarvui npoexmu. Bumycxk 2,
151-156.

Ukrayins'ke suspil’stvo: monitoring sotsial'nykh zmin — Ypaincoxe cycnirvcmeo:
smonimopunz coyiarvnux smin (Ukrayins'ke suspil’stvo: monitoring sotsial’ nykh
zgmin — Ukrainian society: monitoring social changes) (2020). Issue 7(21),
Bunyck 7(21). Kuis: Incruryt conioaorii HAH Ykpaiuu.

Vseukrayins'kyi omnibus. Natsional'ne doslidzhenny — Bceyxpaincoxuii omnibyc.
Hayionanvne docaidmenns (All-Ukrainian omnibus. National study) (2021).
Active Group. Kuis.

55



WM/&Z/ kultury /

Jrerspeectives on culture Prawa narodéw w dobie interakgji kultur

No. 41 (2,2/2023)

56

What does INTERCULTURALISM mean? Retrieved from: www.definitions.
net/ definition/ INTERCULTURALISM (access: 07.05.2021).

What is equity? (2022). The National Association for Multicultural Education.
Advancing and Advocating for Social Justice & Equity. Retrieved from:
https://www.nameorg.org/learn/what_is_equity.php (access: 18.11.2022).

Yevtukh, V. (1998). National minorities in Ukraine: Status, rights, prospects.
Law and practice of Central European Countries in the Field of National
Minorities Protection after 1989. Warszawa, 323-362.

Yevtukh, V. (2012). Intercultural dialogue: Efficient construct of the integrative
development of polyethnic societies. Politeja, No. 20. 2 (20/1), 111-131.
Yevtukh, V. — €sryx, B. (2012). Emuiunicms: enyuxsoneduunusi dosionux

(Ethnicity: an encyclopedic guide). Kui: ®enixc.

Yevtukh, V. — €sryx, B. (2013). Erniunicts y TpaHcHalioHaABHOMY
COLIiAABHOMY IPOCTOpPi: AU3ANH AOCAIAHMIILKOTO HPOEKTY (Etnichnist’
u transnatsional’nomu prostori: dyzain doslidnyts’koho proektu — Ethni-
city in transnational social space: Research project design). Coyiosozis:
meopis, memodu, mapxemune, No.1, 3-26.

Yevtukh, V. — €sryx, B. (2014). IloaierniunicTs six koHcTpyKT modus vivendi
(Polietnichnist’ yak konstrukt modus vivendi — Polyethnicity as a modus
vivendi construct). Coyionozis: meopis, memodn, mapxemune, No. 40. 4,
133-155.

Yevtukh, V. (2016). Polyethnicity. The Willey Blackwell Encyclopedia of Race,
Ethnicity and Nationalism, 1-3. Oxford. Retrieved from: http://online-
library.willey.com/doi/10.002/9781118663202.wreben579/full (access:
25.10.2021).

Yevtukh, V. (2018). Cultural security in ethnic diverse society: Challenges for
Ukraine. Jagiellonian Ideas Towards the Challenges of Modern Time. Kra-
kow, 249-279.

Yevtukh, V.B., Kisla, H.O., & Savenkova, L.V. — €sryx, B.b., Kicaa, I.O.,
& Casenxosa, A.B. (2020). Iumizpanmu y xonmexcmi emmuonayionaronux
npoyecis (Immigranty u konteksti entnonatsional’'nykh protsesiv — Immigrants
in the context of ethno-national processes). Kuis: Inrepcepsic.

Zivkovic, K. (2019). A comparison of multiculturalism education in the USA
and the EU with reference to Austria. Vorwissenschaftliche Arbeit im Rahmen
der Reifepriifung. Vorgelegt am 11.02.2019. Wien: Bundesgymnasium und
Bundesrealgymnasium Wien 4. Retrieved from: https://www.centrum3.at/
fileadmin/downloads/VWA/2019/VWA_Zivkovic_multicultural _educa-
tion.pdf (access: 27.05.2021).

Volodymir Yevtukh — his research interests include ethnic and national
history of Ukraine, multiculturalism and intercultural relations in different
parts of the world, intercultural education and communication, sociology



Volodymir Yevtukh — Intercultural Education as a Factor of Realization of the Rights of People

of migration and cultural transformation in the context of human and cul-
tural rights, challenges of contemporary communication space in the time
of creation and transformation of cultural identities. He held leadership
positions in many leading universities of Ukraine, taught at universities
in Germany (Bochum, Munich, Regensburg) USA (Berkeley, Minnesota,
San Francisco), Poland (Warsaw). In 1995-1997 he headed the Ministry
for Nationalities and Migration of Ukraine, and later held the position of
the country’s ambassador to Italy, Malta and San Marino. Member of the
Ukrainian Academy of Sciences and the Academy of Pedagogical Sciences
of Ukraine, representative and animator of many foundations and inter-
national organizations, (MacArthur Foundation in the USA, Council of
Europe) author of many textbooks, review publications and more than 400
scientific papers in prestigious national and international publications.






	Prawa narodów
	Volodymir Yevtukh
	Intercultural education as a factor of realization of the rights of people



