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Savitskaya T. V., Horbenko Ye. V., Iotova I. M. Formation of grammatical competence of students — foreigners at
the pre-university stage of study

The article outlines the characteristics of formation of grammatical competence in foreign students of the propaedeutic stage
of study. It is proved that formation is ensured by observance of the basic didactic principles of Ukrainian language teaching
and taking into account the dominant role of grammatical skills, the effectiveness of which depends on the correct definition
of didactic approaches, forms, methods, techniques, teaching aids, their selection and effective application.

The methodical literature concerning chatacteristics of the selection and implementation of methods and techniques of teach-
ing Ukrainian grammar; formation of language grammar skills, improving the methods of formation of the foreign grammatical
competence were analyzed. The feasibility of studying the characteristics of its formation at foreign students has been proved.

The concepts of "grammatical competence", "grammatical skills", "expressive skills", "receptive skills", "speech gram-
mar skills", "morphological skills", "morphological skills", "syntactic skills", "morphological and syntactic skills" are defined
and the importance of their formation in communicators who began to study the Ukrainian language in order to further obtain
a profession in higher education institutions of Ukraine.

It was found that mastering speech in the process of learning a second language begins with the acquisition of phonetic,
grammatical laws. When teaching grammar, the teacher forms the linguistic competence of the student and its main compo-
nent — grammatical competence.

1t is determined that the success of foreign language communication directly depends on the formation of foreign language
grammatical competence of foreign students. The importance of receiving feedback from the teacher in order to improve inter-
action was emphasized.

The use of mini-texts is proposed, where familiar vocabulary would be used mainly in a certain case to systematize, gener-
alize and deepen the existing theoretical knowledge of the foreign communicant, clarify and expand new features of linguistic
possibilities, which determines the degree of completeness of understanding a particular linguistic phenomenon, exercises for
the development of analytical thinking, steady attention, improvement of speech skills.

Key words: foreign communicant, propaedeutic stage of study, grammatical competence, grammatical skills, stages of skills
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CONTRIBUTION OF NICK MICHELIOUDAKIS
TO TEACHING ENGLISH AS A FOREIGN LANGUAGE

The article is devoted to the latest methods of teaching English as a foreign language, proposed by a world-class ELT expert
Nick Michelioudakis. It is noted that currently most educational texts, audio materials, lexical and grammar exercises are mostly
informative, which creates the effect of alienation from the textbook and language. However, the more personal information
we disclose to others, the stronger the connection we establish with them. In this regard, the need to intensify the search for
ways to diversify activities with tasks that contain elements of humor, affect the emotionally sensitive sphere, and are authentic
and personalized is emphasized. Emphasis is placed on how to use promotional videos, songs, comedy videos and texts in English
classes. According to Nick Michelioudakis, acceptable use of songs and videos must meet the following criteria: contain enough
verbal content (lexical and grammatical units, examples of accents), have a clear and logical presentation of the plot, music
should not be distracting, the plot as a whole should have a positive impact on the emotional and sensory sphere of the listener.
The activities in foreign language classes for the development of critical thinking and creativity during the parallel formation
of reading skills (supplementing sentences or parts of the text from the imagination, and then after watching a video, motivating
careful reading of the text by placing a hidden message, creating the ending of the text), speaking and writing skills have been
described. It is emphasized that the decisive factor in the effectiveness of learning is the student's own contribution, so the role
of the teacher is to increase the curiosity of students, through the introduction of elements of surprise and humor.

Key words: teaching English as a foreign language, comedy for English language teaching, using ads for English language
teaching, authentic songs for ELT, reading lesson, Nick Michelioudakis, motivating learners, managing learners.

(cmammio nooano Mmoo opuzinaiuy)

In response to the ever-changing needs of Ukraine and the world, learning foreign languages has become increas-
ingly vital, providing people with the opportunity to grow and develop at every stage of the educational and professional
journey. Therefore, teachers have to be equipped with the most efficient pedagogical tools for English language teach-
ing to help their students achieve substantial results in foreign language acquisition and create an environment condu-
cive to learning. A great deal of attention has been paid to the development of speaking skills, vocabulary, grammar
teaching by Ukrainian methodologists (H. Bilous, S. Sorochunska, K. Kris, O. Mihodui, L. Sudorchuk, M. Petrechko,
N. Muhnenko) and a pool of Oxford University Press, Macmillan Education, British Council experts. Yet a Greek ELT
consultant and teacher trainer N. Michelioudakis puts forward an idea that education and learning are bound to make

187



Hayxosuii yaconuc HITY imeni M. I1. /[pacomanosa

a student feel happy, successful and part of the community. He points out that what reading texts with follow-up tasks
and occasionally grammar and vocabulary tasks lack is comedy, personalization, and ignition of curiosity. According
to Brafman [1; p.36-46], the more personal the information we disclose to others, the stronger the bond we forge with
them. Therefore, N. Michelioudakis highlights that teaching methods, tools and materials have to be selected meticu-
lously, so that they allow a student to become an achiever, to feel satisfaction on the way from a struggle to success, to
foster strong bonds within social groups and consequently innovative techniques for ELT should be applied.

The paper aims to promote best practice of one of the leading modern ELT methodologists Nick Micheliouda-
kis in Ukraine to make lessons more engaging for learners.

A pivotal idea, N. Michelioudakis has impressed upon, is that learning should bring happiness, students have to
feel that and be aware of things that make them happy. To practice this in ELT class a teacher can carry out an activ-
ity called “I am grateful for...”. Individually, students make a note of three things for which they feel they should be
grateful (e.g. Health / Work / Security / Loving parents etc.). Then they work in pairs. They take it in turs to share
with their partner why they feel they ought to be grateful for this particular thing (e.g. ‘Health”). Their partner has
to ask them one question (e.g. ‘Have you ever had an accident?’) to elicit more information. Then they swap roles.

Secondly, education is destined to develop best human traits, which can be achieved by the following activity —
‘Random Acts of Kindness’. In pairs, students come up with as many things they can do to make others happier as
possible (e.g. Call a sick friend at home / Give someone an ‘I like you’ card / Say ‘Thank you’ to someone for some-
thing they did for you in the past etc.). Another idea, would be to get students to come up with things they can do for
the community (e.g. Help at a soup kitchen / Collect clothes for a particular person or group / Donate old books to a
school library etc.). Or it can be ‘My Wonderful Classmates’: Students are divided into groups. Each group chooses
one of their classmates (not one of the group) and together they come up with a ‘plateful of praise’ — a number of
reasons why they like / value / respect this particular person. Then they present this to him/her. It is incredible how
much warmth this activity generates. The teacher needs to make sure that nobody is excluded.

Goal setting skill can be developed through the activity when students make notes about one thing they would
like to achieve (e.g. lose weight) and then set themselves a small, concrete goal (‘I’ll join a gym”) and make notes
about the details (which gym, when, etc.). Then they share this with a partner. The role of the partner is to help them
make the steps as concrete as possible and to anticipate problems (e.g. ‘What if it is too expensive?’) help with find-
ing solutions / alternatives, and get the first student to make his/her commitment as firm as possible.

To boost learning within a reading lesson and make the most of the text by integrating reading with other skills
N. Michelioudakis offers to follow such steps [4].

Pre-Reading. A teacher says that students are to read a story about smth (in this very example about Ben’s first
day as a team lead). The text contains the following words: smile — read — water — tired — beautiful — exercises.
With a partner, students need to link the words together in a story that makes sense. To maximize students’ interest,
teachers need to get the student to invest by making some concrete predictions about the text. One way of doing
this is by selecting some sentences from the text (or writing some ourselves), cutting them in half and then giving
students only the first part. They will have to use their imagination to complete them. This activity gives them some
additional information about the text and makes them even more curious.

SENTENCES PREDICTIONS TEXT
Ben had prepared a speech to give the team but...
Most of the people in the room appeared to be....
One lanky guy, Ronald, was obnoxious. During Ben’s speech he......
Ben punished Ronald for misbehaving. He made him....
At the end of his first day as a team-lead, Ben felt....

Fast reading. In order to teach students to read for a gist, a teacher gives them the text and tells them they have
only one minute to read it. The aim is to check whether their predictions were right in the light of the information in
the text, but the sheets with halved sentences a teacher takes from students for the time of reading.

Ben felt anxious as he entered a meeting room. Just last year he was being an ordinary QA tester and now he
was a team lead. It was awkward to be on the other side of the meeting room desk. The team was ready for a meeting
to begin. Most of the people looked cheerful, but a few seemed unfriendly. Ben had a speech to give about boosting
sales and breaking into a foreign market plan, but now is he could not remember a word of it. But Ben began talking.

The meeting passed quickly. Later, Ben couldn't remember it very well. It was not like a dream. He listened to
his team during brainstorming, guided them. Out of the blue one lanky guy, Ronald, started to heckle. Ben punished
Ronald for misbehaving. He made him work overtime at the weekend.

At the end of the people day, people left and Ben packed up his stuff. She felt tired and a little bit sad. She didn t
know if he liked managing a team after all. He locked the meeting room and started to walk home.

Slow reading. The next step is to make students read the text carefully. The key to this is an activity called “Hid-
den Message”. For this task, a teacher writes a sentence and inserts words from it randomly in the text. When the
students start reading the text slowly, they will notice that it contains extra words which do not fit.
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Creative writing. A teacher tells the students that the story is not over, and they are invited to work in pairs and
write a completion — 3-4 sentences. In order to facilitate writing a teacher may offer questions to cover in writing,
for example: What happened after Ben left the office? Did he meet anyone? Did anyone call him the day after? 1f a
teacher wants students to practice writing skills more, they can ask them to write the retelling of the story from the
beginning with a created in a group ending. After that a teacher may read out the original version:

By the office, Ben met some guys from his team. They gave him a basket of snacks and a bottle of wine, and
offered to munch in the local canteen. They said it was the best session they ever had at work. Suddenly Ben didn t
feel tired at all, he was happy and hopeful.

Vocabulary focus. As students are familiar with the text, it is a good idea to focus their attention on language —
to highlight useful language — single words or collocations they don’t know. A good way to revise vocabulary is to
remove target lexis from the original text and get the students to fill in the gaps. This has three advantages: 1) stu-
dents get to see these items in context (again); ii) students realize that very often there are many words that could be
used (which helps combat the misconception of the ‘one correct answer’ which tests perpetuate) and iii) (crucially)
it forces students to retrieve the missing items; retrieval is effortful but it is the key to retention.

Speaking. At this stage it is necessary to get students to provide a personalized response to the text. Firstly, they
can role-play various dialogues between Ben and Ronald, Ben and teammates. Secondly, students may provide
some tips for novice team-leads, or tips on delivering successful presentations. This assignment can be spiced up
with the following tweak. Students are given an email, written by another teacher giving “tips”, which are ridiculous
and humorous. Students have to read the email and correct what they disagree with. In this way learners are given
the template of an email and it makes writing easier. The email to be considered is below:

Hi Ben,

Good to hear that you got your job as a team-lead. Ok — since you ask for my advice, here are some simple rules
that I follow:

Be strict with the team and never smile at them. If you do, they will see you as a friend and this will lead to
favoritism.

Always follow the book and never use any games. Games are noisy and they don 't teach anything.

You can work with and praise only the most active from your team. There is no point in trying to involve the
others as they won t succeed anyway.

If you take my advice, you can't go wrong. Do write and tell me how you like your new life.

Take care

The same sequence of steps can be applied to a lesson with songs or video clips. Songs and video clips are useful
for ELT as long as they meet the following criteria: a) contain a lot of language; b) the delivery is clear; c¢) the music
isn’t too loud/intrusive; d) they don’t have long interludes without words. If on top of all this the song has something
to say, so much the better.

In a webinar for IATEFL Poland (April, 2022) N. Michelioudakis presented practical ways for using commer-
cials to practice four language skills and Vocabulary.

It has to be mentioned that the expert has selected and created a pool of short poignant video ads on YouTube,
called Ads for ELT with free access for everyone.

The methodology of applying video ads in class is similar to the one with a reading text. Initially a teacher has to
wake up students’ curiosity. With a partner, students read the statements and decide what the missing words can be.
Then they cover the handout, watch the ad and fill in the gaps. The second way to create a memorable lesson using
ads is to provide before showing a video ad a lead-in part stating that the video is going to be about the wishes and
that is the background:

A guy wipes some dust off his new Toyota RAV 4, when a genie appears and offers to grant everyone some
wishes. Question 1: There are four members in the Henderson family: the father, the mother, the daughter and the
son. What do you think each of them wishes for? Students are supposed to discuss this in pairs or groups and then
they have to watch the video to find out the answers. It is recommended to play the video ad twice since students will
be involved in the content of the video and might fail to catch the details. This activity focuses mainly on developing
listening skills.

The speaker underlined that ads can be used for boosting speaking skills as well. For this a teacher finds similar
ads from the same campaign, for example promoting traveling by bus rather than a car developed by some bus
tour agency. Then a teacher gets students to work in groups as representatives of different departments of the same
advertising agency. Each student watches the ad on their phone and then explains the concept to the group. The
group discusses the ads and then votes on which they think is the best. Afterward, students may see all the videos
and reassess them.

Another way to work with vocabulary is shown in the example of a video ad “What you really need when
everything goes wrong”. Students work with a partner, they have to think of as many things as can go wrong during
the day. For example, your mobile battery may run out, your trouser zipper may come off, you lose your keys, you
leave your memory stick with a presentation at home, etc. Subsequently, students read the text, watch the video and
answer the questions: Which of these things are actually shown in the ad? What are the mistakes in each case? The
text is provided below:
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Ve

All kinds of things can ruin your day. For instance, you m i

drop your books on the pavement on the way to school; B2
NICK MICHELIO...

your shirt button may come off; you may accidentally burn
the food; you may spill coffee on your homework; your
computer may get a virus; you may drop ice-cream on your
shirt; you may put on your pullover inside out; you may
inadvertently empty the contents of your shopping bag on
the floor; your skirt might get caught in the bicycle chain;
you may scratch your car while parking; your puppy might
decide to pee on your sport shoes; you may get distracted
and pour too much pepper on your food; you may miss an
appointment by mistake; you may break the car key in the
car lock... For all these reasons, you need something
special to start your day with... (what?)

Figure 1. The text of the exercise for developing vocabulary with ads video

Ads are a perfect resource for teaching writing skills. A teacher finds an ad that tells a story, plays the ad in class,
but pauses it before the ending, or breaks the whole story before ‘I am desperate to find out what’s going to happen
next’ episodes and get students to work in pairs/ groups or on their own to write 2-3 sentence about what happens
next.

To build up students’ vocabulary a teacher again may use an ad, for example, to refresh the vocabulary on the
topic ‘household chores’, a teacher ignites students’ interest by asking them to name chores they hate doing. After
that there is a task: this is a “To-Do List” for a servant. With a partner, read the text and fill in the gaps. “OK — here
is what I would like you to do: you have to help me with the housework AND the kids. So here is your “To-do-List”
for today”: You have to .... the shoes, .... the cat, ....the kids to school, come back, ...... the beds, ....the laundry,
....the ironing, ....the table, ... ... the lawn, ... ... the furniture, ....the windows, ....the floor, ....the kids....their H/W, ...
them entertained, ....dinner, ...the rubbish, ....the kids...bed and...all the lights.

Then watch the commercial and identify which tasks the servant said he could do and put the, in the right order.

It should be highlighted that Michelioudakis N. developed awesome exercises that can be used for revising
vocabulary from numerous topics and developing speaking skills [4].

Balderdash! Students work in groups. The teacher gives them some very difficult words related to a field the
class has been studying. Each group produces made up, but the believable definitions for each of the words and
hands it to the teacher. The teacher then reads out the REAL answer and all the made-up answers, in random order.
The groups need to guess which is actually correct. Teams score points for each group who are conned into believing
that their made-up answer is the real one, as well as for choosing the real and often unbelievable answer. Alterna-
tively, students can work in pairs and provide one real and one fake definition to a partner.

Call my bluff. Students work in pairs or groups of three. Students come up with false definitions or examples of
the target vocabulary, their partners have to correct the mistakes. For example, if Student A says, ‘If you withdraw
some money from an ATM, you deposit your account’, so Student B must say, “No, because if you do so, you deduct
money from your account”.

Hide the Word. Students work in pairs, taking turns. Student A thinks of a word from the target vocabulary, and
writes it down on paper without showing it to his partner. Then he speaks for 20-30 seconds using other difficult
words from the target vocabulary and uses the word he had thought of at least once. Student B tries to guess which
word it is.

The evolving story. Students work in pairs. Student A thinks about the beginning of a story (I was getting ready
for my presentation... I was on my way to... I was working on my....) — about 3-4 sentences long. Student B writes
down some words — completely unrelated to each other (could be from the target vocab). Student A starts his/ her
story, and after 3-4 sentences, Student B calls out one of his /her words. Student A continues the story, but has to
incorporate it into the story — taking it in a totally different direction. For example,

A: Yesterday, I packed my things and got ready to go to work. I was walking down the street when [ saw a
friend... B: Cash!

A: He was counting the cash on the bench. There were many people around, I went closer — I was really surprised
..B: Weird!

A: 1 thought it was so weird, what on earth was he doing there. B: Jump
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A: I told him that he should jump up, touch the wood, hide his money and get home.

Color in the Passage. Students get the paragraph without the adjectives OR the gaps and we asked them to add
some color to it (“What is the puppy like?’ / “What is the bed like?’ / “‘How was the puppy feeling?’).

‘One day, my puppy jumped onto our couch and played with his toy. I liked to watch him play — he looked so full
of life. Soon, my puppy yawned. He was a puppy — he tired easily. I picked him up and laid him on his bed. Soon my
puppy was snoring away’.

Students might then come up with something like this: ‘One day, my lovely puppy jumped onto our long, com-
fortable couch and played with his new. stuffed toy. I liked to watch him play — he looked so excited and care-free,
so happy and full of life. Soon, my cute puppy yawned. He was a young puppy — he tired easily. I picked him up and
laid him on his cosy, warm bed. Soon my adorable little puppy was snoring away’.

Conclusions. The decisive factor is the student's own contribution. The more students invest, the more likely
they are to enjoy and benefit from the session. The teacher's role is to ensure students' curiosity is piqued, and intro-
duce an element of incongruity and humor to make the lesson more enjoyable.
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Cemenuenxo T. O. Buecok Hika mikenioyoaxica 6 MmemoouKky Hag4anus au2uiiicbKoi Mogu AK iH03eMHOT

Cmammio npucesyenHo GUCEIMIeHHI0 HOGIMHIX Memodié HAGUAHHA AHRNIUICLKOI MOBU AK [HO3eMHOL, 3aNnpONOHOBAHUX
2peybKUM eKCNepmoM, NPosiOHUM Memooucmom ceimogoeo piena Hikom Mikenioydakic. 3aznaueno, wo Hapasi Oinbuicmy
HABUATLHUX THEKCMIB, ayOio-Mamepianie, 1eKCUKO-epaMamuyHUx 8npas HOCAMb NePesadcHo THGHOpMamueHutl xapakmep, ujo
cmeoproe epexm GiouyicenHs 610 NIOpyYHUKa ma mogu. Ane uum 6inbw ocodbucmy iHpopmayiio Mu po3KPUSAEMO THWUM, MUM
MiYHIWUL 36'A30K MU 3 HUMU 6CIMAHOBIIOEMO. Y 36 SI3KY 3 YUM NIOKpeCcieHo HeoOXiOHicmb tHmeHcuhixayii noutyky cnocoois
VPIZHOMAHIMHEHHA 3aHAMb MAKUMU 3A80AHHAMU, WO MICMAMb eleMeHmuy 2yMopy, GAUBAIOMYb HA eMOYiliHO-uymaugy cgepy,
i € agmeHmMuuHUMU U NEPCOHANIZ08aHUMU. 3AKYEHMOBAHO y6acy HA CNOCOOAX GUKOPUCMAHHA DEKNAMHUX Gioeo, niceHb
ma KoMeOilHUX 6i0eo | MeKCmis Ha 3auammsix aneniticokoi mosu. Ha oymxy Mikenioydakica, nputinamui 0Jist GUKOPUCHAHHS NICHI
ma gioeo Marme 8I0NOBIOAMU MAKUM KPUMEPIAM: MICIUmu 00Cmamub0 MOBHO20 8epOANI308AHO20 KOHMEHMY (IeKCUUHUX
ma epamamuiHux OOUHUYb, NPUKIAOIE AKYEeHMIg), Mamu YimKkull i 102TYHUL 8UKLAO CIOJCeny, MY3UKd He Mae 8i08oniKamu,
clodcem 6 YoMy MAae NO3UMUSHO BNAUSAMU HA eMOoyilino-uymmesy cghepy cayxaua. Ilpezenmogarno euou disnvHocmi Ha
3AHAMMAX 3 [HO3EMHOT MOBU O POIGUMKY KPUMUUHO20 MUCIEHHA A KPeamusHoCcmi nio 4ac napanensozo QopmyeanHs
HABUYOK YUMAHHA (OONOBHEHHA peyeHb a0 YacmuH mekcmy 3 ys6u, d Nomim nicis nepe2isdy 6i0eo, MOMUBYBAHHI YBUANCHO2O0
YUMAHHA MEeKCmYy CnoCoO0M DO3MIUeHHs 8 HbOMY NPUX0BAHO20 NOBIOOMIEHHS, CIMEOPEHHA KIHYIBKU MeKCny), 2080piHHA
i nucoma (enpasu «Hicenimnuysy, «Henpasoay, « Cxosaui cnogoy, « Cmeopu icmopiion, «[odau konvopyy). Iiokpecieno, wo
BUDTUATLHUM (PAKMOPOM 8 eheKMUBHOCII HAGUAHHS € IACHUT BHECOK VUHS, MOMY POlb 8UKIAOAUA NONAAE 8 MOMY, W00
nioguwumu QONUMIAUBICINY YUHIB, Uepe3 GHECEeHHs elleMeHIi8 He8ION0BIOHOCH Ma 2yMOp).

Kntouosi cnosa: nasuanna ameniiicbkoi Mogu, 2yMop npu HAGUAHHI MOBU, PEKIAMHI 8i0e0, aymeHmuyHi nicui, poboma
3 mekcmom, momueayis cmyoenmis, Hik Mixenioyoaxic, ynpagnints npoyecom HagyaHms.
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