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PROFESSIONAL FORMATION OF THE PSYCHOLOGIST'S PERSONALITY IN THE SYSTEM
OF SPECIAL EDUCATION

OB6rpyHTOBaAHO KOHLENTYanbHi 3acagm Teopii Ta NpakTUKM NPOMECINHOrO CTaHOBMEHHS 0COOMCTOCTI NcMxonora
B CUCTEMi creyianbHOi OCBITW. PO3KPUTO TEOPETWYHY Ta MpaKTUYHY CyTHICTb HOBITHIX TEHAEHLA 3a3HayeHoi
npodecinHoi nigrotosku. OkpecneHo ocoBUCTICHI AKICHI nmpiopuTeTn 1i noeTanHoi peanisalil Ha KOMMETEHTHICHO-
OPIEHTOBAHMX 3acafax MeracucTemu LifiCHOrO OCBITHBOTO MPOCTOPY, A€ KOMMETEHTHICHUA NiAXia po3rnsgacTbes Sk
[OMiHYIOUMIA BEKTOP OHOBMEHHS 3MICTY BWLLOI OCBITM B yMoBax GaraTopiBHEBOI MiAroTOBKM KagpiB. 3'COBAHO, L0
3abe3neyeHHs B HaBYanbHOMY MPOLECi CYKYMHOCTI BM3HAYEHWX MEAArOrivHUX YMOB YMOXIMBUTb E€(EKTUBHICTD |
pesynbTaTUBHICTb NPOLECY NPOGECIMHOI MiATOTOBKM NCUXOMONB B CUCTEMI CreLjianbHOT OCBITU SIK pesyrbTaT HanexHoro
il OYHKLiOHYBaHHS B YyMOBaX CbOTOAEHHS. |AeHTU(IKOBAHO Cy4acHWA CTaH CHOPMOBAHOCTI KOMMOHEHTIB 4OCHIAKYBaHOI
NPOdeCiiHOT NigroToBKM BiZNOBIGHO 0 (PYHKLiIOHANBHOI CUCTEMM 3a3HAYEHOTO NPOLECY.

Knroyosi criosa: npodhecinHe CTaHOBMEHHS!, MPOdIeciiiHa nigroToBka, NCMXONOr B CUCTEMI CrieLianbHOT OCBITH,
KOMMOHEHTU MPOCECIMHOT NIArOTOBKM, MiX- Ta TPAHCAMCLMNNIHAPHICTb, cMCTeMa NPOMECiHOT MigroTOBKM NCUXOIONB B
ranysi cnewianbHoi OCBITH.

Formulation of the problem. The concept of modern education requires a new orientation purposes,
principles, content, methods, evaluation obtained knowledge according to defined educational qualification
characteristics of specialists, skills to solve typical problems and their application in practice. Thus, the
interpenetration of knowledge of methods and theories and their practical application becomes so important.
Incarnation in life of personallyoriented paradigm of education proposes new requirements for training in high
educational institutions. Therefore there is a necessity of forming a new generation of psychologists in the field
of special education that can provide expert help for individual with disorders of psychophysical development
to create the conditions for successful socialization and self-realization (V. Syniov, D. Suprun). The problem of
scientific and theoretical substantiation and development of functional system components of psychologists’
professional training in the field of special education, that takes into account practical needs of modern society
and integration of the national education system into the international educational space is not completely
solved, and this, in turn, negatively is reflected on the level of professional training and is not contributed for
competitiveness of the domestic and international labor markets [20] .

Analysis of researches and publications. Various scientific researches are devoted to numerous
issues of psychologists’ professional training (T. Grygorenko, O.Dubovyk, S.Maksymenko, V. Panok,
N. Poviyakel, L. Rudenko, V. Syniov, M. Suprun, D. Suprun, M. Fedorenko, S. Fedorenko, N. Chepeleva, etc.).
Particular attention is paid to the psychologist’ personal qualities as they are related to the specifics of training
in higher educational institutions and are characterized by a prolonged period of formation and motivation, self-
actualization and self-realization as indicators of the effectiveness of professional activity.

Sufficient results of scientific researches have been accumulated in the countries of the European
Union, the USA, Canada, the countries of the post-Soviet space, Ukraine that provide scientific prerequisites
for theoretical understanding of the phenomenon of psychologists’ training in the field of special education for
professional activity in the conditions of inclusive education, including: theoretical and methodological and
philosophical aspects of inclusive education are outlined, strategies for supporting inclusive education of
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children with special educational needs are developed (J. Andrews, T.Brandon, J. Charlton, J. Deppeler,
A. Dyson, L. Florian, C. Forlin, J.-R. Kim , T. Loreman, J. Lupart, U. Sharma, A. Kolupaeva, etc.); the ways of
professional training, retraining and advanced training of special pedagogues and psychologists in the field of
special education and in the conditions of inclusive educational space are identified (I. Demchenko,
M. Sheremet, L. Florian, H. Linklater, etc.).

So, systematic theoretical and methodological, historical and empirical analysis of the problem in the
psychological and pedagogical domain has been conducted and the evolution of trends in the development of
principles of theory and practice in professional psychologists’ training in the field of special education has
been monitored and this made it possible to determine the relevance of the study of the identified problem and
allow to certify the following:

— theoretical questions of pedagogical staff training in the field of special education (of different
profiles) have been significantly developed, however, the work of national experts in the field of special
psychology contains only a few scientific studies in relation to specific issues of professional training of
specialists of this profile;

— despite the fact that the system of training defectological personnel has had a long history, the
training of specialists in the field of special psychology began only in the modern period of national history;

— the coverage of the foreign experience in psychologist professional training in the field of special
education shows that the modern system of training specialists of the psychological profile in different
countries has significant developments in the theoretical and practical field of study, which must be fully used
for national higher education. This should be provided by means of a rational combination of foreign advanced
pedagogical experience in the field of psychological education along with the innovative pedagogical work of
Ukrainian scholars.

At the same time, the theoretical analysis of literary sources showed that, despite the diverse scientific
spectrum of the phenomena connected with investigating problem, it was not the subject of a special holistic
scientific research. So, the outlined evidence of the theoretical and sociopractical importance of special
psychologists’ training and insufficient theoretical and practical development has given us the grounds for
conducting our own scientific research.

The main goal of the research was to determine the state and level of the future psychologists’
training and readiness to work with children with psychophysical disorders in novadays conditions. Theoretical
and methodological analysis and experimental solution of the problem of psychologists’ professional training in
the field of special education in the difficult conditions of Ukraine's entry into the international community of
modernization of the international order in the context of the determined priorities of the future world order
requires from higher education to gradually implementate the components of the existing megasystem of
holistic educational space, where an indicative trait of its content is development on a competency-based
basis, the study of the said professional training acquires proper relevance.

Presentation of the research material. In government documents on national education policy
defined priority content ideas of personality education: the ideas of freedom, equality, national and personal
dignity; formation of hard work, mutual aid and self-discipline; attitude to life and the lives of others as the
highest value. Scientists of the National Pedagogical Dragomanov University gained considerable experience
with practical implementation in students’ and listeners’ educational process of the theoretical foundations of
various education areas.

Content tasks of education are defined with humanistic position in the «Convention on the Rights of
the Child» and «Declaration of Human Rights». Article 29 of that Convention stated that the education of the
child shall above all be directed to: development of the personality, talents, mental and physical abilities in full
volume; development respect for human rights and fundamental freedoms and the principles enshrined in the
UN Charter; development respect for parents, cultural identity, language and national values of the country in
which the child is living, the country of origin and for civilizations different from own; preparation of the child for
responsible life in a modern society in the spirit of understanding, peace, patience; development of respect for
nature.

The means of implementing these objectives, in the opinion of Academician V. Syniov is the
assimilation of fundamentals of culture as a sphere spiritual life that promotes individual abilities to produce
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their own principles of the activity, behavior, communication, focusing on the best examples of universal and
national culture [19].

It is necessary to mention the theoretical and practical essence of the modern technologies of
psychologists’ professional training in higher educational institutions which is revealed. A thorough analysis of
application of modern innovative technologies in the psychologists’ training in the field of special education has
been conducted, which revealed the following trends:

- universal interaction of various pedagogical systems and teaching technologies, the
introduction of new forms of practice and integrated pedagogical systems in practice provides the
effectiveness of the pedagogical process;

- significant growth of the role of the communicative orientation of learning. The possession of a
foreign language is a professional and cultural base for a specialist in any specialty, which gives him the
opportunity to be an equal partner in international co-operation;

- active use of technical means;

- increasing in the role of student mobility as a participant in the learning process in the
conditions of internationalization.

Thus, the effective means of forming the key psychologist's competences are pedagogical
technologies that are considered as a combination of teaching methods through the prism of relevant features
of educational results, their effectiveness in determining the quality of higher education.

So, it is proved that the introduction of a new approach to education involves the use of the modern
methods of psychologists’ professional training. Practically, a pedagogical mechanism based on a competency
approach should include teaching programs and guidance with professional workshops, trainings and special
courses for students and practicing psychologists. An important should be feedback, diagnostics using
psychological and sociological research methods that would cover the views of the students who studied this
course and have ideas for innovation, taking into account the innovative development of technologies and
labor market requirements for the practical use of specific modemn programs that used in the work of the
studied specialty. The practical component of the training should be in line with the modern needs of the
information society in order to create the really needed and demanded psychologists’ educational and
professional competences in the field of special education.

Among the various directions of education leading is mental, because the mind along with human
morality underlying the formation of human consciousness. Today total volume of scientific knowledge is fast
growing. Thus, the formation of human preparedness to fulfill their social roles, including professional requires
education of commitment and ability to work on a relentless through constant self-education, self-enrichment
of knowledge, abilities and skills. In practice, this task is realized through mental (intellectual) education.

From the point of modern psychology, the mind is a combination of human cognitive processes,
among which the most important is thinking. Intellect is considered by psychological and pedagogical science
as a set of cognitive abilities of the person, the willingness to theoretical search; the ability to think, that is to
compare, correlate, refine, analyze through connections and laws of phenomena, events, objects, facts,
evaluate them comprehensively and based on generalizations do own conclusions. Following the mentioned
methodological approaches, we have all reasons to believe that «mental» and «intellectual» education is
synonymous concepts that covers the formation of cognitive activity [19; 25].

According to the results of experts’ research in pedagogy and psychology, whatever area of education
we are not analyzed, cognitive component is always one of the most important for achieving the goal of
education. Thus moral education necessarily requires human understanding knowledge of moral standards,
the ability to analyze a situation in which it can get and, based on some knowledge to make adequate moral
choices, and the ability to provide moral consequences of their behavior and so on. A person is able to
achieve this only through the implementation of mental activity.

Among the most important tasks of mental training the first necessary to identify the tasks is to form an
active, independent, creative thinking. Signs of such thinking are very interrelated, but not identical. Active
thinking may not always be independent. For example, when a person listens carefully what he/she is
explained, trying to understand the information — he/she thinks actively, but still goes on explaining the
evidence for others. So, initiative does not belong to him/her. And only under the condition where the person is

7



HayKosuii uaconuc. Bunyck 38. Kopexuiina nedazozixa

trying himself (for someone's task or on own initiative) to understand the material, find the answer to a
particular question to recognize it as the original, and not one that exists in the completed form in certain
sources of information we can affirm about the existence of an independent and, of course, active thinking.
However, and this process is not creative. Only when a person's own mind, comparing different information
come by its own conclusions and generalizations to fundamentally new knowledge, before it was known, that
such thinking can already be considered as creative. In educational situations when a person discovers
something he/she is still unknown, use the term «productive thinking», what in the first place indicates that
person produces the product of cognitive activity. The principal difference «creative thinking» is in that it is
produced by mental activity, is a fundamentally new not only for the person but also for others.

The next task of mental training is formation person’s Fund of effective knowledge from different fields
of person’s culture. Effectiveness is the main feature of such knowledge. Presence of a large stock of
knowledge is not a sign of efficiency, because some people most of their potential remains unrealized, it is, so
to speak, «dead capital» In such cases, the media only significant unrealized knowledge recreate them if
necessary in memory, but can not independently acquire on this basis new knowledge, do not know how to
apply their knowledge in practice, are not able to move them to new conditions.

So, only effective knowledge show intellectual developed person, and actively and adequately can be
used in the intellectual and practical activities can creatively be redone, serve for person as «appertseptyv
mass» for arming by new knowledge to enrich intellectual culture.

Another task of mental education of the individual in shaping the culture of intellectual work, which
should include: ways of thinking, memory, individual work with sources of information, presentation of results
of their activities and so on. Leading place in this task should be discharged for rationalization of training
activities. As specific, let’s select the creating a culture of oral and written language.

Development of cognitive interests as the main reasons of intellectual activity are the essence of this
problem in intellectual education. The varies set of basic qualities of individual's complex mind is formed on a
base of resolution of Common tasks. We stopped on their characteristics.

The most crucial of these is characteristics of depths of the mind, that is, firstly, a person's ability to
penetrate into the most significant of what she learns, to separate it from the side, and secondary, to abstract,
to generalize the point. The opposite is this quality of mind is superficiality when man met only a few superficial
knowledge without revealing the nature of the underlying processes of the mind.

Next to the depth of the mind great importance for the affirmation of the human personality has a
flexibility of mind that manifests itself in the human capacity to abandon familiar mental activities, from
standards consolidated in past experiences, if they do not lead to a successful solution of the problem, the
willingness to look for other original ways its solution. The opposite to flexibility of mind is such quality as
inertia, that tendency to pattern, inability to switch to new actions, new perspectives consideration of
phenomena as required by modern life.

The constancy of mind is a person's ability to focus and targeted to solve mental tasks, keeping in
mind the totality of the the essential, the main features of the phenomenon over which reflect without being
distracted by minor, accidental, which can detract from the correct path to the truth. The opposite of
sustainability is instability — frequent distraction, avoidance of tasks under the influence of random
components.

Conscious mental activity, unlike the unconscious, is the person’s ability to express in language
(verbalize) the process of their mental activity — that substantiate the the process of solving intellectual
challenges. The main condition in this case should understand causal relationships between their mental
actions and their results.

Autonomy mental activity is manifested in the active searching for new knowledge, new ways of
solving problems in a light perception of help when person himself has difficulty in choosing the right solution,
taking into account own mistakes and mistakes of others, self-correction of mental activity. The opposite
categories to independence of mind is such a thing as imitation, shown in trying to copy known, rely on outside
help without seeing other people's mistakes.

Criticality of mind, closely related to the independence and evident in efforts to ensure in the
correctness of the material that is perceived, under any circumstances is «doubt». Additional important
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characteristics of the mind is its speed, sense of humor as integrated features and others.

In order to more fully highlight the importance of mental education for the formation of personality, let's
consider three key components of intellectual and creative development: meaning mental activity, i.e. fund of
knowledge of the individual; active component of intellectual development; personal options of mental activity.

Reasoned to the knowledge really «worked» on the mental development of the individual so they
should become internal controls of activity and behavior, they must meet a number of qualities. Let's consider
the main characteristics of them: objective, ie correspondence subjective of learning knowledge to reality
(correct knowledge); awareness, when knowledge worked by thinking, but not mechanically learned; unity of
generality and specificity observed only when certain specific kind of thing a person can associate with the
general concept, generalized pattern, and, conversely, when the generalized rule or law can be confirmed by
concrete example; completeness of knowledge (as opposed to fragmentation) is characterized not only the
volume but also versatility to a particular object or whole areas of knowledge; systematic, that is knowledge
ordering based on the establishing links between them; special role in the systematic characterization belongs
to presence or absence of causal relationships; strength of knowledge is the ability to store in memory and
play for a long time necessary knowledge; dynamic, is the ability to use knowledge, transfer them to similar or
entirely new situation.

Formation of the activity component of intellectual and creative development is realized: formation of
correct and conscious ways to perform intellectual and creative activity, individual action and receptions;
purposefulness and planning formation to intellectual and creative activity, manifested in the ability to plan
activities so that it led to a specific purpose; formation of self-control and self-correction skills.

The process of personal education options of intellectual and creative activity, ie factors determining
the attitude, sold through a scientific system. Manifestations of this process occur through:

- formation of positive motivation (internal needs) to intellectual and creative activity, including
cognitive interests, the constant need for new information. On the positive motivation to intellectual and
creative activity should influence and other needs — communication, selfimprovement, overcome difficulties
and etc. Great importance has motivation of indirectly-social character, which manifests itself primarily in
recognizing the social significance of acquiring knowledge and culture of intellectual and creative work. Equally
important is the creation of direct and short motivation is a struggle to succeed both outside and inside by
«selfpraise» successfully resolved by intellectual and creative tasks;

- formation of criticism and self-criticism of mind, which is associated with the development of
sensitivity to false or not sufficiently reasonable information, attempts to reach the truth, to find persuasive
arguments, and the development of demanding attitude to their own mental activity and its adequate self-
esteem,

- formation of intellectual independence, the need for regular forms of their own position. The
foregoing does not deny foreign aid in the process of cognitive activity, creativity, but provides a consistent
reduction in such assistance.

Let's consider the basic pedagogical conditions of intellectual and creative personality education:

The main condition is that the educational process should holistically influence the content, activity,
personal intelligence components in their systematic unity. Especially we must emphasize the role of
psychologist (educator), whose functions should not be limited by outlining ready knowledge of the discipline.
Teaching experience and special researches show that learning efficiency is greatly enhanced when the
educator, along with traditional forms of presentation, and makes the process of self-discovery disciples by
students, listeners of «secret knowledge» based on their mastery of knowledge technique. Only properly
organized training can develop a personality.

Not less important for the previous condition is pedagogical account of individual and age students’
characteristics. In pedagogical process it is expedient to organically combine the principles of accessibility of
information for understanding and mastering with the principle of a high level of difficulty of teaching material
[5; 21].

The most reasonable methodically pedagogical assimilation of knowledge condition is that, on the one
hand, the material is adapted to the capabilities of students, on the other — their ability to develop and
improved, to enable assimilation of the material in a non-adaptive. Mental education should focus on the
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«zone of proximal development» (that student already performs, while using other), taking into account the
«current level» of students. Under these conditions the pedagogical process stimulates development.

Compliance with the conditions direction of the educational process in forming the personality of
higher mental functions, characterized by arbitrary and awareness is one of the main keys to educational
success [12].

Another condition is the formation of productive (creative) thinking. It occurs due to a given problem in
the proposed informaltask, which has no ready-made solutions, and encourages people to go through the
thinking. Development thinking performance is provided for students staging those types of cognitive tasks that
require: analyzing information in order to highlight the main, setting its logical structure (subject and predicate);
comparing objects and phenomena (similarity and difference); selection of objects to study the essential
features and their separation from minor; transfer of knowledge in increasingly remote conditions than those in
which they were studied.

Maintaining constant positive reinforcement of successful students in mental activity, the development
of their cognitive independence, which is the essence of another important condition for successful education.

Progress in implementing the tasks of intellectual and creative training will be felt only on condition that
it will be completely subordinated to the idea of development of cognitive mental processes of the future
psychologist personality (perception, feeling, thinking, speech, memory, imagination, etc.). This condition is
realized only in circumstances of creative collaboration of the main areas of activity education (family, school,
education, universities, etc.).

In conditions of a system of social changes and spiritual values, the economic crisis in the country
quality psychologists’ training becomes of paramount importance, because psychological doctrine that
provides stability, prudence becomes imperative in time of modern scientific technology in all aspects of
civilized society.

Thus, the effective means of forming the key competences of the psychologist are pedagogical
technologies that are considered as a combination of teaching methods through the prism of relevant features
of educational results, their effectiveness in determining the quality of higher education.

It is established that the present stage of the development of pedagogy and psychology is
characterized by the active use of modular trans- and interdisciplinary technologies, which is due to changes in
educational reform, the influence of new pedagogical concepts, the search for analogues of modern
educational interdisciplinary integration processes. Consequently, the search for modern pedagogical
technologies led to the revision and updating of the existing system of professional training, supplemented it
with a new non-traditional content and attracted new approaches in the introduction of educational material.
Modern pedagogical teaching technologies at this stage of development require the use of such mechanisms
as a set of tools, approaches, actions through which the process of mastering the information space, provided
that the target installation is reinforced with innovative approaches. The problem of modular trans- and
interdisciplinary training is aimed at the introduction of new innovative techniques that are intensively
developing in the field of special education. These approaches to organization of educational process in higher
school, embodied in various didactic forms, allow fulfilling the requirements of the third generation’s science,
formulated in terms of competences. It is the interdisciplinary connection that is responsible for the integrity of
the modern educational process [21].

Therefore, an essential component of psychologists’ training is the introduction of special education
courses «New trends in psychologists'training in the field of special education» [22] and «Management - a
component of psychologists’ professional training», in which can be seen trans- and interdisciplinary
connections [24]. Also, based on the results of research and based on studies of this problem have been
developed and applied in practice methodical complexes training sessions «Components’ formation of
professional and personal growth of psychologists in the field of special education» and «Development of
motivation of psychologists’ professional self-realization in the field of special education» an experimental
technique of which was calculated on psychologists in the field of special education [21].

The results of the study with the theoretical element of the discussion. Based on the above-
mentioned analysis of the conceptual foundations of the content, methodological and organizational
components of professional psychologists’ training in the field of special education on the problem under
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consideration, the following components of psychologists’professional training in the field of special education
are defined: professional and motivational, cognitive and competence, operational and active, result and
reflexive.

According to each structural component criteria and indicators of levels of their formation are
established. In order to diagnose the basic levels of the formation of these components and to assess the
effectiveness of the experimental model of the system of psychologists’ professional training in the field of
special education, this set of criteria and indicators was developed, which should be considered as a criterion
model.

On the basis of definite criteria and indicators and with the help of selected organizational forms and
diagnostic methods, four levels of formation of these components are distinguished: high (innovative),
sufficient (productive), middle (reconstructive), and low (reproductive).

In order to determine the effectiveness of the system of professional training of psychologists in the
field of special education at the control and analytical stage, a comparison as well as its analysis have been
performed to illustrate the indicators of the level of formation of components of professional training of the
participants of the experimental and control samples prior to the formation stage and at its final phase. Also,
the statistical hypothesis of the study has been verified [23].

According to the relevant criterion of future psychologists in the experimental (E1 and E2) and control
groups (C), the dynamics of changes in the indicators of the level of formation of the professional and
motivational component are: High (Innovation) level: + 27.1%, + 27.5%, +17.1%; Sufficient (Productive) level:
+ 13.1%, + 12.6%, + 2.8%; Middle (Reconstructive): -31.7%, -28.5%, -6.2%; Low (Reproductive): -8.5%, -
11.6%, -3.7%. The group of psychologists is: High (Innovative) level: + 1.4%; Sufficient (Productive) level: +
30.0%; Middle (Reconstructive): -22.4%; Low (Reproductive): -19.0%.

According to the cognitive and competence criterion, the dynamics of changes in the indicators of the
level of formation of this component are respectively: High (Innovation) level: + 30.2%, + 28.5%, + 7.3%;
Sufficient (Productive) level: + 13.1%, + 15.0%, + 4.4%; Middle (Reconstructive): -29.7%, -27.8%, -6.9%; Low
(Repro- ductive): -13.6%, -15.7%, -4.8%. The group of psychologists is: High (Innovative) level: + 5.3%;
Sufficient (Productive) level: + 25.7%; Middle (Reconstructive): -9.6%; Low (Reproductive): -21.4%.

According to the relevant criterion, the dynamics of shifts in the indicators of the level of formation of
the operational and active component are: High (Innovation) level: +19,6%, +20,4%, +1,2%; Sufficient
(Productive) level: +41.2%, +40.8%, +18.7%; Middle (Reconstructive): -4,5%, -7,8%, +3,6%; Low
(Reproductive): -56.3%, -53.4%, -23.5%. The group of psychologists is: High (Innovative) level: + 8.1%;
Sufficient (Productive) level: + 7.6%; Middle (Reconstructive): -5.7%; Low (Reproductive): -10.0%.

According to the relevant criterion, the changes in the level of formation of the productively and
reflexive component are: High (Innovation) level: + 17.6%, + 17.7%, + 0.9%; Sufficient (Productive) level: +
41.2%, + 38.1%, + 16.3%; Middle (Reconstructive): -15.1%, -10.9%, -3.7%; Low (Reproductive): -43.7%, -
44.9%, -13.5%. The group of psychologists is: High (Innovative) level: + 8.1%; Sufficient (productive) level: +
20.0%; Middle (Reconstructive): -9.5%; Low (Reproductive): -18.6%.

Quantitative and qualitative analysis of the experiment results and the statistical material which has
been obtained on their basis made it possible to conclude that the introduction of the system of professional
training of psychologists in the field of special education in the pedagogical process of higher education
institutions and in the context of postgraduate education has provided positive results. The students
(psychologists) — participants of the experimental group, compared with those who followed the traditional
teaching system (participants of control group), have demonstrated a higher level of formation of the
components of the specified training [23].

It has been established that the effectiveness of the system of professional training of psychologists in
the field of special education depends on the methodical foundations of its implementation, the sequence and
integrity in the formation of the aforementioned components, their ability to evaluate and practical use in
diagnostics, rehabilitation, and correctional and pedagogical work.

In addition, using correlation analysis of the research data, the main correlative relations between the
criterion characteristics of components formation of psychologists’ professional training in the field of special
education have been established. The results have shown that the motivational and professional factor of the
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formation of the components in vocational training as well as the educational environment forms and methods
of educational activity at the higher education institution are essential during the formation of these
components. The system of acquired psychological and pedagogical knowledge, development of
professionally important qualities, and intellectual, perceptual and communicative abilities of an individual play
an important role in the process of professional training. During the pilot study pedagogical conditions have
been distinguished; they determine the success of the system training described in this paper. What is more,
they facilitate perfect mastery of professional knowledge, latest methods and means of correction of
psychopedagogical, efficient use of remedial teaching techniques, methods and technologies in practical
activities and promote professional self-realization in the future.

In the course of the experiment, the polyfunctionality of the components of the psychologists’
professional training in the field of special education was fully confirmed. It is found that processed
organizational and didactic system refers to a flexible, adequate natural and humanistic technology is an
integrated system of multilevel, interrelated components. The analysis of the organization process of
psychologists’ training in the field of special education led to the conclusion that it should be based on
individually-oriented educational paradigm in education. The increase of the abovementioned components
among students of experimental groups and practicing psychologists has shown the effectiveness of
organizational and pedagogical model.

The results of the experimental research have confirmed that the introduction of a developed system
in the professional training of university students and psychologists in the context of postgraduate education
ensures the effectiveness of psychologist training in the field of special education. Thus, these are serious
prospects in terms of a search for effective ways and methods of implementation and further improvement in
the area of training psychologists by means of various specializations in special education.

Conclusions, prospects for the further research. Reasonable and methodologically justified is
professionally directed training of psychologists in the field of special education, the ultimate goal of which
corresponds to outlined concepts of the student about future professional activity (objectivity activities),
stimulates appropriate measures needs to obtain knowledge (motivation activity), leads to accordance training
activities for personal use (purposeful activity) and also promotes the comprehension of the actual necessity of
professional training as a guarantee to become educated, cultural, professional, competitive and successful
person (awareness activities). Specified development occurs in the following psychological conditions:
overcoming psychological barriers and protections, reduce symptoms of anxiety; forming a system of
knowledge and skills as the basis for the development of professional motivation; promote self-actualization as
the basic precondition of the mentioned motivation [23] .

So, the state and components of psychologists’ professional training in the system of higher education
of Ukraine are identified. It is proved that proper diagnostic provides a scientific approach to the organization
of work with students, their professional development and self-development.

The analysis of the results of the preliminary stage of the research determined the objective condition
of the formation of these components, which made it possible to conclude that the general hypothesis of the
study on the tactics of the molding experiment, taking into account the peculiarities and potentialities of its
participants. Consequently, the theoretical and methodological principles of content, methodological and
organizational components of psychologists’ professional training in the field of special education have been
confirmed and proved the basis for the development of the system of this process.

Functional system of psychologists’ professional training in the field of special education was
scientifically substantiated, developed and experimentally checked, organizational and pedagogical conditions
of its implementation were revealed and its effectiveness was determined.

Guided by the conceptual and methodological principles defined system of psychologists’ training in
the field of special education as a complex system of targeted educational influence on the process of
acquiring professional knowledge and skills, the formation of professional competence and professional
development, which is noticed on the ability of the individual to the playback system of psychological and
pedagogical knowledge and self-development, self-realization in professional activity. This definition of a
comprehensive conceptual theoretical and methodological substantiation of the organization of psychologists’
training in the field of special education enables understanding the place and role of psychologists’ training in
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special education as a system in the general educational process of higher education. But any psychological
and pedagogical process, activity or influence does not make sense without identifying ways of practical
implementation, realization of real professional training. Understanding the professional training of
psychologists in the field of special education in higher educational institutions in projection on the practical
implementation of level definitions has been defined as an optimal intensive use of traditional and innovative
forms, methods and means of training aimed at effective and efficient assimilation of psychological and
pedagogical knowledge and methods of obtaining it at the level of professional psychological and pedagogical,
professional and subject, methodological, general-cultural and managerial aspects.

Therefore, the study does not cover all aspects of the theory and practice of psychologists’ training in
the field of special education in high school and does not purport to be complete and completeness of
research coverage of this issue. To further areas of study of this training attribute comprehensive study of this
phenomenon in various fields of knowledge, justification modern concept of competency modern personality
psychologist in the field of special education, development of teaching systems, models and technology
psychologists’ training in the field of special education with the peculiarities of their functioning in the system of
psychological and pedagogical education.
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CynpyH [I.M. TpodeccmoHanbLHOe CTaHOBMEHWSI NIMYHOCTM MNCUXONOra B CUCTEME CheuuanbHOro
obpa3oBaHus.

O60CHOBaHbI KOHLeNTyanbHble OCHOBbI TEOPUM U MPaKTUKM NPOPECCUOHANBHOTO CTaHOBMEHUS JIMYHOCTM
rcuxosora B cUCTEME CrieLmanbHOro 0bpa3oBaHus. PackpbiTo TEOPETUYECKYIO U NPaKTUYECKYKD CYLLUHOCTb HOBEMLINX
TEHOEHUMA YKa3aHHOW npoeccuoHarnbHoM noarotoBku. OnpefeneHbl MYHOCTHbIE KAYECTBEHHbIE MPUOPUTETHI ee
Mo3TanHoON peanu3aunn Ha KOMNETEHTHO-OPUEHTUPOBAHHBIX MPUHLMMNAX MeracucTeMbl LENOCTHOro 06pa3oBaTenibHoro
NPOCTpaHCTBa, e KOMMETEHTHOCTHbIM NOAXO4 pPaccMaTpuBaeTcsl Kak AOMWHUPYIOWMA BekTop OOGHOBREHMS
COAepXaHus BbICLLEro 0bpa3oBaHmMs B YCNOBMSX MHOrOYPOBHEBOW NOATOTOBKM KagpoB. YCTaHOBNEHO, 4TO obecneyeHne
B y4ye6HOM npouecce COBOKYMHOCTW OMPEAENEeHHbIX MeAarornyeckux YCroBUA MO3BOMINT MOAHSATb YPOBEHb
3h(PeKTUBHOCTM 1 pe3ynbTaTUBHOCTU NpoLecca NPotheccoHanbHOM NOATOTOBKY NCUXONOrOB B CUCTEME CreLnansHOro
obpa3oBaHns kak pe3ynbTaT Hagnexawero ee (YHKUMOHMPOBAHUS B YCMOBUSX CErofHsILUHEero couuyma.
aeHTUhMLMPOBaHO COBPEMEHHOE COCTOSIHWUE CCHOPMUPOBAHHOCTM KOMMOHEHTOB MCCregyeMoi npodeccnoHansHoM
NOArOTOBKM B COOTBETCTBUM C OYHKLMOHANBHOMA CUCTEMON YKa3aHHOrO npouecca.

Knrouesble crosa: npodeccmoHanbHoe CTaHOBMEHME, MPOdeCccoHanbHas NoAroToBKa, NCUMXOMOr B CUCTEME
cneynanbHoro 06pa3oBaHus, KOMMNOHEHTbI NPOGECCUOHANBHOM NOLATOTOBKMA, MEX- 1 TPAHCAUCLMNIMHAPHOCTL, CUCTEMA
NpocheCcCOHarnbHOM NOLATOTOBKM NCUXOMOrOB B Cdhepe crnewmansHoro obpasoBaHus.

Suprun D. Professional formation of the psychologist’s personality in the system of special education.

The conceptual foundations of the theory and practice of the professional formation of the psychologist's
personality in the system of special education are substantiated. The personal qualitative priorities of its phased
implementation on competency-oriented principles of the megasystem of a holistic educational space are defined, where
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the competency-based approach is considered as the dominant vector of updating the content of higher education in the
context of multi-level training. The methodological aspects of this professional training have been developed and the
training itself has been presented as a holistic systemic phenomenon in the educational space of higher pedagogical
education: the essence of the given training is considered in various ways, on the basis of which its qualitative and
classification characteristics, levels and systemic and structural components are determined; the content, organizational
and pedagogical conditions and criteria for assessing the levels of formation of these components are defined.

The following components of psychologists’professional training are defined: professional and motivational,
cognitive and competence, operational and active, productive and reflexive. It is indicated that the given structural
components are interrelated, interdependent and complementary to each other. The essence of the modern
technologies in higher educational institutions is determined. Theoretical paradigm is scientifically substantiated, the
structural-functional, organizational-didactic model of the system of psychologists’ professional training in the field of
special education is developed and tested and the dynamics of the formation of its components according to the results
of the implementation of this system is highlighted. Particular attention is paid to finding and developing of the optimal
set of methods of its providing, developing programs and definition of developed program’s efficiency. The prospects for
further research in the context of improving the psychologists’ professional training in the field of special education are
outlined.

Keywords: professional development, professional training, psychologists in the system of special education,
components of psychologists’ professional training, inter- and transdisciplinary, system of psychologists’ professional
training in the field of special education.
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OCOBEHHOCTU ®OPMUPOBAHUA MAFONbHOW NEKCUKW Y CTAPLUMX AOLUKONbHWUKOB
C ObLLMM HEAOPA3BUTUEM PEYU

Y cTaTTi BUCBITNEHI 0COBNMBOCTI hOpPMYBaHHS AIECMIBHOI NEKCUKM CTApLUMX AOLUKIMbHWKIB i3 3aranbHuUM
HEeJOPO3BMHEHHSIM MOBMEHHS!. Y gocnimkeHHi B3snu yyactb 20 giteit: 10 — 6e3 MoBneHHeBMX nopyLweHb i 10 — i3 3HM.
B npoueci pobotu byna BukopuctaHa agantoBaHa metoguka H.A. Bopsikooi i T.A. MatpocoBoi: «BuBueHHs Ta
KOPEKList NEKCUKO-rpaMaTiHOI CTOPOHM MOBMEHHS Y AiTEN i3 Heaonikamu nisHaBanbHOO | MOBMEHHEBOTO PO3BUTKY» (Ha
npuknagi OiecniBHOi NEKCUKM, CMOBO3MiIHM diecniB i nobygoBM MPOCTUX MOWMPEHWX PeyeHb), 34INCHEHM aHani3
JOCRIZKEHD i3 03HAYEHOrO HanpsMy; NPOBEAEHO aHKETYBaHHA Joronesis.

PesynbtaT NpoBefeHOro AOCMIMKEHHS AaloTb MiACTaBy CTBEPIKYBATMW, WO CMOBOTBOPEHHS i CIOBO3MIHA
JiecniB y [AiTen i3 3aranbHAM HEOOPO3BUHEHHAM MOBIIEHHS — L€ YpasnuBi KOMMOHEHTW rpamaTWyHOl CTOPOHU
NpeauKaTUBHOT NIEKCUKM.

OtpumaHi gaHi cBigyaTb NpPO HEOOXIAHICTb PETENBHOrO OiarHOCTYBaHHS Ta NodarbLIOi KOpeKwiinHoi poboTy,
CNpsSIMOBaHOi Ha 306arayeHHs1 4ieCniBHOI NEKCHKW CTapLUMX OOLLKINbHWKIB i3 SHM.

Krrowosi cnoga: 3aranbHe HeOOPO3BMHEHHS MOBIEHHS, AiECniBHA NEKCWKa, npeaukaTMBHa NEKCuKa, AT
JOLKINbHOTO  BIKY, IMNPECWBHE MOBIEHHS, EKCMPECMBHE MOBMEHHS, YpPasnuBi KOMMOHEHTU rpaMaTUYHOI CTOPOHU
NpeauKaTUBHOT NTEKCUKM.

MocTaHoBka npobnembl. Cpeam YacTeil peun pycckoro A3bika, B Ka4eCTBE AOCTATOMHO CMOXHON, a
Takke rpaMMaTUYeckn W CEMaHTUYECKM EMKOM BbICTyMaeT rnarofl. JIMHrBUCTaMU W MCUXONUHIBACTAMM:
A.H. Bo3gesbiM, A.B. boHgapko, J1.J1. BynaHosbim, A.H. JleoHTbeBbIM 1 Ap. [2, ¢. 96-60; 6, c. 42-45; 15, c. 6-
16] yKkasblBa€TCH Ha Takyld BaXHyK (OYHKUMIO [narona, Kak npeaukaTvBHyl. [naron, Hapsgy ¢
CYLLECTBUTENBHBIM U NpUnaraTenbHbIM, SBASETCH CUHTAKCUYECKUM CTEPXHEM (hpasbl, €€ (PyHOAMEHTOM.

/3yyeHne npouecca (opMMpOBaHMS peyn y CTapLumx AOLIKOSbHUKOB C 0BLMM HEAOPa3BUTHEM PEYN
(OHP), umetowwmMx TpeTuit ypoBEHb PEYEBOTO Pa3BUTUS, BbISBASET TPYAHOCTW B OBNAZEHWW BCEMU ee
KOMMOHEHTaMW, B TOM YWCME U NIEKCUKOHOM, KOTOPbIA 3HAUMTENbHO GEeAHEEe Kak B KOMMYECTBEHHOM, TaK W
KayeCTBEHHOM OTHOLUEHUN B CPABHEHWUW C NIEKCUYECKUM 3anacoM HOPMOTUMUYHBLIX CBEPCTHUKOB. [pucyLume
powkonbHkam ¢ OHP 3HaunTenbHoe pacxoxaeHue B 0BbEME NacCUBHONO M aKTMBHOMO criosaps (B
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