Bumnyck 61°2018 Cepis 5. [lenaroriuni Hayku: pealii Ta NepPCHIEKTUBH

3. Navchal'nyy plan zi spetsial'nosti 025 Muzychne mystetstvo, osvitniy stupin’ mahistr LNMA imeni M. V. Lysenka za 2016 .,
[Elektronnyy resurs] — Rezhym dostupu : http://conservatory.lviv.ua/for-students/navchalni-plany/ — Zaholovok z ekrana. — Data
zvernennya: 17.03.2018 r.

4. Navchal'nyy plan zi spetsial'nosti 025 Muzychne mystetstvo, osvitn'o-kvalifikatsiynyy riven’ bakalavc UDPU imeni Pavla
Tychyny za 2017 r., 2017 r. — Arkhiv UDPU. — 2 ark.

5. Navchal'nyy plan zi spetsial'nosti 025 Muzychne mystetstvo, osvitniy stupin’ mahistr UDPU imeni Pavla Tychyny za 2017 r.,
2017 r. — Arkhiv UDPU. - 2 ark.

Kosanenko A. C. Opzanuszayusa u codepicanue no020moeKu ZUMAPUCHIOE 6 YUPEHCOCHUAX GbICULE20 00pA308aAHUA
Ykpaunvt (koney XX — navano XX cm.)

B cmamve oceewaemcs opeanuzayus u cooepicanue NOO20MOSKY 2UMAPUCINOE 8 YUPENCOEHUSX BbICULE20 0DPA306aAHU
Vrpaunwr. IIpotios croochviii nymos mpancgopmayuu u usmenenuii ¢ cepedunvt XX eexa, vicuiee 00pazoanue uepaio 8axcHyio
PONb 8 pazeumuu 6y0ywux cneyuanucmos. Paccmompennuiil gpementoti npomexcymok om konya XX oo nauana XXI 6., kax
Haubonee 3HAUUMBIL NEPUOO 8 PA3GUMUL BBICUIE20 2UMAPHO20 00pazosanus. Buiasneno, umo nepsas npoepamma «Cneyu-
ANbHDL KIIACC WeCUCMPYHHOU 2umapely bvlia onyoiukosana monvko 8 1987 2., 20e cpedu Opyaux cneyuanibHuix npeomemos
nepeocmenennoe snavenue omgeooumcs oucyuniune « Cneyuansuulii kiacey. Yxasamo, umo ochogHas yeinv npeomema « Cneyu-
ANbHBILL KAACCH — NOO20MOBKA BbICOKOKBANUPUYUPOBAHHBIX 2UMAPUCINOE CONUCTIOS, AHCAMONUCTIOS, OPKECMPANMOG, NPeno-
oasameneti My3bIKATLHLIX YYUIUW U OEMCKUX MY3bIKanbHblX wikon. COenano cpagHumensiylo Xapakmepucmuxy noo20mosKu
2UMAapUCmos 6 nedazo2UYecKux 6y3ax u My3blKAIbHbIX AKA0eMUAX HA OCHOBe aHaIu3ad yuebHbix nianos. Ommeyeno, umo noo-
20MOBKA 2UMAPUCIIOB 8 Nedazo2uyeckux 8y3ax no cneyuaivrnocmu 025 Mysvikaivhoe uckyccmeo, cheyuanu3ayus uncmpy-
MeHMANbHOE UCROTHUMENLCMEO NO KONUYECMEY YaACO8 He YCHYynaen aHaI02UHOU CReyuanu3ayull 8 My3blKaIbHbIX AKAOEMUSAX.

Kniouesvie cnoga: svicuiee cumapnoe oopaszosanue, omeuecmgeennoe UHCMpYMEHManbHoe 2umapHoe o0pasosanue, ebic-
wiue yyeonvle 3agedenus II-1V yposnsa akkpeoumayuu, obpazosarue.

Kovalenko A. S. The organization and content of training guitarists in institutions of higher education Ukraine
(the end of the XX — beginning of the XX century)

The article highlights the organization and content of training guitarists in institutions of higher education Ukraine. After
going through a complex path of transformation and change from the middle of the twentieth century, higher education played
an important role in the development of future specialists. The considered time period from the end of the 20th to the beginning
of the 21st century, as the most significant period in the development of higher guitar education. It was revealed that the first
program «special class of six-string guitary was published only in 1987, where among other special subjects, the discipline
«special classy is of primary importance. It is indicated that the main objective of the subject «special classy is the preparation
of highly skilled guitarists of soloists, ensembles, orchestra students, teachers of music schools and children's music schools.
A comparative analysis of the training of guitarists in pedagogical universities and music academies is made on the basis of the
analysis of curricula. It is noted that the training of guitarists in pedagogical universities in the specialty 025 Musical art, the
specialization of instrumental performance by the number of hours is not inferior to similar specialization in music academies.

Key words: higher guitar education, domestic instrumental guitar education, higher educational institutions of Il — IV
accreditation level, education.
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DIFFERENTIATED APPROACH TO FOREIGN LANGUAGE LEARNING

The article is devoted to the problem of implementation of differentiated instruction of foreign languages at higher edu-
cational institutions. The authors substantiate the principles of differentiated instruction, as an educational technology, for
training future specialists of technical speciality, forms and means of differentiated instruction, pay attention to some special
features of applying differentiated instruction in technical universities, and characterize teaching methods and ways that can be
used when learning a profession-oriented foreign language. The article points out the differences between the individualization
and differentiation, lists the advantages of the differentiated approach of teaching students of higher educational institutions in
the process of studying a foreign language.

The processes of globalization and European integration, the establishment of international business contacts between
Ukrainian specialists and colleagues from different countries raises the need of highly skilled professionals who fluently commu-
nicate in a foreign language. Therefore, the competitiveness of a modern specialist is determined not only by his qualifications
in the professional field, but also by the level of knowledge of a foreign language.

In this regard, the search for ways of increasing the efficiency of training in a technical university, where the availability of
multi-level groups is the objective condition of the pedagogical process. Teachers of a foreign language at technical universities
are constantly facing the problem of organizing academic work at a multilevel linguistic training of the first-year students. Differ-
ences in the language training of students lead to the need for differentiated instruction of a foreign language, which allows taking
into account the individual characteristics of students, reveals their potential, develops autonomy and confidence in their abilities.

Key words: differentiated instruction, differentiated approach, differentiation, individual approach, educational technology,
teaching methods, profession-oriented foreign language, person-oriented teaching.
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In pedagogical practice, the problem of differentiated instruction is very topical today. Dictated by time require-
ments, there was a need to create a new educational model that is able to maximize students’ development, taking
into account the characteristics of each individual. Effective differentiation requires a continuous assessment of
students’ needs and conscious attention to the development of educational materials and assessment of these needs.
Teachers of a foreign language at technical universities often face the problem of organizing the work in multilevel
groups of the first-year students. Differences in the language training of students lead to the need for differentiated
instruction of a foreign language in classes.

The topic of the differentiated approach to students’ training has been investigated for the last 50 years. The
theory of differentiation was formulated by English philosopher G. Spencer, who borrowed it from biology. Accord-
ing to G. Spenser, differentiation is the general law of the evolution from the simple matter to the complex one.
French sociologist E. Durkheim interpreted differentiation as the law of nature, as a result of the labor division.
He associated this concept with the growth of population density and the intensity of interpersonal and intergroup
contacts. T. Parsons defined differentiation as the process of occurrence of various types of activities, roles, groups
specializing in the performance of certain functions necessary for self-preservation of the social system. I. Unt con-
sidered differentiation as a learning that occurs in groups created on the basis of any features, taking into account
the individual characteristics of students. In these groups, studying should take place according to different curricula
and programs [1, p. 8]. According to 1. Alternate, differentiated instruction is a learning process that involves pro-
found study of the individual characteristics of students, their division into groups by definite characteristics and the
organization of the work of these groups over the implementation of certain educational tasks that contribute to their
mental and moral development [2, p. 7].

Differentiation is determined by M. Artiukhov as the main psycho-pedagogical and organizational-methodical
principle [3, p. 88—109]. Speaking about the differentiation as a system that is the basis of the whole educational
process, he considers differentiated instruction as a set of organizational measures, socio-economical, legal training
spheres that form the status of an educational institution and differentiated approach as a technology of an individual
approach to students in order to determine their level and abilities, their professional orientation, the greatest disclo-
sure of each person at all stages of study. V. Zagviazinsky believes that a differentiated approach is an approach of a
teacher to different groups of students or to an individual student consisting in organizing different content, volume,
complexity, and methods of educational work [4, p. 17].

The point of view of some scholars is the identical sense of “individualization”and “differentiation” in learning.
Some researchers of differentiated instruction (I. Cheredov, M. Aliiev) define an individual approach as a principle
of teaching, and a differentiated approach — as a form of organization of the educational process, which presents
certain conditions for the implementation of the abovementioned principle [2, p. 132].

E. Golant uses the term “individualization”, when he divides the team into groups with similar levels of knowl-
edge [5, p. 52-88]. Almost all researchers use the term “differentiation” for this form of training.

The concept of differentiation in pedagogy has many different definitions. For example, E. Golant uses the terms
of individualization and differentiation in one sense.

In the pedagogical encyclopedia, the individualization of learning is defined as an organization of the educational
process taking into account the individual characteristics of students, which allows to create optimal conditions for
realizing the potential of each person. A differentiation is a form of organization of students’ educational activity,
which takes into account their skills, interests and abilities [6, p. 276—359].

M. Quintilian, M. Montaigne, J. Comenius, J. Russo, K. Ushinsky, P. Cappetrev studied the topic of individual
peculiarities during the educational process. Today this issue is increasingly emerging because modern teaching
methods consider the particularities of students, who are different from each other. This problem finds an explana-
tion in the pedagogical theory and is called “The Principle of an Individual Approach”. The greatest contribution
into development of this issue was made by V. Merlin, A. Budarnyi, A. Kirsanov and I. Unt.

The purpose of the study. The purpose of this article is to consider the possibility of using differentiated instruc-
tion as one of the active methods of teaching a profession-oriented foreign language for future specialists, to identify
the stages of work in the process of differentiated instruction and to indicate its advantages and disadvantages.

Speaking about the differences of individualization and differentiation, it must be mentioned that the first
concept refers to a personality, a list of specific characteristics of students. The term “differentiation” means
the distribution of the components of the educational process, depending on the collective, typical (social-ped-
agogical and social-psychological) characteristics of students. A differentiated approach is a significant method
of implementing individualization of the teaching process. Improving methods and forms of organization of the
educational process in modern higher schools in order to give students fundamental knowledge, it is necessary
to take into account the peculiarities of students during studying, to develop the abilities of each person, to
worry about interests of each person.

The differentiated teaching method is in some way an individual approach to studying in groups created by the
common individual psychological features that are important in the educational process: according to certain qual-
ities, skills, attachments, preferences of students, etc.

A differentiated approach plays a connecting role between general occupations with the whole team and indi-
vidual work with each student. The implementation of a differentiated approach helps to develop situational games,
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contests, interest groups, to create special didactic situations that help identify students’ abilities. An integral cir-
cumstance of the differentiated approach is the study of interpersonal relations. A differentiated approach affects the
relationship between a personality and a group, a group and a team. The effectiveness of the differentiated approach
depends on the creative environment, the cooperation of students.

In order to implement a differentiated approach, the technology of multilevel teaching and the method of lan-
guage situations are introduced in foreign language classes. When creating multilevel tasks it is necessary to find out
the issues with the detailed content of the instruction, as well as to formulate specific requirements for knowledge,
skills and abilities for each section and themes of the program.

Multi-level tasks make the teaching process differentiated according to students’ abilities. Thanks to such stud-
ying, students get a lot of freedom.

Nowadays, a differentiated approach is considered more broadly: there is not only differentiation of knowledge
by the level of complexity, but also differentiation of the circumstances of tasks accomplishment, and forms of
control of its implementation.

Differentiated instruction determines organizational forms, within which students study to the extent of their
capabilities, overcoming the rather difficult tasks.

In order to get a positive result in the classroom, a teacher needs to create a positive emotional mood for inter-
action with students, use knowledge that enables students to choose the type and form of the material (verbal,
graphic, etc). It is necessary to discuss what students like or dislike and why.

Creating the atmosphere in the educational process, it is necessary to take into account the unequal properties
and abilities of students, different professional preferences. There may be different level of training: general edu-
cation and profile, focused on the chosen profession. Therefore, it is an individual approach in a person-oriented
teaching method that shapes the circumstances that will affect the results of study.

A person-oriented method in teaching foreign languages affects the choice of teaching technologies. The group
work on different texts, which allows each member of the group to do a lot of work. For example, while reading a
text the first student whispers it, the second one — allocates unfamiliar words, the third one — looks for their meaning
in the dictionary, the fourth one — translates the parts difficult to understanding, etc. Such interaction configures stu-
dents for real communication with other groups that read other texts, positively affects the development of language
activity, improves teaching and communication skills. The practical direction in studying a foreign language fulfills
the project method, which allows the language activity to contact with other types of activities, takes into account
the opportunities and requirements of students.

A person-oriented method in the study of a foreign language provides an opportunity to help students in
self-knowledge, self-development and self-realization of each person, to form a unique individuality. Using this
method, the teacher accumulates the experience of preparing and implementing multilevel tasks and analyzing
certain results. Self-examination of the classroom has a positive effect on the awareness of the main ideas, the prin-
ciples of a multi-level approach, and the improvement of professional skills. We must remember that it is not easy
to teach a foreign language students who think and consider in their native language and not in a foreign language.

The technology of differentiated instruction is built on the base of the principle of differentiation of training.
It is a combination of means and teaching methods that cover a certain part of the educational process. One of
these methods is the technology of level differentiation. It is required to pay attention to the orientation of teaching
everyone at the level of his peculiarities and abilities, adapting instruction to the characteristics of different groups
of students [7, p. 80].

Introducing a differentiated approach, we pay the greatest attention to the internal division (differentiation),
which can be manifested in three forms of classroom work: frontal, group and individual one. A differentiated
approach in the educational process outlines a different level of tasks, where the content and complexity of the same
task varies, depending on the possession of the basic level of knowledge in accordance with the requirements to the
educational standard for the content-based mastering of the instruction material.

Consequently, the introduction of a differentiated approach in the teaching of English requires the use of dif-
ferentiated instruction technology, that is, multilevel instruction with subsequent multi-level control. The issues of
improving the quality of the students’ progress and level of education were and remain the main ones in modern
teaching methods of a foreign language.

A differentiated approach to teaching a foreign language can be defined as the creation of a process in which
the individual characteristics of each student are taken into account during the formation of educational activities
in classes. Thus, it is possible to divide students into groups of different levels, where Group I will include talented
students who can easily cope with tasks. As it was mentioned above, individualization of educational work takes
place in three forms: frontal, group and independent.

In the frontal work a teacher orally teaches texts of different complexity, creates a learning conversation. During
such work the teacher makes students create a problem and demonstrate their knowledge beyond the program.

The group work gets students to cooperate. Students are divided into several groups according to preferences or
abilities, so the tasks are changed according to the level of language proficiency of group members.

During the individual work students are given tasks and recommendations for their implementation. The work is
carried out without the direct involvement of the teacher, but he/ she controls the process. So, the individualization
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of the educational process is carried out in conditions of the classroom work and involves a reasonable combination
of frontal, group and individual forms of work.

The mentioned forms of individualization and differentiation give an opportunity to improve the psychologi-
cal atmosphere in the classroom. So, frontal work affects positively on the interaction of students. It increases the
activity of each student. In the group work there is a modification of the content and ways of submitting informa-
tion, assisting each student. The individual work allows differentiating the level of complexity of tasks. It helps to
increase the volume of individual work, having spent less time to perform the corresponding tasks.

Group II includes students who have a sufficient knowledge of a foreign language, but who have difficulty in
performing certain tasks.

Group III are students who have difficulties in mastering a subject.

A differentiated approach to testing the knowledge of the material in a foreign language is closely linked with
personal-oriented instruction, which reveals the individual characteristics of each student.

However, despite the development of different forms of differentiated instruction, one of the priority issues is the
question of studying the student as a person, which is formed during the educational process.

Studying individual subjects, students acquire knowledge and develop mentally, study to organize their work
on the mastering of knowledge. Differentiated instruction should allow reveal students individual peculiarities. The
teacher can create corrective programs, plan clear aims of student development, not only teach and control them.

In the process of performing this work, the teacher must have appropriate methods in the teaching process, dif-
ferentiate each student according to his genuine academic achievement and know the process of his study. Studying
the progress of the students’ tasks gives possibility to examine what content the student mastered and what tools
were used in the course of the tasks. It is possible to research how accurate these tools and methods are to define
the special students approach to mastering their tasks. Students’ autonomy is determined in the teaching methods,
which depends on the effects of didactic methods, and on the students’ personal experience of studying the material.

Today, the study and application of methods for studying the material, the variability of methods and forms of
its discovery is not given sufficient attention. Generally, the final result of the work should be in accordance with a
certain standard, must be one for all students (read aloud, write down words, tell the text of the textbook).

Studying the individuality of students is important to evaluate not only the final result of his study, but also the
process of studying. The research of the process of mastering knowledge can show the teacher those techniques of
educational process, which were used by students, mastering the material. These methods are always individual.

The definition and correction of teaching methods that guarantee the acquisition of knowledge require a system
of certain criteria: awareness of students; their ability to apply logical ways of obtaining and using knowledge; the
formation of certain mental characteristics.

Mastering can be individualized only when it is assigned to a group of students or individual students according
to their special skills. It includes:

1. Tasks focused on the level of knowledge, skills and abilities of students, some of which are aimed at eliminat-
ing gaps (individualized differentiated homework, personal training sessions); others — based on previous knowl-
edge (small messages from individual students).

2. Tasks focused on the general and individual properties of students (depending on the rate of studying). It is
worthwhile to give less exercises of a generalizing character and more tasks of complicated character for more
successful students. These tasks will require the higher activity and creativity from students while performing them.

3. Tasks that reveal the cognitive interests of students (reading additional literature, using Internet resources,
preparing and protecting presentations, projects).

4. Tasks that are mandatory for performance:

— tasks given by the teacher: exercises with cards (the size and context of the task is determined, variations are
allowed only in the form of the fulfillment);

— alternative or selective tasks (to make a report, etc.)

Studying the peculiarities and skills of students, learning abilities, and considering opportunities for developing
these abilities should be a starting point in a differentiated approach to studying a foreign language. The solution
of this issue is possible only in the context of modernization of the entire system of continuous education, as well
as changes in its orientation — the orientation towards the formation of each student’s personality, with his special
needs, life values, differing in individual abilities, talent, and educational interests.

The necessity of introducing a differentiated approach to the educational practice of a technical university is
explained by the following factors:

1) Current requirements for specialists include a fairly large amount of educational information from a for-
eign language for forming their foreign language communicative competence as a component of professional
competence.

2) The presence of different levels of knowledge of a foreign language among students within one group due to
the following factors: individual abilities of students to study a foreign language, different levels of teaching a foreign
language while studying in school, individual peculiarities of a student, absence of compulsory examination from for-
eign the language Such differentiation of students by the levels of knowledge of a foreign language is further deepened
when they are divided into groups or subgroups, without taking into account actual language proficiency.
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Kosanenko O. O., Kononnanuk JI. M. /Jlugpepenuiiiosanuii nioxio y naeuanni inozemnoi mosu

Cmamms npucesiuena 30iUcHenHI0 OuDepenyitiosano2o HAGYants IHO3EMHUX MO8 Y GULYUX HABYATLHUX 3aK1adax. Aemop
00IPYHMOBYE NPUHYUNU OUDEPEHYITIOBAHO20 HABUAHHS K HAGUAILHOI MEXHON02IL 01 Ni020MOSKY MAOYmMHIX (axisyie mex-
HIUHUX cneyianrbHocmeltl; hopmu i 3acodu OupepeHyillosaHo20 HABYAHHS, 36ePMAE Y8A2Y HA OesKI 0COOIUBOCMI 3ACMOCYB8AHHS
Oughepenyitiosano2o HA84aHH: Ol CHYOeHNi8 MeXHIYHUX CReyialbHOCmell; XapaKkmepusye Memoou ma cnocoou HaguauHs;, AKi
MO2CYMb OYMU GUKOPUCIANT NPU 6USYEHHT NPOYeCiliHO-0PIEHMOBAHOT IHO3eMHOI MOGU. Y cmammi 6Kka3yembcst Ha BIOMIHHICHb
Midie THOUgIOyanizayicto ma oughepeHyiayiero, nepepaxosano nepesazu PisHOMAaHIMHO20 NiOX00y 8 HAGUAHHI OISl CIYOeHmIe ma
BUKIAOAUI8 BUWUX HABUATBHUX 3AKAA0I8 Y NPOYeci BUGUEHHS IHO3EMHOT MOBL.

Ipoyecu enobanizayii ma esponeiicoroi inmezpayii, BCMAHOBIEHHA MIHCHAPOOHUX OLI08UX KOHMAKMIE MIdC YKPATHCOKUMU
Gaxisysmu ma Kojieeamu 3 PisHUX Kpain niosuuyioms nompeody 6UCOKOKEANIMIKOBAHUX Qaxieyis, SKI 8LILHO CRIIKVIOMbCS IHO-
3eMHOI0 M0G0 ToMy KOHKYPEHMOCHPOMOJICHICIIb CYYACHO20 CReyianicma GUSHAYAEMbCs He MIIbKU 11020 KeaniQikayieo 6
npocecitinitl chepi, a ii pigHem 3HAHL THO3EMHOI MOBU.

Tomy nowyk winAxi nioguujeHHs eqpeKmusHOCmi HABYAHHA 8 MeXHIYHOMY YHigepcumemi, 0e 06 EKMUBHOI0 YMOBOI Neddco-
2IUH020 Npoyecy € HasAHICMb bazamopieHesux epyn. Bukiadaui iHo3eMHOT MOBU 6 MEXHIUHUX YHIBEPCUMEemax NOCMIHO CMu-
Kaiomucs 3 npoOnemMoI0 opeanizayii HaguaibHoi pobomu, BUKOPUCTOBYIOUU DaeamopieHese HAGUAHHS sl CIYOEHNMI8 NEPUIO20
Kypcy. Biominnocmi 6 nasuanmi cmyOenmie mexHiuHux cneyianbHoCmell npu3e00sans 00 HeoOXiOHocmi Ougeperyiiosano2o
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HAGUAHHSL IHO3EMHOT MOBUL, WO D0380JISE BPAXOBYEAMU IHOUGIOYATIbHI 0COOIUBOCME CIYOEHMIB, BUABTAE IXHIU NOMEHYIA, PO3-
BUBAE CAMOCMIUHICTG MA 6NEGHEHICb Y CBOIX 30I0HOCMISX.

Knrouosi cnosa: oughepenyitiosare naguanis, oupepenyitiosarutl nioxio, iHousioyanvHuil nioxio, ougpepenyiayis, oceimui
MexHoN02ii, Memoou HAGUaHHA, NPOPecilinO-30PIEHMOBANA IHO3EMHA MOBA, OCODUCMICHO-30PIEHMOBANE HAGUAHHSL.

Kosanenko O. A., Kononnanuk JI. H. /lughpepenyuanvuvlii nooxoo 6 00yueHuu uHOCMpPanHomy A3blKy

Cmambws nocesuena peanuzayuit OUPHepeHyuposano2o 06yueHs UHOCIPAHHBIM S3bIKAM 6 GbLCULUX YUEOHbIX 3A6e0CHUSIX.
Asmop 0b6ocHosbigaem npunyunsl OupgepenyuanbHo2o 00yyeHUs KaKk 00pa308ameibHoOl mexHono2uu 01 00yueHus 0yoyuux
CREYUATUCTIO8 MEXHUYECKOU CReyUdIbHOCTU, (Popmbl U cpedcmea Oudgepenyuposaninozo odyuenus; obpawaem 6HUMAaHe
Ha HEKOMOpbie 0COOEHHOCIU NPUMEHEHUs OUpDepenyuposanto2o obyuenus 0 CmyoeHmos MexHULecKux CneyuailbHoCme,
Xapakmepuszyem memoobl 00yUeHUsl U CNOCOObL, KOMOpPble MOy OblMb UCHOIb306AHbL NPU UZYUEHUU NPOPECCUOHANLHO-0PU-
EHMUPOBAHHO20 UHOCIPAHHO20 A3bIKA. B cmambe ykazanvl paznudus mexcoy unousudyaiusayueti u ouggepenyuayuet, nepe-
YUCTeHbl NPEUMYWeCMBad PA3IUIHO20 N00X00d K NPEnoodasanuio 0s CMyO0eHmos u npenooasamenell GblCullx y4eoHvlx 3a6ede-
HUL 8 npoyecce U3yYeHus UHOCMPAHHOZO A3bIKA.

Tpoyeccwi 2nobanuzayuu u eBpONENCKol UHMeZpayull, YCmMaHoGIeHUe MeNCOYHAPOOHBIX OCLOGbIX KOHMAKMOE MeNCOY YKDAUH-
CKUMU CREYUATUCAMY U KOLLE2AMU U3 PAZHBIX CIPAH NOOHUMAION ROMPEGHOCHb 6 8bICOKOKBANUDUYUPOBAHHBIX NPOdecCUoHa-
J1ax, Komopbule c80000HO 0OWAIOMCs Ha UHOCMPAHHOM s3biKe. [109MoMy KOHKYPEHMOCHOCOOHOCHTb COBPEMEHHO20 CNEeYUATUCTNA
onpeodensiemcs e MobKo €20 Keanugurayueti 8 npogheccuonaibHou cghepe, HO U ypoGHeM 3HAHUSL UHOCPAHHOZO S3bIKA.

B ces3u ¢ smum 6edemcst nouck nymeti nogbluleHUst 3 PeKmusHoCIu 00y4eHUst 8 MEXHUYECKOM YHUGepcumenme, 20e 00beKmue-
HbIM YCL0BUEM Ne0a202UteCcKo20 NPoYecca AGIAEmcsl Haludue MHO20YposHegblx 2pynn. IIpenodasamenu uHOCMPAHHO20 SI3bIKA 6
TMEXHUYECKUX YHUBEPCUMEMAX NOCHOSHHO CIATIKUBAIOMCSL C NPOOIEMOTL OpeaHu3ayull y4eoHol padomvl Ha MHO20YPOSHEBOM JIUHE-
BUCIIUYECKOM 00YyUenUll 8 MeyeHUe nepeoeo 200a 00yueHus CmyoeHmos. Paznuuus  si361K0801 N0020moeKe CmyO0eHnos npusoosim
K Heobxooumocmu Oup@epeHyuposanHoeo 00yyeHus UHOCIMPAHHOMY A3bIKY, KOMOPbIlL NO3605en YYUmvleams UHOUBUOYATbHbLE
0CODEHHOCU YUAUUXCSL, PACKPBIBAESI UX NOMEHYUA, PA36UBAEI CAMOCOSIMETLHOCHb U Y8EPEHHOCHb 8 CBOUX CHOCOOHOCHISIX.

Knroueswie cnosa: oughpepenyuposannoe obyuenue, ougghepenyuposanivlii nooxoo, qu(@epenuuauuﬂ um)ueudyaﬂbnbm
100x00, 06p(1306£1m€ﬂbele MexXHON02UU, MeMOObl 00VYEHUS, NPOPECCUOHATLHO-0OPUCHMUPOBAHHBII UHOCIPAHHDIL A3bIK, Y-
HOCMHbLIL N00X00 00YYeHUs.

VK 140.8:616-051
Kosmyn O. M.

JEOHTOJIOITYHUH NIAXIJ TA HOTO POJIb Y ®OPMYBAHHI
CBITOIISIAHOI KYJIbTYPU MAHMBYTHIX MEJJUYHUX CECTEP

Y cmammi 30iticneno excnuixayito 0eonmonozii Ak CKIAOHUKA eMUUHO20 BUEHHS, WO 3VMOBIIOE OCMUCTIEHHS MOPATbHUX 3d-
€ao MoOCbKO20 ICHYB8AHHS KPi3b NPUMY (DEHOMEHI8 0008 513Ky, IMNepamusHOCi, Kame2opuyHOCHi ma opieHmayii Ha HaledlcHe.

Y konmexcmi meopemuunoco ananizy 6imuusHANUX Ma 3apyOidCHUX 00CIIONCEHb eMUKO-OCOHMON0IYHUX pelamMeHmayill,
BU3HAUEHO PONb MA Micye 0eOHMON02IUHO20 Ni0X00y V (hopmysanHi ceimoisA0Hol KyIbnypu Matlbymuix MeouuHux cecmep.
Buceimaerno mopanbro-emuunuii 8UMip 0COOUCMICHO20 CMAHOBIEHHS (Paxisyie MedcecmpUHCbKOL CRPABU 8 KOHMEKCN CNigeio-
HOWEHHS «(MEeOUYHUTL NPAYIBHUK — NAYIEHMY Y NPOOIEMHOMY NONi MEOUUHOT NPAKMUKU.

Kpisb npusmy poszensidy ocobnugocmeti (hyHKYIOHY8AHHA OOHMONO2IYHO20 NIOXOOY 8 MeOUYHI OIAIbHOCTI, NPOCIENCEHO
MexaHizmu (opMyBaHHa 0COOUCTNICHUX 3ACA0 MAUOYMHIX MEOUYHUX cecmep, WO CIPUAIOMb MOPATbHO-eMUYHOMY (DYHKYIOHY-
8aHHIO (paxisyst 8 nNPoyeci HA0aHHs KeANIPIKOBaHOI ONOMO2U.

Poskpumo emuxo-0eonmonoziune niorpynms Qopmyeanhs MopaibHO-0YXO8HUX KOMROHEHMIE C8IMO2NSAOHOI KyIbmypu 0Co-
oucmocmi 8 naowuHi 30iCHeHHs NPOPeciliHol MeOuuHoi 00nomo2u TOOUHI, AKA CMPadXCOdE.

Kntouoei cnosa: oeonmonoeis, emuxa, npogheciiina emuxa, Mopais, c8imoeisio, Ceimoaiaona Kyibmypd, 0cooucmicms, meo-
cecmpuncbKa cnpasa, MeouuHa 00nomoed.

VY cydacHHX yMOBaxX TpaHC(hOPMAIIHNX 3pYIICHb CBITONIAAHOL M KyJIbTYpHOI IapagurMu, JeCTPyKIil Tpaau-
LiHUX LIHHICHUX OpI€HTHUPIB, ifiealiB Ta CEHCIB BArOMOIO 3HAau€HHs HaOyBae MpobieMa MOpPaibHICHOTO OyTTs
JIIONMHU Y CBiTi. BOHa 0COOIMBO MOCHITIOETHCS B MEPION COLIOKYJIBTYPHOI HECTaOIILHOCTI Ta KPU3OBHUX CHUTYa-
11, 3yMOBJIIOIOYH NOCHJICHUH 1HTEpeC JI0 MIMTaHb JyXOBHO-MOPAIBHICHUX MapaMeTpiB (yHKIIOHYBaHHS JIIOICHKOT
Cy0’€KTUBHOCTI, B MEXKaX SKUX O0COOJIMBE MicIle 3aiiMa€e JCOHTOIOTIYHMX TTiIX1]I.

Came eTHYHO-/ICOHTOJIOTIUHA CIIPSIMOBAHICTh HA O0OOB’SI3KOBE Ta HAJICKHE 3aCBIIUYE NTHMPOKE BHKOPUCTAHHS
BHUXIJIHAX MOPAJIBLHUX 3acaj] JICOHTOJIOTIT y cdepi npodeciiiHoi eTHKH, 30KkpeMa MeauvHol. ToMy B MpoOieMHiH
IJIONIMHI 3aTpeOyBaHOCTI MOJIOJIIIOTO MEANIEPCOHATY Ha MIXKHAPOIHOMY PUHKY TIparli TOCTPO MOCTA€E MUTAHHS HE
TIIBKU (DYHKIIIOHAIBHO-ITPArMaTHYHOT, alie 1 SIKICHOI MOPallbHO-€THYHOI IMiITOTOBKKH MEAMYHHUX cecTep. Y IbOMY
KOHTEKCTI 0COONIHMBOI aKTyaJIbHOCTI HAOMPAIOTh MUTAHHS BHUSBJICHHS PONi Ta MICI JCOHTOJIOTIYHOTO MiIXOAY Y
(hopMyBaHHI CBITOIMIAHOT KyJIBTYPH MalOyTHIX MEIUYHHX CECTEP.
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