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Abstract. The article defines the specific organization of educational process in preschool education institu-
tion. The pre-school education content is intended not to give to preschooler the particular knowledge, skills, but
to ensure the formation of the aggregate integration of personality traits on the level corresponding opportunities
and patterns of child development at the stage of preschool children, curiosity, activity, emotional sensitivity,
communication, arbitrariness, ability to solve intellectual and personal tasks, the presence of preconditions for
educational activity and possession of skills needed to perform different activities. This is what defines the specific
organization of educational process in preschool education institution.
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The educational process in pre-school is con-
trolled by a dynamic system consisting of intercon-
nected elements providing focused, phased and planned
activities of teachers to organize educational interaction
with the child achieving educational goals-results. The
purpose of the educational process is to promote com-
prehensive development of a preschool child personal-
ity, individuality, and subject of activity, forming the
basis for the personal culture through the involvement
of human and national cultures. The said purpose is
specified in the tasks: the formation of children’s com-
plete picture of the world; development of abilities ac-
cording to age; education of socially relevant personal-
ity traits, motives, needs, laying the foundations for so-
cial adaptation of the child; develop positive emotional
understanding of the environment, practical and spir-
itual life.

Various aspects of the educational process organ-
ization in preschool educational institution are reflected
in the studies of A. Bohush, N. Havrysh, N. Horbunova,
N. Kalinichenko, E. Karpova, O. Kononko, K. Krutii,
V. Maiboroda, T. Ponimanska, O. Proskura, O. Su-
khomlinska, M. Sobchynska and T. Tanko.

The purpose and objectives of preschool children
education and training define the content of the educa-
tional process in preschool and form the first compo-
nent. The content of the educational process is a system
of knowledge, skills, attitudes, experience, creativity,
which mastery provides a comprehensive development
of mental and physical abilities of children, forming
their outlook, values, morals, behavior, training in so-
cial life, work, the development of individuality. The
pre-school education content is intended not to give
preschooler some knowledge, skills, but to ensure the
formation of the aggregate integration of personality
traits on the level corresponding opportunities and pat-
terns of child development at the stage of preschool
children, curiosity, activity, emotional sensitivity, com-
municative, arbitrariness, ability to solve intellectual
and personal tasks, the presence of preconditions for
educational activity and possession of skills required to
perform different activities.

The second component is presented in a form of
different activities that the child masters within the ped-
agogical process: common ways of working (goal-set-
ting, planning, monitoring, evaluation and analysis for
the results and the process of its implementation), the
specific required to perform various activities (lan-
guage, communication, cognitive, motor, labor, crea-
tivity). In the process of mastering this component of
educational content, preschooler gets experience of
cognitive activity, communication, he/she forms the
position for the subject, the activity itself assumes the
character of self-knowledge, self-expression, is the de-
velopment of various skills [3].

The third component is the creativity ways: com-
bining, the application of a familiar method to the new
situation, the ability to consider a fresh subject and to
see new ties, to reflect their experiences through a vari-
ety of means (through poems, pictures, and game), and
experimentation.

The fourth component is a way to demonstrate at-
titude to reality. This experience is the basis for the in-
dividual’s social and moral behavior. Motives, feelings,
personality characteristics are formed by preschooler
during the mastering process for the content of this
component. Because of the content development, the
basis of personal culture, manifested in terms (evalua-
tive, cognitive, creative, aesthetic) to the world is
formed for the child. All of the social and historical ex-
perience components are related, mastered by a child in
unity and ensure comprehensive development of pre-
school age children [6].

The content of pre-school education should be
seen as a common cultural and historical form deter-
mining the content and trend of child development in
ontogenesis; based on the provisions of the L.S. Vygot-
skyi's cultural-historical theory and scientific psycho-
educational school defining the laws on child develop-
ment in the preschool age and the main approaches to
the of preschool children education: cultural, historical,
activity, personal; internal consistency in accordance
with the principles put forward by theoretical state-
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ments, forms and methods of work; provide compre-
hensive child development in key educational sector ar-
eas [5].

In the educational process, preschool educational
institutions as such are: environment objects surround-
ing child (toys, construction materials, works of art and
literature, didactic materials); social environment
(teachers, professionals, parents, peers and communi-
cate with them); various types of children's activities
(game, productive activity, aesthetically oriented activ-
ities, motor). Educational situation (spontaneous or or-
ganized, raising, teaching or educational, life or spe-
cially created), which involved a child and acting in
them, solving various tasks actively changing gain ex-
perience, can be considered as a means.

All costs related with each other, are used in unity
and complex. Their choice is determined by: the nature
of the educational process goals and objectives; capa-
bilities and level of pupils’ development; content types
of children's activities. Means associated with methods,
as they can be a part of the method (i.e., the means im-
plemented between the educational process subjects,
aimed at achieving the objectives of child’s develop-
ment and education). In education process at the pre-
school, different education and teaching methods are
use. The most important of these are gaming, visual and
practical.

The peculiarity of the child’s development and ed-
ucation during preschool childhood determines the spe-
cific forms of educational process: regime moments,
activities for children. A.P. Usova wrote on the need to
introduce classes in the preschool educational process
[7]. She noted that the classes are not an analogue of a
lesson at school, adapted to the capabilities and specific
training of preschool children, it is form of work with
children different in nature and in the way of organiza-
tion, designed to organize, arrange a varied, spontane-
ous experience of the child in other forms of education
activity. For a long time, classes were considered as the
main training and education form for children in pre-
schools. Excessive didactics for the educational process
has meant that teachers sought to implement virtually
all educational tasks in the classroom. Hence it lead to
the desire to intensify the pace of work in the class-
room, to overload it with the excessive content, to in-
crease the amount, to bring classes elements as the or-
ganized and managed teaching and learning activity of
children in other moments, games and work. Today, it
child's proposed to carry out education as an organized
process in other forms: direct educational activities im-
plemented during the joint activities of adults and chil-
dren; joint activities of adults and children, carried out
during the regime moments and aimed at solving edu-
cational problems.

Resource component in the educational process is
an environment system, where purpose and objectives
of education and training can be successfully resolved.
Select the group conditions for the organization and im-
plementation of the educational process in pre-school
education: environmental, psychological, educational,
didactic, and organizational.

Environmental conditions are an environmental
organization, providing child's activity.

Psycho-pedagogical conditions are the implemen-
tation-centered model of interaction between a teacher
and a child, implementation of the nature conformity
principle, the construction of the subject-subject inter-
action (between the educational process subjects
through dialogue and cooperation), the implementation
of the individualization principle, and the interaction
with a family.

Didactic conditions are implementation of the in-
tegration and comprehensive planning, as well as the-
matic organization principle in educational process, the
implementation of the educational process through ed-
ucational means, methods and forms of adequate age
potential, goals and objectives of education programs,
early learning and correction of the educational pro-
cess.

Organizational conditions are establishing social
partnership between a preschool institution, a family
and close social environment (library, theater, and mu-
seum), and the use of regulatory requirements in the
preschool education area.

Thus, the educational process in preschool is a
purposeful process of comprehensive development,
training and education for children of 3 to 7 years based
on their individual and age characteristics, carried out
in different models and forms of preschool education.

The educational process in preschools is charac-
terized by common educational process principles,
structure and construction logic. However, there are
specifics education and learning processes in pre-
schools, determined by age characteristics and patterns
of child development at the stage of preschool child-
hood [4].

To build a quality educational process, the princi-
ples of its organization and functioning must be taken
into account. The principles of the educational process
are an output system of basic requirements for its con-
struction, which implementation provides high perfor-
mance for problem solving for personal development in
terms of education and training.

The integrity principle of the child. The develop-
ment is carried out as a single process. Therefore, this
provision is necessary to ensure unity in solving the
tasks of mental and physical education.

The systematic and continuous principle, or solu-
tion for training problem is carried out continuously
throughout the day, morning conversation with the
child, which prepares them for classes, during hand
washing - exploring the properties of water and soap,
during the breakfast - fostering the skills of cultural tak-
ing meals, during the walk - observation of the trees and
establishing causation, while preparing to sleep - on the
importance of sleep for the human body, in a free com-
munication - learning conflict-free communication.

The principle of continuous progressive child’s
movement in the educational process involves the cre-
ation of conditions for continuous personal growth and
awareness of the process by a child. The increasing
complexity of the tasks, maintenance activities, the
conditions of its performance, requirements to the child
allows constantly improve and change themselves. This
process should bring the joy and satisfaction to the child
and this child needs to be successful.
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The child age-appropriate opportunities principle.
This principle is implemented through the idea child
development amplification. The development should
not be accelerated, overstating the requirements for
children, an opportunity to insert various materials in
typical activities for preschool children should be
found.

The individualization and differentiation principle
involves the creation of favorable conditions for the ex-
ercise and development of individuality for each child.

The principle of emotional and psychological
comfort of the child in the learning process is associated
with creation of psychological conditions for education
and training, interesting content activities, needs, suc-
cess, emotionally rich communication with adults, pos-
itivity in assessment for child’s activities and skills.

The educational process subjects cooperation
principle directs teachers to conduct interactions with
children through cooperation, creating conditions for
the development of child’s subjectivity.

The humanization principle reflects the logical
connection of the educational process to the needs of
society and the individual himself.

The first direction is the compliance of training
and education objectives, content and methods to the
leading needs of preschool children [1, 2].

The second direction is the recognition of the
child’s intrinsic value, respecting his/her rights and
freedoms. In terms of the humanism theory (philosoph-
ical basis of education), the child is considered as being
unique, having an internal desire for self-improvement
and self-realization. He/she has the right to live in such
conditions that will contribute to his/her development.
The adults’ task is to create conditions for his/her full
development.

The third direction is the humanization of the pre-
school education content. This principle foresees in-
volving a child to accessible culture content. Preschool
age is the basic period of child’s personal culture, val-
ues attitude to the world. Personal culture basis is own
human start. This is the basis for valuable approach to
the world.

The fourth direction is the individual’s humaniza-
tion, i.e. creating such qualities and personality traits
like compassion, kindness, communication, bases for
tolerance, patriotism fundamentals, and cooperation
principles. This area is realized through moral, environ-
mental, legal, aesthetic, gender, patriotic education, ed-
ucation for peace and respect for other nations.

Fifth direction is a creating humane (subject-sub-
ject) relations for its members. The implementation of
this principle is possible by person-centered interaction
model, focused on consideration of the preschooler’s
needs, interests, and subjectivity. The basis for these re-
lations is a cooperation between teachers and children,
recognizing them as subjects of interaction. An activity
is characterized by: proactive, communicative, crea-
tive, capable of choice, responsible, competent, inde-
pendent. However, a small child cannot be fully subject
of communication and activities. Adult promotes the
cultivation of subjective qualities.

Conclusions. Thus, the educational process in
preschools is designed to meet the child’s needs:

1.The need for positive emotional contact with
others people in love and goodwill from their side.

2.The feeling of acceptance, understanding, and
love creates a sense of psychological security, peace of
mind and balance in the child. On this basis, the trusting
relationship to adult world is formed, and it is essential
for the child to be socially active — willing to communi-
cate, interact with others, to be self-confident, to show
his/her dignity.

3.The need for knowledge and information ex-
change. The need for knowledge remains valid
throughout the preschool age. It expresses a desire to
know the world. The child realizes this need in a variety
of forms, questions, search actions and experimenta-
tion. It is important to maintain and develop this need
for persistent cognitive motive - cognitive interest. Ped-
agogical process in preschool institution (the content,
form organization) environment, where it takes place,
should be saturated with informative content for this.

4.The child’s need for activity, self-assertion. This
need is manifested itself in an child's effort to be inde-
pendent of the adult, self-regulating, active. The need
for the child to recognize his/her achievements by oth-
ers, meaning that positive personal development is pos-
sible only in case of positive self-affirmation. This im-
plies that it is required to form successful experience in
activities, positive emotions about work for the child.
In this respect, the negative evaluation of the child's de-
velopment leads to inadequate self-esteem, insecurity
and indifference to results.

5. The need to communicate with their peers. The
researchers note that communication with peers is a
necessary condition for social development. To realize
this child’s needs in education, it is required to develop
interest to the peers, to form the experience in commu-
nication with peers, to develop humanity, to create con-
ditions for the emergence of meaningful communica-
tion between children about a common gaming, pro-
ductive activities, to generate communicative culture.

6. Organic needs are moving, eating, mode of life.
The change and rotation of activities, as well as flexible
mode allow implementing these needs.
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COJEPXAHUE UHIUBUIYAJBHON NPOTPAMMBI COMPOBOXXIEHWS
KOMM YHUKATUBHO-PEUEBOM AEATEJBHOCTHU MOAPOCTKA C KOMIIJIEKCHbIMHU
HAPYILIEHUSAMMU PASBUTHS B YCJIOBUSIX HALJOMHOI'O OBYUYEHMAL.

Onvea Koncmanmunoena Hopazumoga
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Yyuumenv-n1020ned MyHuyunanbHo20 agmoHOMHO20 OOULKOTbHO20 0OPA306aMeENbHO20 Y4PeHCOCHUS

«demckuit cao Ne213 o. Yenabuncka

B nanHoOI1 cTaThe paccMaTpUBaCTCA NPUMEP COCTABJICHUE MPOTrpaMMBbI CONPOBOXKAECHUA KOMMYHHUKATHUBHO-
pequoﬁ JeATEeJIbHOCTH NOAPOCTKA C KOMILIEKCHBIMU HAPYILICHUAMHU Pa3BUTHUA B YCJIIOBUAX HAJOMHOTO 06}"{6}{”5[.
OnKCHIBAIOTCSA OCHOBHBIE 3TAIbI pa60n,1 HEMOCPEACTBEHHO C CaMUM MOAPOCTKOM. A Tak xe B3aUMOJIEICTBHE CO

cneuuaaIrucTaMyu U pOAUTEIAMHU.
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CONTENTS OF THE INDIVIDUAL PROGRAM OF MAINTENANCE OF COMMUNICATIVE AND
SPEECH ACTIVITY OF THE TEENAGER WITH COMPLEX VIOLATIONS OF DEVELOPMENT IN
THE CONDITIONS OF HOME TRAINING.
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In this article an example drawing up the program of maintenance of communicative and speech activity of
the teenager with complex violations of development in the conditions of home training is reviewed. The main
stages of work directly with the teenager are described. And also interaction with experts and parents.

Keywords: maintenance, complex violations, home training, individual program, teenage age.

ITo muenutro M.U. JIucuHON, KOMMYHUKaTUBHO-
peueBas IeATeNbHOCTb - 3TO B3aUMOJEHCTBHE ABYX (U
Gosiee) nrozieit, HaNpaBJIeHHOE Ha COrJIacOBaHUe U 00b-
€IMHEHHE UX YCHWJIMH C LIeJIbI0 HaJaXXMBaHUs OTHOLIE-
HHI U TOCTHOXKEHHUS o01iero pesyibTara. [4, 15]

VYV NOApOCTKOB ¢ KOMIUIEKCHBIMU HapyUIEHUSAMHU
KOMMYHHKAaTUBHO-peYeBas IesATeIbHOCTh Pa3BUBAETCS
HEpaBHOMEPHO, B OTJIMYHME OT 3[0pOBLIX JETEeM.
Haubonee pa3BUTBIMM OKa3bIBAKOTCS MOTUBBI, (OPMBbI
¥ IOTpeOHOCTH JaHHOM AesTenbHocTH. [locnenHee Me-
CTO 3aHMMaIOT cpeacTBa obmenus. Hapymenune apTtu-
KYJIALUK 1 KOOPAMHALIMY JABMKEHHI HEOIaronpusiTHO
OoTpaxkaeTcs Ha Ipolecce OOLIEHUs CO B3POCIBIM.
Taxoke OTpMLATEIbHO CKa3bIBAETCS HAa KOMMYHHKa-
TUBHO-PEYEBYIO IEATEJIbHOCTh HECITOCOOHOCTh BbIpa-
3UTh COOCTBEHHOE IMOLIMOHAIBHOE COCTOsIHUE. [1, 84]

[ToapocTOK C KOMIUIEKCHBIMU HapyLIEHUSIMH UC-
TMBITBIBAIOT OFPOMHbIE TPYIHOCTH B KOMMYHHMKALIUKM
TpebytoT k cebe 0coboro BHUMaHUs, TaK KaK OHH JIU-
LIeHbl BO3MOXXHOCTH BBIPAa3UTh CBOM MBICIH, IMOLHH,
’KenaHuA M notpeOHocTH. Takue AETH yamie BCero
HAmpaB/IAIOT Ha HaJIOMHOe 00y4eHHe, TaK Kak C HUM
paboTaloT KBaIU(HUUMPOBAHHbIE MENAroru, KOTOpble
YMEIOT HaiTH NpaBMWJIbHBIA NOAXOA K pebeHky Hu
yuecTb BCE €ro MHIMBHIyasbHble OCOOEHHOCTH, Kak
300pOBbs, TaKk M Xapaktepa. [legaror momoraer pe-
6eHKy npeonoseTb 6apbepbl MEXIMYHOCTHOTO 001Ie-

HUS, IOMOTraeT HalTH OOLIMI KOHTAKT C JOAbMU. Pe-
OeHok mpu Takoi ¢opMe 00Opa3oBaHUsA HE YYBCTBYET
cebs oguHOKUM. [3, 43]

JI1si TOJTHOLIEHHOT O BKJIFOYEHUS pebeHKa ¢ KOM-
IUIEKCHBIMU HAapyLIEHUSMH Pa3BUTUs B OOLLECTBO He-
00X0oIMM MHOMBHUAYalbHbIH [OAXOA M, CleJoBa-
TeIbHO, 00yueHHe IOKHO ObITh OPraHW30BaHHO Ta-
KMM  00pa3oM, 4TOObl  YIOBIETBOPUTH OCOOBIE
noTpeOHOCTH Kaxkaoro pedeHka. JIOCTUTHYThb TakHMX
pe3yabTaTOB MOMOXKET pa3paboTka MHAMBUILYaTbHON
NporpamMMBbl MCUXOJI0Tr0-11€1arOrMYeCcKOro CONpoBOXK-
J€HUA JeTell ¢ KOMIUIEKCHbIMU HApYIUEHUSIMU Pa3BU-
tus. [2, 20]

[TpoaHanu3upoBaB MCUXOJOrO-NeJaroryeckyto
JUTEpaTypy NOCBAIIEHHYIO OMMCAHUIO 0COOEHHOCTEH
KOMMYHHKaTHBHO-PEYEBOH IESATENbHOCTH MOAPOCTKA
C KOMIIIEKCHBIMU HapyLIEHUSAMHU, Mbl IIPULILTU K HEOO-
XOIMMOCTH OoJiee TIIATEeIbHOTO M3Yy4YEHUS KOMMYHU-
KaTUBHBIX HABbIKOB Y IaHHOW KaT€ropHu AeTed U BbI-
SBJIEHHE MHAMBUIYaIbHBIX BO3MOXHOCTEH pebeHKa, ¢
LEJIBIO ONpeeIeHUs 30H OMKaliIIero 1 akTyalbHOro
Pa3BUTHA IS COCTAaBJIEHHS HMHAMBUIYaTbHOHM TMpo-
rpaMMbl KOPPEKLIMOHHO-PAa3BUBAIOLIET0 BO3AEHCTBUS.

CocraBiieHHast HAMM TpOrpaMMa INCHXOJIOro-fe-
Jaroruyeckoro CONpOBOXKIEHHUS IMOAPOCTKA C KOM-
IUIEKCHBIMU HapylIEHUAMHU Pa3BUTHA CO3/1aHa [Ulsl pe-
IIEHUA NMPoOsIeMbl MHIMBU/yalIu3aluu npouecca o0y-
yeHus. [Iporpamma  no3BosiseT  OpraHU30BaTh



