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BOYKO G. M. Theory methodology bases of design of professional activity in an educational 
process. 

In the article it is presented and in theory grounded principles of design (recreation) of 
professional activity in an educational process.  

Keywords: a competence, kompetentnisniy approach, is special a competence, typical professional 
tasks, designs of professional activity, model, educational activity, professional activity. 
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BORKACH E. Modern challenges of science teacher training in Hungary. 
The present paper analyzes the peculiarities of the consecutive model of science teacher training in 

Hungary and the problems resulting from its implementation: a decrease in the students’ interest to the 
profession of physics teacher, the imbalance of preparation for the two professions as well as the 
decreasing quality of training. Hungarian experts see the way out of this situation in a return to an 
integrated system of science teacher training that had existed in Hungary prior to the Bologna 
transformation of higher education. 

Keywords: science teacher training, Hungary, the Bologna process. 


