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A n n o t a t i o n  
In clause the problem of preparation of the future teacher to prevention aggressive behavior of teenagers. Outlined 

concrete ways of perfection of preparation of the future teacher to interact with aggressivead olescentsinthe educational 
process. 
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A n n o t a t i o n  
In the article the ways of future teacher cognitive activity activation (videlicet: comparison, problem questions and 

situations, links with practice etc.) in the process of the psychology study are analysed. The role of these ways in the 
increasing of knowledge durability, and psychological competence and culture as a whole is grounded.  
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