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PECULIARITIES OF TEACHING VOCABULARY AT ESP CLASSES

The aim of English for Specific Purposes (ESP) language course is to train specialists able to use foreign language in
a real professional surrounding. ESP learners are supposed to acquire extensive terminological vocabulary related to their
field of study together with developing receptive and productive skills enabling them to effectively communicate in professional
surrounding. This issue was under study in the works by such domestic scholars as well as foreign ones including Still, practical
aspect of teaching vocabulary at the university academic surrounding needs further investigation considering the latest research
in the field.

The current research is focused on the ways of teaching professionally oriented vocabulary at the ESP classes, with
an emphasis on economic terminological vocabulary taught to future economists.

Learning vocabulary involves accumulating and remembering individual items, therefore there will never be enough time in
any language course to teach every word explicitly Hence, it is important to encourage ESP learners to increase their exposure
to language through extensive reading or listening. It is also important for ESP teachers to enthuse students about learning
vocabulary and to teach them strategies for recording and revising vocabulary.

Thus, introducing new vocabulary on the topic under sturdy, an ESP teacher should ensure to plan and conduct a number
of activities to help students learn it. Presenting new vocabulary involves more than transmitting the language to the learner.
Students need to be actively involved in the learning process through the use of elicitation and practice of the language.
Vocabulary presentation activities in which ESP teacher elicits the language from the student before providing the form will
be more successful.

Acquiring new vocabulary at ESP class is a complex process uniting introduction of the new lexis, various practical activities
and the students’ freer practice. Teaching ESP students vocabulary is of significant importance since professional lexis is
the lexis which will enable them communicate efficiently in their future professional surrounding.
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(cTaTTIO 0JAHO MOBOIO OPHUTiHATY)

Importance of teaching vocabulary at ESP class is difficult to overestimate. Lack of grammar knowledge may
lead to difficulties in conveying the meaning of what is said, while insufficient vocabulary will definitely lead to
misunderstanding. It is even more so when dealing with professional lexis, which in addition to being complex, is
characterized by multiple meanings, difficult to percept for unprepared learners. The English language, being rich
in vocabulary, is often challenging for both a student and a teacher. While the students’ difficulties include necessity
to memorize a vast amount of lexis in addition to being able to use it properly, the teacher’s difficulties are of the
other nature. Teacher of English, especially the ESP teacher is to be able to provide students with specially tailored
materials, facilitate their learning with teaching methods and techniques aimed at helping students master the lexis
of the language they study, which as a result will lead to mastering the language itself.

The aim of English for Specific Purposes (ESP) language course is to train specialists able to use foreign lan-
guage in a real professional surrounding; therefore ESP learners are supposed to acquire extensive terminological
vocabulary related to their field of study together with developing receptive and productive skills enabling them to
effectively communicate in professional surrounding. Studying a vast amount of professionally oriented vocabulary
may present a serious problem to the learners, that is why research on the ways of ESP vocabulary presenting and
its remembering as well as using it in practice is of importance and requires special attention.

This issue was under study in the works by such domestic scholars as L. Baidak, O. Sypko and S. Kolomiiets as
well as foreign ones including F. Grellet, S. Greenblatt and J. Harmer who investigated different aspects of recep-
tive and productive skills formation and made their contribution into the study of the issue. Still, practical aspect
of teaching vocabulary at the university academic surrounding needs further investigation considering the latest
research in the field.

The current research is focused on the ways of teaching professionally oriented vocabulary at the ESP classes,
with an emphasis on economic terminological vocabulary taught to future economists.

ESP teachers have always understood the importance of teaching vocabulary and helping students develop an
extensive vocabulary. Vocabulary is regarded as vitally important to communicate meaningfully; hence the vocabu-
lary is a learning objective in its own right. Professional lexis is an important part of a syllabus, for this reason
research into lexical chunking and corpus linguistics, such as looking at word frequency and collocations, has led to
an increased emphasis on vocabulary teaching [1].

Teaching professional vocabulary at ESP class is a challenge for both a teacher and a student, since knowing a
word requires more than just being aware of its meaning. Students are also supposed to know the words commonly
associated with it, or its collocations. To be able to successfully use a new word in the speech, ESP students will
need not only to learn its meaning, but to be well-aware of the following:
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— the word’s written form, i.e. its spelling in order to be able to recognize it in a written form and to use in their
own writing;

— the word’s pronunciation in order to be able to use it in their speech;

— the word’s part of speech, i.e. verb, noun etc., which considerably contributes to accuracy of the word’s using;

— the word’s meaning, which will enable students to use it purposefully and accurately;

— the word’s synonyms and antonyms, which are both important for periphrase, required for clarifying the
meaning of what is said;

— the word’s multi-word units and phrasal verb, which enlarge the vocabulary and contribute to speech
eloquence;

— the word’s collocations, which simplify the way of the foreign language enquiry;

— the word’s compounds, which are of particular importance since make enquiring the vocabulary a simpler
and faster process;

— the word’s idioms, aimed at enabling mutual understanding between the counterparts in the dialogue;

— the word’s register, i.e. is it formal or informal speech, which is of significant importance for an ESP learner;

Unlike grammar which is a rule-based system, learning vocabulary involves accumulating and remembering
individual items, therefore there will never be enough time in any language course to teach every word explicitly;
this is especially relevant for EP classes, the number of which is usually limited to two academic hours a week
during two years (as supposed by the Syllabus). Hence, it is important to encourage ESP learners to increase their
exposure to language through extensive reading or listening. It is also important for ESP teachers to enthuse students
about learning vocabulary and to teach them strategies for recording and revising vocabulary.

While presenting new vocabulary at ESP class it is important to see, hear and actively use words a number of
times to ensure they stand a better chance of being remembered. It is believed a learner needs to see/hear a word
at least 6 times to ensure that it is retained in the long-term memory. Therefore, revising and recycling-focused
vocabulary activities are extremely useful.

Thus, introducing new vocabulary on the topic under sturdy, an ESP teacher should ensure to plan and conduct
a number of activities to help students learn it. Such activities may include the following:

— looking for synonyms/antonyms to the words under study;

— studying collocations/phrasal verbs with the words under study;

— learning the ways the new vocabulary can be changed with the help of word-building methods, i.e. adding
prefixes, suffices, compounding etc.;

— answering focus topic-based questions which will lead to necessity of using new vocabulary, provided by the
teacher when necessary or enquired by students on their own while preparing to answer;

— various matching exercises related to matching a word and its meaning, synonyms and/or antonyms, parts
of sentences containing new words;

— participation in discussions, organized in such a way as to provoke a necessity of using new vocabulary;

— watching videos, in which ESP students can hear the new vocabulary.

For example, presenting a topic of Employment, an ESP teacher may face a need to present a vast amount of
vocabulary related to being in work. Let’s look at possible ways of vocabulary work at such a class.

1. A teachers can elicit a part of speech, similar words or collocations while learners can be encouraged to put the
words in the sentences/match. The vocabulary lists /) and 2) given below represent a possible way of introducing a
range of related words to work with:

1) employ, employer, employee, employment, unemployment, getting employed // in work, out of work;

2) product, produce, producer, production, overproduction, underproduction // making, manufacturer, manufac-
turing.

2. Students can be asked to explain the difference between employer and employee; clarify the meaning of the
words employment and unemployment, in work and out of work etc.;

3. Students can be offered to watch a video, in which the new vocabulary is used and afterwards discuss it with
a teacher.

4. Students may also be offered to read a text, in which the new vocabulary is used in order to see the meaning
of the words in the context.

Presenting new vocabulary involves more than transmitting the language to the learner [3]. Students need to
be actively involved in the learning process through the use of elicitation and practice of the language. Vocabulary
presentation activities in which ESP teacher elicits the language from the student before providing the form will be
more successful. This can be done through asking students meaningful questions, answering which will possibly
lead to revealing the topic under discussion.

Presenting new vocabulary may be entirely a teacher-guided process, where a teacher is the one who provides the
learners with comprehensive information about the new words meaning, usage etc. [2]. This way of learning may
seem to be more comfortable for the students, but does not involve much of the students’ initiative and therefore is
not the best way of memorizing new vocabulary. Moreover, when applied regularly, it may also lead to decrease in
students’ initiative that will result in negativity the course general outcomes. A more efforts-consuming, yet more
efficient way of presenting new information is organizing the learning process in such a way as to make students
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elicit maximum possible information in new vocabulary on their own. This way requires from ESP teacher creating
such a situation in which the students will have to guess/ look up for the meaning/synonyms/antonyms themselves,
which though more time and efforts-consuming still leads to better and faster remembering of the studied material.

Acquiring new vocabulary at ESP class is a complex process uniting introduction of the new lexis, various
practical activities and the students’ freer practice. Learning new vocabulary through reading is an efficient way to
learn not only because ESP texts are a rich source of vocabulary, especially those that include lexical sets written
in context, but also due to the fact that students can find relationships between different words used in a meaningful
context. ESP texts can include authentic texts, e.g. announcements, advertisements, CVs, reports etc.; newspaper
articles or course materials. Vocabulary can also be presented in a variety of different ways, including using:

* Visual aids, which due to enabling the learners to percept information both audibly and visually provide bet-
ter understanding and therefore memorizing the material;

» Context, which in addition to meaningful textual information provides students with the possibility of under-
standing new lexical units functional use;

* Brainstorming, while enabling the learners’ development of their spontaneous speaking skills, also ensures
their involvement into the class further discussion;

» Definitions, which facilitate better perception and memorizing of a new learning material;

» Texts, which when used to the full, can serve as an endless source of various text-based activities, facilitating
and promoting the language active use.

When planning vocabulary lessons, there needs to be a balance between words a teacher assumes students know
as well as the target language [5]. If all the language material provided at the lesson is new, there is a danger of
swamping the learners with too much vocabulary. In such case, the learners’ outcomes will be much lower than
expected due to learners; memory overloading [4]. If all the language can be elicited, than probably a teacher is
not really providing the learners with any new language to help extend their vocabulary. Therefore, there is always
a need to carefully plan a vocabulary-based lesson both in general as well as its separate stages, in order to make
a good use of the learners’ existing vocabulary and at the same time providing them with new necessary material.
Needless to mention the need to extend the learners’ existing vocabulary, while widening and enlarging it with both
new lexical units and new ways of using already familiar ones.

Practical activities related to reading may include various exercises aimed at clarifying meaning, like the fol-
lowing:

— providing an example sentence or sentences;

— giving synonyms, antonyms or superordinate terms,
— giving a full definition etc.

Presenting and practicing vocabulary often go hand-in-hand. New language is presented to the class; the learners
are given explanation through a variety of methods, then an opportunity to practice. It is then revised before new
vocabulary is introduced. Vocabulary needs to be practiced in different ways to ensure it is retained and placed in
the long-term memory.

Practicing vocabulary may be done through different means. One of essential ones include training ESP students
in how to use dictionaries and record vocabulary as well as including a wide variety of recycling activities are all
important to learn and retain vocabulary.

1) Decision-making tasks, including identifying, selecting, matching, sorting, ranking and sequencing may be
applied to ensure better remembering the vocabulary.

2) Identifying a word, this means finding words in texts. Examples include counting or listening to the number
of times a word appears in a text; finding all words connected with a lexical set in a text.

3) Odd one out — students find the odd one out. For example, company/firm/ office — office is the odd one out as
it does not relate to the lexical set Organization.

4) Matching tasks that involve recognizing words and pairing them with others, for example matching colloca-
tions, in which students have a list of verbs and a separate list of nouns and need to make collocations.

5) Sorting activities, which require learners to sort words into different categories. For example, students can
be provided with a list of 20 jumbled words, 5 words for 4 different categories. Learners then sort the words into
different categories.

Production activities play an important role in ESP learning, helping students incorporate language into different
kinds of speaking or writing activity.

Production tasks may include sentences and texts completion, and sentences and texts creation.

Completion activities are teacher-guided activities and generally known as gap-fills. The context is provided and
ESP learners need to slot in the right word. There are open and closed completion activities. In closed completion
activities, learners are given a choice of words to place in the gap while in open activities, learners need to rely on
their own mental lexicon. Examples of completion activities include the following:

— completing a text by writing the correct word in the space;
— choosing the best word from a list to complete sentences;
— choosing words from a text to complete sentences and multiple choice activities.
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Creation tasks are more cognitively challenging as ESP learners need to create the context for the words. These
usually include the following:
— using words learned to make a sentence;
— writing a short narrative or dialogue including five words they have learned;
— creating a questionnaire or survey using some of the vocabulary items the students have learned.

While reading texts on professional topics, ESP students can sometimes face idioms, which usually are not
understandable to them due to the lack of knowledge, therefore they may be highly motivated to learn these expres-
sions. Learning idioms in ESP course in best to be done when they are grouped according to the topic they relate to,
for example, business idioms, used to speak about the market competition may include the following:

a major player — the leading company in the field;

be neck and neck — be equal,

move the goal posts — change the rules;

flogging a dead horse — hopeful business, etc.

It is often a good idea to teach these thematically and make an emphasis on those, students would naturally use.

Conclusions. Teaching ESP students vocabulary is of significant importance since professional lexis is the lexis,
which will enable them communicate efficiently in their future professional surrounding, solve professional issues
and deal with professional challenges efficiently. Still, acquiring new vocabulary at the ESP class in a challenge for
both a teacher and students because this is the type of vocabulary that will be predominantly new for students and
therefore a number of ways can be used to make the learning process less time-consuming considering limited num-
ber of ESP classes, but at the same time more efficient. While conducting an ESP vocabulary lesson it is important
to present new information in such a way as to insure students’ full involvement into learning process thus boosting
their interest to learning and consequently achieving better learning results. A range of exercises may be used to
provide students with practical tasks aimed at helping them use the acquired vocabulary in their reading, listening,
speaking and writing activities. Attention to learning vocabulary in ESP class is caused by correlation of limited
time and a wide range of lexical material, the students are supposed to acquire.

It seems reasonable to outline the directions of further investigations on the topic presented. Thus, the detailed
research into teaching vocabulary while using different methods and techniques for different ESP specialisms is of
interest and may also be practically implemented at ESP classes.
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Tynuenxo 0. B. Ocodnusocmi Ha6UaHHA NEKCUKU HA 3AHAMMAX 3 MOGU

Memoro mogro20 Kypcy awnenilicokoi mogu 0 cneyianvrux yineu (ESP) € niocomoeka paxieyis, 30amHux 8UKopucmogy-
eamu IHO3eMHY MOBY 8 peanbHoMy npogecitinomy cepeoosuwyi. Cmyoenmu, ujo eusyaromv ESP, marome 3aceoimu eenuxuil
MEPMIHONOTYHUL CLOBHUKOBULL 3aNAc, N0G A3aHUI i3 IXHLOIO CHEePOI0 HABUAHHSA, PA3OM i3 POZGUMKOM PehIeKMUGHUX ma npo-
OYKMUBHUX HABUYOK, W0 00360Mb IM eqOeKmUBHO CRIIKY8amucs 6 npogecitinomy cepedosuwyi. Lle numarms 0ocrioxncysanocs
V npayax AK GIMYUHAHUX HAYKOBYIs, MakK, ¥ MoMmy Yucii, i 3apybidcHuX, npome NpakmuuHuti acnekm GUKIAOAHHA NeKCUKU
6 akaoemiuHoMmy cepedosuiyi nompeoye nooaIbU020 00CTIONCEHHS 3 02710y HA OCMAHKE 00CTIONCEHHS 8 Yill 2aTY3i.

Tlomoune docriodcenns 30cepeddceno Ha cnocobax GUKIAOAHHS NPOPeCiiiHO OPIEHMOBAHOT NEKCUKU HA 3AHAMMSX 3 aHe-
JUCHKOT MOBU CNeyianbHO20 XCUNIKY, 3 AKYEHNMOM HA eKOHOMIUHIL MepMiHONO02IYHIN TeKCUYl, Wo 8UBYAEMbCA MAuOYmMHIMU
EKOHOMICMAaMU.

Hanpayrosanns cnoenuxoeozo 3anacy nepedbauac HaKonuueHnHs ma 3anam smoeyeanHs OKPeMUX eleMenmis, nmomy Ha
0Y0b-AKOMY MOBHOMY KYPCI HIKOIU He 6y0e 00Cmamubo Yacy, wob 4imko sueyumu Kodche cio8o. Omoice, 8adCIUBO 3A0X0YY6A-
MU MUX, Xmo UGUAE AH2NILICLKY MO8y CReYIaIbHO20 BXHCUMKY, ONAHOBYBAMU MOBY Uepe3 IHMEeHCUBHe YUMaHHs abo ayoilo8an-
HA. Buxnadauam ameniticbkoi Mosu cneyianbHo20 8X#CUMKY MAKOXC NOMPIOHO MOMUBY8AmMU CIMYOEHMI8 00 8UBYEHHS TIeKCUKU
Ma HAGHAHHSL IX MEMOOUYi ONAHYBAHHS HOBOL NPOYeCiliHO-OPIEHMOBAHOT IEKCUKL.

Taxum yuHoM, 8600541 HOBY TEKCUKY 30 MEMOIO KYPCY, BUKIA0AY AH2TIICLKOT MOBU CREYIANbHO20 BICUMKY NOBUHEH 3a0e3-
neuumu NiaHy8aHHs 3aHAMMS Ma BUKOPUCIAHHS MUX 8NPAB, W0 3a0e3neuams 00NoMo2y CHyO0eHmam y momy, wod aKHatkpa-
we 3aceoimu Hogy nekcuky. IlIpedcmasnennsa HOBoOT ieKcuKl hepedbayae Oinbiue, HidC NPOCMO 3HALOMCIMEO 3 HOBUMU CLOBAMU.
Cmyodenmig nompiono akmusHo 3a1y4amu 00 HAGYATbHO20 NPOYECY, BUKOPUCTOBYIOYU GUPAZHICTb MOGHUX 3AC00I8 | MONCIU-
8ICb NPAKMUKYSAMUCS Y MOBL. 3A60aHHS, W0 nepeddayaoms akmusHe 3a1y4eHHs: CmyOeHmis 00 pobomu no 86e0eHHI0 HOBOT
JieKcuKu, Oyoe Oinbiu YCRIWHOI, HIJNC NACUEHE CAPULIHAMMA HOB020 MAMEPIANY, BUKIAOEHO20 BUKIAOAUEM.
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Onanysanns no60i 1eKCUKY HA 3aHAMMAX 3 AH2NIUCOKOI MOBU CReyianbHO20 8X4CUMKY — Ye CKAAOHUI npoyec, wo NOCOHYE
O3HAUOMIEHHS. 3 HOBOIO JIeKCUKOIO, PI3HI npakmuyHi Oii ma 6inbut 8LnbHYy npakmuky cmydenmie. Hasuanns cmyoenmis ame-
JICLKOI MOBU CNEYianbHO20 BHCUMKY MAE BeNuKe 3HAYEHHS, OCKIIbKU NPOGheciting NeKcUuKa — ye JeKCUKd, aKa 003601umy im
eeKmusHo CRIIKY8AMUCS 8 MAUOYMHbOMY NPOYECiliHOMY OMOUEHHI.

Kniouogi cnosa: 3aceocnns 08020 c108HUKOB020 3ANACY, HABYAHHS AHSTIICLKIL MOBI, NPeOCmasients NeKcuky, npogeciii-
He OMOYeHHs.
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Homapenxo M. B.

BUKOPUCTAHHA AYAIOBI3YAJIBHUX 3ACOBIB TA BEB-PECYPCIB
JIJISA TIPOBEJIEHHSA 3AHATH 3 MPAKTUKHW AHIVIIMCHKOTO MOBJIEHHSA
JJA CTYAEHTIB BULINX HABYAJIbHUX 3AKJIAIIB

Y cmammi npoananizoeano euxopucmanusa ayoiogizyanbhux 3acobie ma 6ed-pecypcie 0 npogedeHHs 3aHaAmb 3 NPAKMUKU
AHNIICLKO20 MOGIIeHHsL 0I5l CHIYOeHMI8 BUWUX HABYATbHUX 3aK1a0i6. HasedeHo usHauenHs OUOAKMUYHUX AYOIOBI3YANbHUX
3acobie ma geb-pecypcis.

Okpecneno p:o nepesae 3a0isAHHA ay0io8i3yanbHUX 3aco6i6 nio Yac HA8UATLHUX 3aHAMb. [{0 MAKUX nepesas HAIeHCUMy Kpa-
e 3a7y4eHHa Cmy0eHmie 00 Hag4aANbHO20 npoyecy, bilbul eghekmueHe 3ACB0EHHI MAMEPIAY, WBUOKICIb i 3DYUHICb 8 BUKO-
pucmanni ma 6 demoncmpayii ingpopmayii ma inute.

Y cmammi nasedeno npuxiaou ed-pecypcis, ki y ROCOHAHHI 3 aydiosizyanvHumu 3acobamu 0as demoncmpayii inghopmayii
peanizyioms 3a3Ha4eHi nepeeazu ma MOoNCIUGOCHII.

B pobomi ananizyemvca nomenyian xmaprozo cxosuwa oanux Google Drive, wo noxpusae nompe6y y 3pyunomy i bes-
KOWMOBHOMY 30epieanHi GeUKUX KLIbKOCMel Mamepianie I Ha0ae MONCIUBICMb iX pedazysanHs ma 0ocmyny 00 HUX IHUUM
KOpUCHTY8a4am.

Bideo ma aydio mamepianu 015 3aHAMb 3 NPAKMUKU AHSTITICLKO20 MOBGIIEHHS MOJNCHA WYKAMU, CMEopiosamu, 30epicamu
ma po3noeciodcysamu uepes xocmune mediagpainie YouTube. Tam once € moociugicmo nepemeopumu C8iti AKKAYHM ) NOGHO-
YIHHUL HABYATbHUTL 8I0€00/102 3 HAAGHICII0 MOJCIUBOCHEN 0TI AHANIZY CMEBOPEHO20 KOHMEHNT).

Taxoow KopomKo onucaHi OexiibKa Helipomepesc, KOmpi HaOUPans NONYIAPHICMb 8 OCMAHHI YAC | HABeeHO 00UH 3 NPU-
K1a0i8 ix 8UKOPUCTNAHHA NIO YAC NPOBEOeHHS HABYANbHUX 3AHAMb.

11i0 uac 3anams 3 NPAKMUKY AHSTIUCLKO20 MOBIIEHHS BANCTUBUM e/leMEeHMOM € NPASUIbHA BUMO8A CLi6. Y cmammi posens-
daemocs ged-pecype YouGlish, kompuil Hadae MONCTUBICIb NPAMO NIO YAC 3aHAMb, 30 OONOMO20I0 AY0i0I3YAIbHUX 340018,
noOYymu AK 8UMOGIAIOMb NEBHI 1084 Ma Ppasu HOCIi MOBU.

IIposooumucs oznsio seb-pecypcey FluentU, wjo nanpasnenuii Ha noKpaujeHHs HABUYOK CIYOeHMI6 3i CHPULHAMM MOBU HA
cnyx. Haoaemocst sucno6ok ugo0o iominnocmi tiozo gynxyionany eio YouGlish.

Oxkpim moeo, na npuxaadi Spyfall ananizyromocs Mojcaugocmi 3a0isHHA HA 3AHAMMAX MOGHUX 120D Ma 3A3HAYAIOMbCS
nepegazi BUKOPUCMAHHS ayOI08I3YANbHUX 3AC00I8 BIOHOCHO HUX.

Hasedeni sucnosxu 6ionocno mooicaugocmetl, nomenyiany i npobiem UKOPUCMAaHHs aydiogizyanbhux 3acobie ma eed-pe-
CypCig 0715l NPOGedeH sl 3aHAMb 3 NPAKMUKU AHSTIIICOKO20 MOBIEHHS.

Knrouoei cnosa: océima, anenilicoka, M08a, MOBNIeHHs, NPAKMUKA, 8ed-pecypcu, aydiogizyanvhi sacobu, 3BO, cmyoenm.

3 KOXXKHHM POKOM TEXHIYHUH Tporpec BinOyBaeThCS BCE MIBUANIMMH TeMIaMH. 3 SBISIOTHCSA OiIbII HOBITHI
1 3py4Hi ayaio-Bi3yalbHI 3ac00M, SIKI MAarOTh BEJIMKHU TIOTSHINAN ISl BUKOPUCTAHHS Y HABYAJIBHOMY IPOIIECI.
3 yacoM 3’ SIBIISIIOTHCS TAKOXK KOM(POPTHI B BUKOPUCTAHHI 1 JIOBOJI SKICHI BeO-peCypCH Uil OTPUMAaHHS 1 IepeBipKH
iHpOpMarIii.

3a3BHUuaii, IPeICTABHUKN MOJIOAOTO TOKOJIIHHS, SIKi CTAIOTh 3apa3 CTY[ACHTaMH, BXKE € 3BUUYHHMHU 10 BUKOPH-
CTaHHS Cy4aCHHUX IPUCTPOIB, ayAi0Bi3yaIbHUX 3aC001B 1 pi3HUX BeO-pecypciB, 3 IKUIMU BOHU MU CIIPaBy 3 AUTHH-
cTBa. Bukianadi >k BiTHOCATHCS 10 CTApUIMX MOKOMIHD 1 IXHI HABUYKHU peaii3alii MOXKJIUBOCTEH, 1110 HAAAIOThCS
CHOTOJICHHSIM MOXKYTh OYTH 3HAYHO HIDKYAMH. MeTa poOOTH MoJsirae caMe y BUCBITICHHI MOTEHIIANY CYYacHUX
aylioBi3yaIbHIX 3aC00IB BITHOCHO HABYAIBLHOTO MPOIECY HAa MPUKIIAMIl 3aHATH 3 IPAKTUKA aHTIIIHCHKOTO MOBJICHHS
y BUIIOMY HAaBYAJIEHOMY 3aKJIAJI.

JlunakTudHi aymioBi3yaibHi 3aCO0M — IIe 0COOJMBA TPyIa TEXHIYHUX 3ac001B HABUAHHS i BUXOBaHHS, IPU3HA-
YeHa JTs TIOJaHHs 30pOBOI Ta CIyXOBOI iH(pOpMaIlii, HacaMIiepe ] y HaB4alibHOMY Tporieci [2].

MokeMO 3a3Ha4YUTH PsiJI TIepeBar B iXx BAKOPUCTAHHI Y MPOLIECi MPAKTHKH iH03eMHOT MOBH. Cepell HUX KOMOi1HO-
BaHE 3aJisTHHS Bi3yaJIbHOI 1 ayaio momayi iHdopmariii, o crprse KpamoMy 3aTy9eHHIO CTYACHTIB 10 HABYaIHHOTO
IpoIiecy i 3acBO€HHIO Marepiary. KpiM Toro, 3py4HiCTb 1 IIBHIKICTh y AeMOHCTpanii iHdopmanii Ta moTeHIian 1is
30epeKeHHST BEIMKOI KUTBKOCTI HEOOXITHMX MaTepiaiiB Ha Cy4aCHHX NPHCTPOSIX CTBOPIOIOTH MOXKJIMBICTH KOM-
(hopTHO KOperyBaTH JaHi i e(heKTUBHO 3aiF0BATH iX ITiJ] Yac 3aHSTh.
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