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FORMS OF ORGANIZING THE PROFESSIONAL TRAINING OF BACHELORS
IN THE FIELD OF LAW AT CANADIAN UNIVERSITIES

The article presents a theoretical study of the forms of organizing the educational process in the context of professional
training of bachelors in the field of law in the higher education system of Canada. It has been established that the specialty
“Law” is mastered in law schools, which possess absolute autonomy in the formation of educational programs. The results
of the study have proved the dominant use of the full-time form of education, while part-time and blended forms are offered
only by separate institutions of higher legal education. It has been revealed that none of the universities in Canada provide
the opportunity to obtain a bachelor’s degree in law through distance learning. The article highlights the variety of forms
of organizing the educational process, which are practice-oriented and aimed at providing students with the skills and abilities
necessary for a further career in jurisprudence. It has been noted that the organization of future lawers’ professional training
is based on the integrated use of traditional and innovative forms. The professional training of bachelors in the field of law
at Canadian universities is implemented through various forms of organing the educational activity, namely, classes, independent
work, assessment activities and practical training. It has been revealed that educational classes in the system of higher legal
education in Canada are represented by various types, namely: lectures, practical classes, seminars, tutorials. The analysis
of educational programs in the field of law at Canadian universities has shown the opportunity to acquire professional skills
through a series of practical training sessions for students of all years of study. It has been found out that the independent
work of students in Canadian law schools takes place in the form of completing individual tasks, working with literary sources,
preparing for practical classes, seminars and exams, as well as preparing and writing scientific projects and works. It has been
emphasized that an important component of the professional training of bachelors in the field of law at Canadian universities is
the assessment of students’ knowledge and skills, which is carried out by conducting various control activities with the issuance
of grades.

Key words: bachelor, law, educational program, professional training, education form, organization of the educational
process,university, Canada.

(cmammzio nodano moeorw opuzinany)

Nowadays the demand for highly qualified legal specialists is continiously increasing in the conditions of estab-
lishing a democratic state governed by the rule of law, developing the civil society and enhancing the international
cooperation in our country. In order to conduct their professional activity lawyers need to possess fundamental and
specialized legal knowledge and practical skills enabling to effectively deal with legal issues aimed at protecting
the citizens’ rights and interests and ensuring law and order in the society. Substantial improvements in the content,
methods and forms of legal training should be introduced to provide future lawyers with a high level of professional
competence. Taking into consideration the excellent quality of legal education at Canadian universities and the need
to reform Ukraine’s legal educational system, studying Canada’s experience in the bachelors’ professional training
is of particular relevance today.

The purpose of the article is to analyze the organization of the educational process in Canada in the context
of the professional training of bachelors in the field of law, to outline the variety of teaching and studying forms in
this area and specify their features.

The analysis of the scientific and pedagogical sources on higher legal education has demonstrated that a consid-
erable number of domestic and foreign reserchers have studied principal issues in this area. Foreign experience of
future legal specialists’ professional training is addressed to in the works of such scholars as Androshchuk, Bihun,
Boon, Vasylenko & Haldetska, Vorontsova, Harno, Hurak, Maharg, Moline, Mwenda, Proskurniak, Roskopina,
Steele & Taylor, et al. Despite the abundance of scientific publications on higher education in the field of law, the
issues of applying various forms and methods for training bachelors in law at Canadian higher educational estab-
lishments have not been sufficiently outlined.

The professional training of bachelors in the field of law in Canada is implemented through a system of law
schools functioning at public universities and providing higher legal education. The results of researching the sys-
tem of professional training of bachelors in law at Canadian universities have shown that full-time studying is the
principal education form in higher legal education. Some Canadian law schools offer only full-time legal studies
requiring students to attend classes. Such higher educational establishments include, in particular, the University
of Laval, the University of Montreal, the University of Lakehead, the University of Moncton, the University of
New Brunswick, Ryerson University, Thompson Rivers University, University of Sherbrooke. Other Canadian law
schools, including the University of Alberta, the University of Windsor, the University of Calgary, the University
of Ottawa, the University of Toronto, the University of Dalhousie, the University of Western Ontario, Queen's Uni-
versity, McGill University, etc. allow part-time studying, although they limit the number of students who can take
advantage of this opportunity (mostly up to 5% of the total number of applicants). In this case, the entrant should
provide a justification for the inability to study full-time, for example, due to problems with their own health or the
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health of a family member, limited physical capabilities or exceptional family or financial difficulties, and must meet
the requirements for admission which are the same both for full-time and part-time forms of education. In contrast
to the full-time form of study lasting 3-4 years, depending on the educational programs of law schools, part-time
learning takes 5-7 years and also requires periodic attendance according to schedule [12].

It is worth noting that none of Canada’s universities provides the opportunity to obtain a bachelor’s degree in
law through distance learning. This is due to the fact that Canadian law soceties have historically insisted that only
traditional university programs entitle graduates to a bachelor's degree in law, which in turn guarantees the quality
of legal education and a career in law [3]. As a result, it can be argued that Canadian law schools are more interested
in improving the quality and increasing the number of full-time educational programs than in expanding access to
legal education through distance learning.

However, the rapid development of modern information technology has helped change the way of teaching
in Canadian law schools. The use of online course management systems such as TWEN (The West Educational
Network) or Moodle (Modular Object-Oriented Dynamic Learning Environment) is quite common in Canadian
law schools today. Some lecturers use these systems only as a means of providing information to students, while
others apply their advantage to improve learning outside the classroom through discussion forums or tests that help
students check their understanding of material in a particular discipline. These systems are also successfully used to
place lecture material online in order to increase the amount of classroom time for discussion and practical applica-
tion of acquired knowledge.

In addition, some Canadian universities, such as the University of Ottawa, the University of Western Ontario,
the University of Saskatchewan, York University and others hold video conferences that allow lecturers outside the
university to offer courses for a specific university. Thus, Canadian law schools make use of online education as a
way to complement and improve the quality of traditional personal learning, rather than replacing it, reflecting the
belief that personal interaction between students and faculty is an important aspect of legal practice, and law schools
should serve as a model of such interaction. This trend is in line with the requirements of the Federation of Canadian
Law Societies for Canadian common law degree programs, which state that “educational programs should consist
of mostly personal teaching and learning and/or teaching and learning that involves direct interaction between a
lecturer and students™ [3].

The analysis of educational programs for future specialists in the field of law in Canada has proved that blended
learning, which combines classroom, individual and e-learning as a purposeful and complementary way of engaging
students in learning, is becoming more and more widespread [4].

The blended type of learning minimizes the passive transfer of information during a lecture with the necessity
of doing homework to apply knowledge, instead it involves receiving information "at home" (online) followed
by active discussion with fellow students and the lecturer during practical classes. For example, the University of
Alberta offers students the course in Evidence, which consists of watching video lectures online in extracurricularly
to prepare for practical tasks they may face in court [10].

The University of Ottawa is part of the Ontario Online Learning Consortium (OOLC), which has recently launched
an online portal called eCampusOntario that allows students to find and register for online courses at any university in
the province of Ontario and provides access to the number of resources that complement distance learning. As part of
this project, the University of Ottawa provides students with the opportunity to study Legal Aspects of Human Rights
and the Inter American System of Human Rights online, as a result of which they receive certificates.

The professional training of bachelors in law at Canadian universities is realized through various forms of organ-
ization of the educational process, in particular, classes, individual work, tests and practical training. Classes in
Canada’s higher educational system are represented in different ways, namely: lectures, practical classes, seminars,
tutorials.

The usual form of organizing classes in the context of professional training of bachelors in law at Canadian uni-
versities is a lecture, which is aimed at mastering the theoretical material and is held for a large group of students.
Mandatory attendance at lectures, recording of lecture material is not the norm for Canadian universities [1].

It should be emphasized that lecturers never set themselves the task of providing students with a brief outline of
the subject, which would allow them not to read any reference books, but rather aim to provide a key to understand-
ing the basic principles that would motivate independent work with legislation. Lectures are considered effective
when presenting a small amount of information quickly and concisely, to acquaint students with a particular field of
law, making summaries at the end of the study when dealing with general ideas, especially principles and doctrines
of law and their systematization.

Considering that Canada’s higher legal educational system is based on the autonomy of law schools and the
freedom of lecturers to choose forms and methods of teaching,thus, planning, organizingn and delivering lectures
depend on the vision of a particular teacher, his or her experience and professionalism to achieve educational goals.
Students, in turn, have the opportunity to choose from a large number of elective courses offered by the law school,
taking into account their interests and academic requirements. For example, Queen’s University law students can
attend lectures on the following topics: Administrative Law, Civil Procedure, Jurisprudence, Taxation, Techniques
in Negotiation, Immigration Law, Wills, Human Rights, Conflicts of Laws, Insurance Law, Business Associations,
International Trade Law, Labor Law, Criminal Procedure, etc. [8].
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Nowadays, integrated 3-hour classes are gaining popularity in Canadian law schools, combining lectures with
the practical application of theoretical knowledge. According to the principles of active learning techniques, the
main purpose of this type of training is to master the theoretical material on the basis of creative and active partici-
pation of the student, who is at the center of the educational process. Such integrated classes include several intro-
ductory lectures for students with an overview of the subject and purpose of study, terminology, basic concepts and
main topics of the discipline. The rest of the time devoted to the study of the discipline is used for discussions and
debates, since law is a discipline that requires applied skills and skills of analysis and communication.

Due to the fact that the lecture, being characterized by passivity of the student and the expectation of ready
knowledge, does not stimulate critical thinking and development of cognitive abilities, lectures are enriched with
interaction with the audience, increase the effectiveness of bachelor’s degree in law in Canada [6]. In particular, the
results of the analysis of bachelor's degree programs at the University of Ottawa has shown that the characteristic
forms of this type of training in Canadian law schools are a combination of a lecture with a seminar, a lecture and
a practical class, as well as lectures based on solving problematic situation or business game in the process of stud-
ying such disciplines as International Human Rights Law, Criminal Law, Animals and the Law, Law and Policing,
International Environmental Law, Anti-Corruption Law, etc. [11].

After analyzing educational programs in the field of law at Canadian universities, namely: University of Alberta,
University of Calgary, York, York, University of Ottawa, University of Toronto and law schools of the University
of British Columbia, University of Western Ontario, Dalhousie University, McGill University, it can be argued that
legal training in this country is characterized by practical orientation. In addition to gaining and deepening theoreti-
cal legal knowledge by attending traditional lectures and seminars, Canadian law schools offer students a variety of
practical classes using the case method, the Socratic method, and problem-solving and discussion methods that help
shape students’ professional qualities. increase the level of legal thinking, promote the transformation of theoretical
knowledge into practical, develop logical thinking and communication skills, involve students in joint professional
tasks and intensify the educational process in general [2].

During the practical classes the lecturer organizes a detailed consideration of certain theoretical issues by stu-
dents and creates favorable conditions for the formation of higher legal education skills and abilities of their prac-
tical use through the performance of individual tasks by students. Practical classes are focused on deepening and
expanding the knowledge acquired by students during lectures or as a result of working with textbooks, as well as
on mastering the methodology of working with scientific and educational materials and typical legal practical skills.
In this case, students must be acquainted in advance with the content of a certain section of the theoretical course of
lectures, the practical use of which they need to master.

Seminars in Canadian law schools involve the active participation of students in the learning process, rather than
the passive perception or reproduction of material, giving them the opportunity to communicate directly with lectur-
ers. The analysis of the educational programs of the Canadian law schools of the University of Alberta, the Univer-
sity of Calgary, the University of York, the University of Ottawa, the University of Toronto, the University of British
Columbia, the University of Western Ontario, and McGill University report that seminars are conducted by faculty
members with groups of 20 to 30 students. The purpose of the seminars is for students to study independently the
questions proposed by the lecturer from the course of lectures with further discussion and summarizing the material
in the form of a presentation, notice, abstract, report, etc. During the seminar, the lecturer organizes a discussion
based on the analysis of students’ written works or oral presentations. A key feature of the seminar is students’ active
participation in solving the problems suggested for consideration. Seminars promote students’ deep mastery of the-
oretical issues, familiarity with the scientific apparatus, formation of public speaking skills, the ability to conduct
scientific polemics, defend their opinion, taking into account the views of others, develop tolerance. Grades received
by the student for the prepared works, speeches and active participation in the discussion during the seminars are
taken into account when setting the final grade for this academic discipline [9].

Another form of legal study is tutorials, which are conducted at Canadian universities individually or with a
small group of students. During the tutorial, the student can get comprehensive answers from the tutor to questions
that have arisen in the process of independent work or that cause difficulties in understanding the theoretical issues
of the discipline. This type of study gives Canadian law students the opportunity to discuss a written essay or
research paper with a lecturer and receive detailed feedback and suggestions for improvement. The advantage of the
tutorial is the possibility of conducting a dialogue between a lecturer and a student, which provides a more complex
level of mutual understanding and offers a new vision of the educational process [9].

Students’ independent work in Canadian law schools takes the form of individual assignments, work with liter-
ary sources, preparation for practical classes, seminars and exams, and writing the research projects and papers. The
results of the analysis of educational programs of Canadian universities has shown that the obligatory requirement
for obtaining a bachelor’s degree in this country is the choice of discipline for 2 and/or 3 years of study which
involves writing a research paper under the guidance of a supervisor as a control activity. The purpose of this work is
to systematize the theoretical and practical knowledge acquired by students during their studies, as well as to imple-
ment basic legal research aimed at in-depth study and solution of current issues of the chosen topic. In particular,
at Windsor University, students must write a research paper during the second or third years of study, the grade for
which constitutes at least 50% of the total grade for the entire course. At McGill University, each student is required
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to choose a course that includes writing a research project or writing an article, note, or commentary that has been
accepted for publication or published in the McGill Law Journal. According to the University of Ottawa’s educa-
tional program, student research papers of 5,000 to 10,000 words (approximately 20 to 40 pages of printed text)
mostly involve original research on a chosen legal topic, a reform project, and a critical analysis of a specific legal
issue, or contain a synthesis of existing literature (cases, laws and comments) in a particular area of law to explain
difficult issues, make assumptions about the application of new provisions or evaluate existing laws [5].

Assessment of students’ knowledge and skills is an important component of the bachelor’s degree in law at
Canadian universities. To this end, various control measures are carried out throughout the educational process with
the issuance of appropriate grades [7]. According to a study of educational programs in the field of law at the Uni-
versity of British Columbia, the University of Western Ontario, the University of Saskatchewan and the University
of Toronto, etc., we can conclude that the main the form of the control event is the final written exam, which is held
at the end of the semester. Lecturers also carry out intermediate assessment of students’ knowledge by writing a
mid-term examTesting knowledge and skills acquired by students during the educational process in Canadian law
schools can be based on continuous assessment through a variety of individual assignments, essay writing, testing
in oral, written or online forms, participation in discussions and seminars, preparation of reports and presentations
on given or independently selected topics being directly related to the subject of study. It is worth noting that the
disciplines taught in the form of seminars for undergraduate students often involve the preparation, writing, and
sometimes presentation of course work as a form of control.

Conclusions. The research has shown a predominant use of the full-time educational form, while part-time and
blended forms are provided only by separate institutions of higher legal education. In the educational process, a
variety of forms of organizing the learning process are applied, in particular: classes (lectures, seminars, practical
classes, tutorials), independent work and assessment activities.

Bibliography:

Jlaens, JI. Cucrema npogeciitnoi niaroropku BunrteniB y Kanani. Ocsima i ynpasninus. 1997. Ne 1(4), C. 163-165.

Canadian Law School Profiles (2017). URL : http://www.oxfordseminars.ca/LSAT/lsat_profiles.php.

Federation of Law societies of Canada. (2019). URL: https:/flsc.ca/

Garrison, D. R., & Vaughn, N. D. Blended learning in higher education: Framework, principles and guidelines. New York, USA:

John Wiley and Sons, 2012. 272 p.

Ginsberg, J. (). Legal Research and Writing as Taught in Canadian Law Schools. The Law Librarian. 1988. Ne 19(1), p. 21-26.

Johnstone, R., & Le Brun, M. The quiet (r) evolution: Improving student learning in law. Sydney, Australia: Law Book Co, 1994.

350 p.

7. Principles for Fair Student Assessment Practices for Education in Canada. (2017). URL: https://www.wcdsb.ca/wp-content/
uploads/ sites/36/2017/03/ fairstudent.pdf.

8. Queen’s University. JD Course Catalog. (2018). URL: https://law.queensu.ca/sites/default/files/files/Course%20Inf0%20-%20
Timetables/2019-2020%20Law%20Course%20Catalog. PDF.

9. Stolker, C. Rethinking the Law School: Education, Research, Outreach and Governance. Cambridge, UK: Cambridge University
Press, 2014. 472 p.

10. University of Alberta. (2019). URL: https://www.ualberta.ca/.

11. University of Ottawa. JD Program Requirements. (2018). URL: https://catalogue.uottawa.ca/en/undergrad/juris-doctor-jd/#
programrequirementstext,

12. York University. JD Extended Time Program. (2018). URL : https://www.osgoode.yorku.ca/programs/juris-doctor/jd-program/
extended-time-program-jd/

bl ol h e

S

References:

1. Laienz, D. (1997). Systema profesiinoi pidhotovky vchyteliv u Kanadi [The system of teachers’ professional training in Canada.].
Osvita i upravlinnia, 1(4),163—165. [in Ukrainian]

2. Canadian Law School Profiles (2017). Retrieved from: http://www.oxfordseminars.ca/LSAT/lIsat_profiles.php.

3. Federation of Law societies of Canada. (2019). URL : https:/flsc.ca/

4. Garrison, D. R., & Vaughn, N. D. (2008). Blended learning in higher education: Framework, principles and guidelines. New
York, USA: John Wiley and Sons.

5. Ginsberg, J. (1988). Legal Research and Writing as Taught in Canadian Law Schools. The Law Librarian, 19(1), 21-26.

6. Johnstone, R., & Le Brun, M. (1994). The quiet (r) evolution: Improving student learning in law. Sydney, Australia: Law Book
Co.

7. Principles for Fair Student Assessment Practices for Education in Canada. (2017). URL : https://www.wcdsb.ca/wp-content/
uploads/ sites/36/2017/03/ fairstudent.pdf.

8. Queen’s University. JD Course Catalog. (2018). URL : https://law.queensu.ca/sites/default/files/files/Course%20Inf0%20-%20
Timetables/2019-2020%20Law%20Course%20Catalog.PDF.

9. Stolker, C. (2014). Rethinking the Law School: Education, Research, Outreach and Governance. Cambridge, UK: Cambridge
University Press.

10. University of Alberta. (2019). Retrieved from: https://www.ualberta.ca/.

11. University of Ottawa. JD Program Requirements. (2018). URL : https://catalogue.uottawa.ca/en/undergrad/juris-doctor-
jd/#programrequirementstext.

12. York University. JD Extended Time Program. (2018). URL : https://www.osgoode.yorku.ca/programs/juris-doctor/jd-program/
extended-time-program-jd/.

198



Bunyck 882022 Cepis 5. [leparoriuni Hayku: peaii Ta MepCHeKTHBU

Cmonapuyk JI. B. @opmu opzanizauyii npogheciitnoi niocomoexku dakanaepis y 2any3i npaea é ynigepcumemax
Kanaou

Y cmammi npedcmaenene meopemuune 0ocnioxcents popm HA8UAHH ma opeanizayii npogecitinoi nidcomosxku baxanagpie
y eanysi npasa 8 cucmemi suwoi oceimu Kanaou. 3’sacosarno, wjo 3006ysaui euiyoi ocgimu onanogyoms cheyianvHicms «Ilpagoy
Y NPASHUYUX WIKONAX, AKI Maiomv abOCONOMHY A8MOHOMIIO Y opmyeanni ocsimubo-npogecitinux npocpam. Pesynemamu
00CHIOHCeHHST 3C8I0HUNU OOMIHAHMHE SUKOPUCTIAHH CMAYIOHAPHOL hopmu HAGUAHHs, MOOL K 3A04HA [ 3Miwana gopma
NPONOHYIOMbCA JUUe OKpeMUMU 3aKaadamu euuoi 1opuouynoi oceimu. Buseneno, wo scoden 3 ynisepcumemie Kanaou ne
HAOAE MOXCIUBOCIE OMPUMAMU OCSIMHILL pideHb OAKaiagpa y 2aiy3i npasa yepes OUCmMaHyiuny gopmy Haguauus. Y cmammi
HA20NOULYEMbCSA HA 8APIAMUBHOCTE (DOPM OP2aHI3aYii HABUATLHO20 NPOYECY, AKI MAIOMb NPAKMUKO-30PIEHMOBAHUIL Xapakmep
ma cnpamoeami Ha 3a6e3neuents CnyOeHmis BMIHHAMU MA HAGUUKAMU, HEOOXIOHUMU O/t ROOATLULOT Kap'€pu Y 10pucnpyoeHyii.
3asnauaemvcs, wo opeanizayis npogheciinol nio2omosKu MaudymHix Qaxieyie 3 npaesa 30iliCHIEMbCSL HA OCHOBI KOMIIIEKCHO20
BUKOPUCTNAHHA MPAOUYITHUX MA THHOBAYIUHUX QopMm. Hpod)eciﬁﬁa nidzomoska 6akanaepis y eanysi npasa 6 yHieepcumemax
Kanaou peanizyemocsa uepe3 pisui popmu opeamizayii oceimmvbo2o npoyecy, 30Kpema, HAGUANbHI 3AHAMMA, camocmmHy
po60my KOHMPONbHI 3aX00U ma NPAKMUtHY nio2omoeky. 3aznauaemocs, wjo HAGUANbLHI 3AHAMMSL Y CUCMeMi UYOi iopm)ulmoz
oceimu Kanaou npedcmagieni pisnumu uoamu, a came: jeKyii, NPAKMUYHi 3aHAMmMs, ceminapu, Koucymvmayii. Ananiz
HABUANLHUX npozpam y cgepi npasa 6 ynisepcumemax Kanaou 3zaceiouus moocnusicmv 3000ymu HAsU4ku npogheciiinoi
OisbHOCMI Yepe3 HU3KY NPAKMUYHUX HAGUATILHUX 3AHAMb 05l CHYOeHmi8 8CiX poKié HasyaHHA. Buseneno, wo camocmiiina
poboma cmyoenmie y npagnuuux wrorax Kanaou eiodysacmvcsi y 6ueisaoi 6UKOHAHHA THOUBIOYANILHUX 3A60aHb, poOOMU
3 AimepamypHumu 0dcepenami, Ni020mosKi 00 NPAKMUYHUX 3AHAMb, CEMIHAPI6 Mma iChUMis, a makodic ni020MmoeKu i HANUCAHHSA
HAYKOBUX npoekmig i pobim. Haeonowyemucs, wo 8adxciuum KOMNOHeHmMom npogheciiinoi niocomosku 6axkaiaspie y 2anysi
npasa 8 yHisepcumemax Kanaou € oyinto8annsa 3HaHsb, yMiHb [ HABUUOK CMYOeHmMiB, AKe 30iUCHIOEMbCA WIAXOM NPOBEOeHHs
PIBHOMAHIMHUX KOHMPOILHUX 3aX0018 3 UCMAGLEHHAM OYIHOK.

Knrouogi cnosa: baxanasp, npaso, oceimmbo-npoeciiina npoepama, npogecitina nio2omosxa, popma Hag4anHs, opeanizayis
oc8imHb020 npoyecy, yrisepcumem, Kanaoa.
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Cmpenvouyvka C. M.

MPO®ECINHA 3PLIICTH SIK CKJIAJIOBA IPO®ECIOHAJI3MY OCOBUCTOCTI:
KOHIENTYAJILHI 3ACATH

YV cmammi 30iicHeno ncuxonoeo-nedazocivhuil ananiz NOHAMmMs «3pilicmoy, «npogecitina 3pinticmoy, «npogecionany,
«npoghecionanizm 0codbuCmocmiy, pOKpUMo pisHOMAHIimms i npomupiyys agmopis y mpaxmyeanui. OXapaxmepuzo8aHo cym-
Hicmb «npoecitina 3pinicmvy ma 3 AC08AHO 3HAYEHHS O3HAUEHO20 NOHAMMA K CKIA0080I Npodecionanizmy ocooucmocmi.
Ilpochecitina 3pinicms ocobucmocmi npedcmagiena 8 AKOCHi 6a2amoKOMNOHEHMHO20 0CODUCMICHO20 YMBOPEHHS, AKe 8KIO-
yae 6 cobi 6MiHHs 3000Y8a1a CHIBEIOHOCUMU CE0I NPOPECIliHi MONCIUBOCE Ma ROMpPedU 3 NPOPeCIIHUMU BUMO2AMU, MOOMO
pi6eHb a8moHoMHOCT, chopmosare Kpumuure MUCIenHs, ni020MoeieHoCHi 00 npayi, CaMooyinka, cmasients 00 ce0€i npo-
ecitinol disnvHocmi, cmagients 0o cebe AK 00 NPoecionana, cmasients 00 0COOUCMICHO20 Ma NPOPeciliHo20 PO3BUMKY,
ynpaeﬂiHCmeZ nomenyia, came YMiHHA NIAHY8AMU, NRPUIMATU PileHHA ma 6pamu 8i0n08i0aNbHICb 3a HUX, 30AMHICb 00
camopeeyﬂ;zuu ma camoKoHmpoIo, 20MOGHICMb 00 €8I00MO20 be3nepepeHo2o np0¢eczuﬂozo CAMOBOOCKOHANEHHS, CAMOBU3HA-
yenHs U camopeanizayii mowjo. Biosnaueno, wo ne3gadicaiowu Ha HASGHICMb BENUKOI KiTbKOCHI HAYKOBUX OOCIIONCEHb 3 NPU-
800y OeqhiHiyii 03HAUEHO20 NOHAMMS, BOHO 3ATUUAEMbCA [ 00CI OUCKYCIIHUMY ma nompedye Oinbl 0emarbHO20 GUEUEHHSL.
Cmamms npucesauena meopemuyHOMy OCMUCTEHHIO MA AHALIZY MeHOeHYill 000 PI3HOCHOPOHHBLO2O BUCBIMIEHHA Npodie-
MU BUBHAYEHHS. CYMHOCMI NOHSIMMS «3PLIICMbY, «0COOUCMICHA 3PINICMbY, «NCUXOLO02IYHA 3PUIICMbY, (COYIANbHA 3PINICMbY,
«npogpeciuna 3pinicmovy, «npogecionany, «npogecionanizm ocodbucmocmiy Kk Haykosux Oeginiyitl. Pozensadaromecs meope-
MUYHI ma NPAKMUyHi acnekmu npogeciinoi 3pinocmi, K Hegi0 '€MHOI cK1ado8oi npogecionanizmy ocobucmocmi 3000y8aua
Mazicmpamypu 3aKaaoy nicia0unIoMHOI oceimu.

Posensinymo enemenmu npogecitinoi 3pinocmi, siKi € 8axcausuMu 05t CMAaHoBIeH s NPogecionanizmy ocodbucmocmi 3000y-
6aya nio yac HABYaHHs 6 Mazicmpamypi y cucmemi nicisouniomuoi ocgimu. OKpecieni OCHOBHI 3aKOHOMIPHOCHE CIMAHOBTIeHHS
npogecitinoi 3pinocmi ocobucmocmi 3000ysaua. O6IPYHMOBAHO BaAXCIUGICIb Npodecitinoi 3pinocmi ocobucmocmi 3000y8aua
nio 4ac Ha8uUAHHA 8 MA2iCMpamypi.

Kniouosi crosa: ocoobucmicms, 3pinicms, npogeciiina spinicms, npogecitinuil po36umox, npogecionan, npogecionanizm,
HenepepeHa oceima.

BiiicekoBi moxii B YkpaiHi 0OyMOBHIM HEOOXiTHICTH 1 BaKJIMBICTh KapAWHAIBHHUX 3MIH B YCiX 03 BHHATKY
ctepax CycrliJ'ILHOFO JKUTTS KpaiHH, 30KpeMa i y CHCTeMi BHIIOT npO(beciﬁHo'l' ocgitu. llIBuKe YCKJIaTHeHHS CcoIIi-
QJIBHOTO CBIiTY, THHAMI3M ChOTOJCHHHX CyCl‘[lJ‘IBHI/IX TePETBOPEHb y COIL[IOKYJIBTYPHOMY Ta €KOHOMIYHOMY KUTTI
CydacHoi Ykpaiuu, B TOMy 4ucIi # Yepe3 BifiChKOBY arpeciro, CTpiMKHi HayKOBO- TEXHIYHUI PO3BUTOK CYCIiJIb-
CTBa, HASBHICTh KOHKYPEHTHOTO CEPEIOBHUILA BUKIIUKAE JI0 KUTTS OTPedy SKICHO HOBOTO PiBHA MpodecioHanizMmy
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