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Sometimes lack of critical competencies for marine engineers leads to unintentional
carelessness and even criminal negligence on the working place and the consequences
may range from ridiculous to striking.

To enhance sufficient professional training of future seafarers the most maritime
educational establishments in accordance with the IMO STCW Convention provide
competency-based approach into communicative teaching of English language duly
recommended by IMO Model Course 3.17. Purposeful and focused character of
competency-based approach, targeted on gaining required by IMO STCW Convention
particular professional competencies in English language greatly fosters its tutorial
character.

Tutoring is a part of the university teaching-learning process and is a basis strategy
for improving the student’s academic success and professional goals. It is also in line with
the policies of the European Union for improving the integration of lifelong guidance into
lifelong learning strategies [8, p. 89].

Thereby the intent of this paper is to encourage consideration of competency-
based approach tutorial nature in teaching maritime English. This hopefully will give
maritime students the chance to develop and form not only communicative skills in
listening, speaking, reading and writing in professional sphere but also will facilitate the
formation of important professional skills by means of English language in conditions of
tutorial educational environment.

Analysis of theoretical sources on competency-based learning [1; 2; 7] gives a
possibility to consider it as a process of learning, developing and forming of concrete skills
unlike to abstract learning, it's necessary to underline its extremely fine grained nature. It
means learners should move gradually from one mastered competence to the next in
order to gain a larger learning goal. In case of necessary set of individual skills, which
together constitute a common learning outcome. Traditionally arranged university
environment appears inconvenient for implementation of this competency-based approach
high mission and requires rather more carefully arranged tutorial environment.

For example, management of the learning process to drive manual transmission
might first have to demonstrate their mastery of such competences, as rules of the road,
safety, defensive driving, and parallel parking. Based on these competences, manual
transmission competence will be focused on the following independent skills: using the
clutch, brake with right foot, shifting up and down, over-arching (from full stop to a slow
roll, followed by sudden stops, shifting up and down). Besides, the learner would repeat
each action a few times until they can demonstrate their mastery. It is important to
understand that this learning methodology is common in many skills-based fields and
tutorial learning environments, because traditional educational environment is unable to
create such specific atmosphere, in which required competencies are trained and
automized.

Attentive viewing of tutorial teaching environment at University of Oxford
emphasizes its “inspiring, exacting, challenging and fulfilling for students” character.
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“There tutorial is a weekly meeting of the student with the teacher to whom he is specially
committed. It requires the preparation of weekly essay, which is presented orally, listened
to by the tutor and discussed immediately. A usual feature of the method is its informality.
It all happens in the tutor’s college set of rooms with easy chairs set near the fire.” [10, p.1]
In such extremely comfortable environment flows the process of learning outcomes and
essential competencies formation.

Up to IMO STCW Convention mastery by the future Chief Engineers of the last
competence on management level — use of leadership and managerial skills— becomes
possible as the result of gaining of communicative competences sufficient for doing the
following actions: 1 /management of propulsion plant machinery operation; 2/ planning and
scheduling; 3/ assessment and maintenance of propulsion plant and auxiliary machinery
safety; 4/ fuel lubrication oil and ballast operations management; 5/ operation and
troubleshooting of electrical and electronic control equipment management; 6/ safe and
effective maintenance and repair procedures management; 7/ detection and identification
the causes of machinery malfunctions and faults correction; 8/ safety of life at sea,
security, marine environment protection maintenance management; 9/ maintaining life-
saving, fire-fighting and other safety systems. And certainly this last competence of
“leadership and managerial skills” has its own learning outcome in the form of individual
communicative skills set in listening, speaking, reading and writing, which enable the
learner to do the following in oral and writing forms: 1) to plan and coordinate; 2) to make
personal assignment; 3) to time and manage resources; 4) to prioritize; 5) to communicate
effectively; 6) to assess situation and risk; 7) to demonstrate assertiveness and leadership;
8) to select course of actions [3]. All these may be achieved only in some special tutorial
environment, which has many elements in common with other forms of university teaching,
but namely personal and tutors interaction makes it unique.

Every tutorial is a series of complex transactions, deriving their particularity from
students’ and tutors’ own knowledge and experience, their capacities to learn from and to
inform the other, and the nature and quality of the relationship that they enjoy. Skillful
tutoring is a constant and fascinating challenge. It is also one from which committed tutors
may reap exceptional and enduring rewards [10, p.4].

Accordingly to STCW Code all skills of marine engineers independently on their
rank must be accomplished by means of the working language of mixed crews — English
language. The IMO acknowledged communicative method the only suitable for a
competency-based teaching of English language in 2000 already. In that year was
published and launched into learning the International Model Course 3.17 for seafarers,
which is based on principals of communicative method.

There are some explanations why this very method was acknowledged as well for
Engineering Maritime English Language learning. There is a common for some practicing
teachers (S.Tomniac, P. Trenkner, A.Gabrielli) consideration that “Engineering Maritime
English Language is a symbiosis between language, communication and alligator spanner
wrench” [3; 6]. This subject demands from learner accumulation and elaboration a plenty
of linguistic, communication and technical knowledge, that very often may demand
inevitably different from traditional educational environment, i.e. close to tutorial one.

On a certain stage it becomes impossible to accumulate details without their
rearrangement; a learner will be unable to move further if does not deny the previous
knowledge model in favor of its new structure and content. If we introduce new pieces of
learning information as different shapes we will understand that only displacement makes
process of information accumulation progressive and able to develop.

If we use traditional learning with just thoughtless plain reading of professionally
oriented texts and doing homogeneous exercises for linguistic competence formation, this
method activates mostly the left half of learners’ brain, which is logical, verbal, linear,
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vertically analyzing, non-emotional and is occupied with details, and is responsible for
knowledge deepening, without putting these details into order. But if we use tutorial
environment of communicative method with its motley interactive teaching techniques, the
right side of the learners’ brain considerably activates during horizontal processing of
information and putting all accumulated details in emotionally-spatial order with further
synthesizing them in one big picture.

Using interaction as the means and the goal of study, students learn by teaching
others and teach by learning themselves. And these have far more advantages than just
learning something for oneself, because it seems to involve two different mental processes
[5, p.2].

In order to provide tutoring arrangement while teaching English for Specific
Purposes (ESP) it appears expediently to integrate interactive teaching with aligned aims
allowing the language to enter its natural environment: the engine room, in which both
teachers and students may play roles of tutors. This creates a symbiosis between student
professional interests and learning activities. This, in its turn, triggers a constructive
cognition and successful communication in a professionally competent maritime discourse.
The instructing teacher’s professional competence necessarily includes both theoretical
and practical perspectives, which is facilitated by cross-curricular collaboration between
them in form of organizing faculty development sessions, mutual visiting of each other’s
lessons, and master classes of teachers from special subjects department.

As we stated above, there is obviously a conflict between theory and practice in
teaching of ESP and it would be better to elaborate a tutorial ESP curriculum and
academic program, which takes into account the following:

1. appropriate to a specific maritime setting (i.e. numerous marine engineering
contexts), which facilitates the integration of students into peer tutoring;
2. determined context of situation (the marine engineer’s various professional

circumstances) for developing in students abilities to solve problems related to academic
and university life;

3. involving the participants from a specific shipboard or port speech
community often marked by specific jargon (here, the marine engineer’s to help them in
their transition to the professional world.

Using clear descriptors for the graduate attributes laid down in the Yardstick of
Maritime English Language Competency for Ship Officers (Cole & Trenkner, 2009) [4].
Elaborating from the above and from the three prompts of the Swedish National tutors
must call students to at least three individual tutorial sessions. To have success in tutoring
teachers should make real contact with students being guided by a tutorial ESP
programme, which includes the following parts: 1.Knowledge and Understanding; 2.Skills
and Abilities; 3.Professional Ethics and Attitudes (see even the Bologna Process Dublin
Descriptors, 2004). The aims and objectives of the four year ESP tutorial programme
should include communication aspects at sea in various ways, focusing on cross cultural
communication, giving orders, socio-linguistic aspects, following standard watch keeping
and safety procedures, critical, ethical and sustainable thinking and an ability to evaluate
and develop personal competence in a lifelong learning perspective. Two central
programme objectives to be interpreted according to the Yardstick of Maritime English
Competency for Ship Officers (Cole & Trenkner, 2009) [4] are shared by us below:

After completion of the tutorial ESP programme for mariners the students shall be
able to:

- conduct teamwork and cooperate in groups of different backgrounds, with focus on
maritime safety;

- demonstrate an ability to both nationally and internationally, orally and in writing
explain and discuss information, problems and solutions in dialogue with different groups
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and contextually completed by prompts referring to technical understanding, skills and
abilities, to put professional competency into perspective;

- show broad maritime technical skills required for a senior deck officer responsible
for operation, maintenance and fire protection of ship machinery and electrical equipment.

Focusing on cross course contextualization of maritime communicative settings in
ESP tutorial courses, communication in speech and writing is taught as a part of marine
technology and marine propulsion course modules, or as independent courses clutched
into maritime technical content subjects. Tutorial ESP course gives opportunity to co-
operate, contextualize and integrate learning outcomes and activities alongside
assessment. Apart from this, an eye is kept on context and progression within the listening
to the learner’s project presentations of marine engineering project. Integrated, situational
learning under these circumstances also enable tutorial peer work reflection and analysis
at programme level allowing for transformative learning and transferable knowledge, with
focus on interdisciplinary critical thinking skills and progression and higher order thinking
skills.

The tutorial ESP course is a two-module course, designed to develop the students'
written and oral proficiency, and knowledge of terminology specific to the marine
technology context. The course consists of lectures, laboratories, group work, tutorials and
seminars in which theory and practical writing and presentation skills are trained. After
completion of the tutorial ESP course the students will have consolidated intermediate
speaker grammar skills and developed general written language skills. In addition, the
students will have acquired increased comprehension of marine technical texts and be
able to use their communicative skills to structure and deliver technical content in writing
and orally.

This integrated ESP language and communication tutorial course module is
designed to develop the students' written and oral proficiency and knowledge and
understanding in managing safe and effective maintenance and repair procedures on-
board according to STCW Alll/2 — Maintenance and repair at the management level. The
students choose their topics for the overhaul report from many different overhaul subjects
given by the technical teacher. One topic, for example, is “Piston dismantling and
clearance checking between piston crown and skirt at MAN B&W 40/45”. The information
needed to write the overhaul reports, is found in computer based maintenance programs
and in technical manuals/instruction books in English (following up on ME model course
requirements in the table above) and the template for the report is generated by the
teachers in accordance with relevant IMO standards. The marine setting is very clear in
this context and language learning tutorial activities are generated to also follow up on the
marine engineer’s professional competence.

Oral language proficiency and fluency are assessed by tutors, both teachers and
students, through the oral presentation when the students describe their overhaul subject,
i.e. not the overhaul procedure on a specific engine but a general procedure. The
presentation of the example above should hence describe the “piston dismantling and the
checking of piston crown and skirt”. Listening to each other’s presentations, the students
receive basic knowledge of many different overhaul procedures, and also encounter a
wide and commonly used maritime technical vocabulary in English. As both technical
subject and ESP course tutors assess the presentations, follow-up questions asked and
answered to trigger creative discussions in class. The tutorial activities are integrated as
follows:

1. Joint course introduction alongside a number of language and communicative
lectures, activities in practicing language activities, report writing and oral presentation
technique alongside critical reading instruction. The lectures are assisted by the technical
subject instructor.
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2. Interactive peer response tutorial session when the students cross-read each
other’s drafts of the overhaul reports and give feedback to their peers. ESP and technical
subject instructors supervise, give feedback on the report drafts and jointly assess both
drafts and peer response session. Students are asked to reflect upon their learning
outcomes post to the session and hand in a short written commentary.

3. Oral presentation session, supervised, assisted and assessed by both ME and
technical subject tutors as part of course examination procedures. The instructors engage
the students in interactive discussions during the session, as these are asked to prepare
critical questions prior to the session.

4. Written overhaul report jointly assessed by ESP and technical subject tutors, from
both language and technical content perspective as part of examination procedures.

5. Joint or separate tutorials at the students’ request.

Specific maritime settings and contexts for ESP integrated tutorial courses,
depending on specific technical or/and linguistic goals, are detailed in the graduate
attributes, adjusted to IMO model courses. This serves as an example how cross-
curricular integration can be achieved, following up on STCW standards and using
competency-based approach to ESP tutorial teaching management.
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Jlimikoea OnekcaHOpa IleaHieHa. TbromopcbKuli cynpoeid KomMrnemeHMmMHiCHO20 HaeYaHHS
aHenitcbkoi Mosu MalibymHix MOPCbKUX MexaHiKie.

Y cmammi obrpyHmogaHo repegazau MmMbHOMOPCLKO20 Cyrpo8ody KOMYHiKkamugHo20 8uKnadaHHs
iHmeapoeaHo20 Kypcy aHamilicbKoi MOBU MOPCbLKO20 CripsiMy8aHHsI 8 yMosax pearstisauii KoMrnemeHmMHICHO20
nidxody. lNpoaHanizogaHo 0cobueocmi 3aCmMocy8aHHs MbMOPCMea 8 yHi8epcumemchbKiti 0cgimi Wiisixom
aHanizy 0oceidy mbomopcmea 6 OkcgopdcbkoMy yHieepcumemi. 3arnporioHogaHo 3axolu 1o
8rpogadXeHHI0 mblomopcmea y 8uKkrnadaHHsT aHamilcbKol Mo8uU rpogheciliHo2o cripsiMyeaHHsi MalbymHim
MOPCBLKUM MeXxaHikam 3 Memoto onmumidauii npoyecy ¢bopmysaHHs IX KOMyHikamueoi KoMmrnemeHmHocmi
aHanitickkoro Moot  y 8idrnogidHocmi 0o cmaHOapmie MiKHapoOHOI KOH8eHUii  rpo nideomosKy i
OurnioMye8aHHsI MOPSIKI8 ma HeCeHHs1 eaxmu, a makox MixHapodHo20 ModeribHO20 Kypcy Orisi MOPSIKie 3
aHarniticekoi Mmosu 3.17.

Knro4oei cnoea: komrnemeHmHicHUl nidxid, mbomopcbKull cynposid, meromop, iHmezposaHul
KypC, MOPCbKi MexaHiKu, aHanilicbka Moga rpogheciliHo20 CripsiMy8aHHs.

Litikova Oleksandra. Tutorial Arrangement of Competeny-Based Approach to Teaching
English to Marine Egineers.

The paper encourages advantages of tutorial environment in communicative teaching of integrated
Engineering Maritime English course in conditions of competency-based approach. The peculiars of tutoring
in university education are considered here by means of tutoring system at Oxford University analysis.

Certain pedagogical measures of tutoring in process of English for Specific Purposes teaching
implementation are suggested to optimize the formation of communicative competence of future Marine
Engineers in compliance with the IMO STCW Convention and IMO Model Course of English Language 3.17.

Key words: competency-based approach, tutorial environment, tutor, integrated course, Marine
Engineers, English Language for Specific Purposes.
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MAJIHKIHA B. 1.,
YHiBepcuteT MeHepkmeHTy ocsiTn HATH Ykpainw,
M. KniB, YkpaiHa

PEANI3ALIA OCBITHIX IHHOBAUIA Y ®OPMYBAHHI TOTOBHOCTI
00 NMPO®ECIMHOIO CAMOPO3BUTKY MAUBYTHIX BUKNALAYIB AU3AUHY

BignosigHO 40 BMMOr CyyacHOro cycnifnibCTBa pedopMyBaHHS CUCTEMMU OCBITU B
YkpaiHi nepeabadae cuctemHy TpaHcopmalito, rofloBHa MeTa KOl — siKicHa nigrotoBka
cneuianicta, wWo, 6e3nepeyHo, 3yMOBMIOE PO3BUTOK OCOBMCTOCTI SIK rOfIOBHOrO cyb’ekTa
cydacHoro negaroriyHoro npouecy. NpiopuTeTHUM 3aBAaHHAM BULLIOT LLIKOSN € CTBOPEHHS
TaKoro iHHOBAaLiMHOro cepenoBuLLa, B AKOMY 6 CTyLEHTU OTPUMYBanNn HaBUYKM Ta BMIHHSA
CaMOCTIVHO 3400yBaTN 3HAHHS | 3aCTOCOBYBATU iX Y MpakTU4HIn gisnbHocTti.  CborofHi
BNPOBaKEHHS OCBITHIX iHHOBALiM B HaBYasrbHWUA NpoLEeC po3rnsaaeTbCa K OHOBIEHHS
Ta HOBOBBE[EHHS, L0 BUMKOPUCTOBYIHOTLCS AM1S NiABULLEHHA edEeKTUBHOCTI pes3ynbTaTiB
HaBYaHHA Ta YAOCKOHANEHHS NigroToBKNM ManbyTHIX negaroris.

Buwa wkona, BuUpilyo4n KOHKpeTHe 3aBAaHHS NiArOTOBKM cneuianicTis y cdepi
An3anHy, 30ibHNX BMKOHYBATU CBOK MPOMECINHY AiANbHICTE B HOBMX YMOBax, MOBUHHA
dopMyBaTK TaKi SIKOCTi OCOBUCTOCTI, IK CUCTEMHE HayKOBE MUCIEHHS, iHopmauinHa
KynbTypa, TBOpYa aKTMBHICTb, BMCOKA MopanbHiCTb. Lli sKkocTi MalTb 3HaWTU CBOE
BigobpaxxeHHs1 B NpodecCirHin roTOBHOCTI BUNYyCKkHMKa BHS.

TpaguuiiHiin  nornsg Ha 3MICT HaBYaHHSA, WOro posib i Micue y niaroTosLi
ManbyTHbOro BWKNagada Au3ariHy MoTpedbyloTb CYTTEBOI MEPEOoLiHKM Ta YTOYHEHHS.
CborogHi npodeciiHe HaB4YaHHSA MOBMHHO OPIEHTYBATUCb Ha OCOBUCTICTb 3 PO3BMHEHUM
TBOPYMM MUCIEHHAM, 34i6HOT 4O caMO 3MiHW, CaMOBAOCKOHANEHHSA Ta CAaMOPO3BUTKY.

Ane, Hacnpasgi, 6iNblWICTb CTYAEHTIB HE BMilOTb NPaBUibHO OpraHi3oByBaTW CBil
CaMOpPO3BUTOK Ta CaMOOCBITY.
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