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Kyopax C. B. Cembv Internetu E-mails — sadicnvle cpedcmea KOMMYyHUKAuuu npu u3yuyeHuu
UHOCHPAHHDBIX A3bIKOG.

B cmamve npoananusuposan onvim ucnonvb308anus S1EKMPOHHOL HOYMbL 8 NPoYec ce UyYeHus
uHoCmpanHvix s13vik086. Iloxkasanvl npeumywecmsa ucnonvzosanuss E-mail nucem ¢ npogpeccuonanvrhom
camopazeumuu 6y0yuj020 CReyuaiucma.

Packpuimbl gozmoocnocmu Humeprnem-pecypcoe npu u3zyueHUUUHOCMpPAHHbIXA3bIKOS. Agmopom
coenanevigod, umo Humepnem-pecypcoer u E-mail mexnonocuu nonoscumenvrho @ausiom Ha
0bpasosamenvhblil npoyecc 8 yerom. Buvisignenvt oudaxkmuueckue 6o3modcnocmu Humepnem-pecypcog
npu 00y4eHUU UHOCMPAHHBIMAZBIKAM U UXGTUSHUE HA 00pa306amenbHblll npoyecc 6 yenom. [lpogedennviil
ananiz cnocobosucnonvzosanusi Humepnem-cemu u E-mails, xax cpedcmgo Oyuenns peuesou
0essmenbHOCIU HA 3aHAMUSIX N0 UHOCTNPAHHOMY SI3bIK).

Obocnosanvl npeumywecmea u Heoocmamku npumenenus Uumepnem-mexnonocui u E-mails 6
yuebHOM npoyecce.

Kniouesvie cnosa: Unmepnem-mexnonozuu, E-mail mexnonozuu, E-mail npoexmul, snexmponuas
nouma, nPogecCcUoHAIbHOE camopasgumue, y4eOnbvlll npoyecc, UHOCTIPAHHbLE SA3bIKU.

Kubrak S. V. Internet and E-mails — important communication tools while studying foreign
languages

The author of the article analyzes the experience of using E-mail in the study of foreign languages.
Advantages of the use of E-mail messages in the process provides an opportunity to explore a new level of
disciplines of the professional self-development of future specialist were shown. Their introduction into
the educational humanitarian cycle.

The author of the article also reveals the possibilities of Internet resources while studying of
foreign languages. The author concluded that Internet resources and E-mail technologies positively affect
the educational process as a whole. Ways of the use of Internet network and E-mails, as means of
teaching speaking and writing skills in foreign language lessons,were under analysis.

Keywords: Internet technology, E-mail technology, E-mail projects, professional self-development,

educational process, foreign languages.
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Kumpan S. M., Hloba O. V.

ENGLISH FOR SPECIFIC PURPOSE: TEACHING LEARNING
TO LEARN COMPETENCE AT THE TERTIARY LEVEL

The articleanalyses a key competence of lifelong learning through the challenges the Tertiary
education is facing in the XXI century, learning to learn competence is identified as a crucial feature of a
successful present-day professional; the tasks to be solved at the Tertiary level are singled out, the main
components of the learning to learn competence are emphasized, and the recommendations are given to
achieve the best results; the methods how to teach students to learn learning in the English for Specific
Purpose classroom are determined.

Keywords: English for Specific Purpose, competence, learning to learn, lifelong learning, Tertiary
education.
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Competence-based education at the Tertiary level has gradually spread worldwide as a
natural attempt of Universities to meet the challenges their graduates come across with in
vocational sector in the XXI century. The World Education Forum 2015, which was held in
Incheon, Republic of Korea, 19-22 May 2015, under the slogan “Equitable and inclusive quality
education and lifelong learning for all by 2030 recognized lifelong learning as “an organizing
principle of all forms of education”, stating the fact that over 95 countries have adopted a policy
on lifelong learning, while more than 150 countries arereforming qualification systemswithin the
framework of national education to that end [1].

A lot of research has been done to work out a list of key competences for Tertiary
education references, still due to the rapid development of information technologies that are
shaping our lives, bringingnon-stop dramatic changes to a new workplace,it’s a competence of
lifelong learning, which has become a crucial feature of modern life, as well as an integral skill
of aprospective professional, who fails to succeed when he/she stops learning. Thus, a question
on how to help students at the Tertiary level to learn to learn efficiently lies within the scope of
extensive scholar interest.

The problem is even more dramatic in Ukraine, with regards to low motivation, lack of
resources and inadequate ability to learn demonstrated by quite a number of school-leavers.
Therefore, prominent higher educational institutions in Ukraine, following the Law of Ukraine
“On Higher Education” [2], with the National Academy of the National Guard of Ukraine and
National Pedagogic DragomanovUniversitymaking no exception, are tasked withthe mission to
develop and promotecompetence-oriented curriculum as well as to introduce subsequent changes
into classroom practicalities that will make the best solution to complete the task,which
determines the rationale of the research.

Analysis of recent researches and publications demonstrates the growing interest among
scholars and practitioners in the topic of lifelong learning in general. The idea of lifelong
learning is not new to the education world. It was developed in 1970 s, but it’s not before the list
of key competences of lifelong learning was developedby European Parliament and Council in
2006, that learning to learn competence was singled out, alongside with such competences as
communication in the mother tongue, communication in a foreign language, mathematic literacy
and basic competence in science and technology, digital competence, interpersonal and civic
competence, entrepreneurship, and cultural expression, and it has gained new conceptual
meanings and values [3].

There have been a number of EU guiding publications on this issue, including the National
Board of Education in Finland “Assessing Learning-to-Learn: a Framework” (2002),
“Recommendation of the European Parliament and the Council of 18 December 2006 on key
competences for lifelong learning” (2006), European Reference Framework“Lifelong learning
programme: Key competences for lifelong learning” (2007), “The Campaign for Learning”
(2007), “Learning to Learn and Civic Competences: different currencies or two sides of the same
coin?” (2008),“UNESCO Education Strategy 2014-2021 (2014).

The concepts of lifelong learning are analyzed in the articles “The development of learning
to learn in a European context” (Ulf Fredriksson, Bryony Hoskins, 2007), “Learning how to
learn: the dynamic assessment of learning power” (Deakin Crick, R., 2007), as well as in the
works by Gail Ellis, Barbara Sinclair (2005), Bakracevic (2006),Adey, P. (2006), Milena Valen,
Zuljan and JanezVogrinc(2010), Brin Best, Sophie Craven, Gill O’Donnell (2011) with the
emphasis on facilitating effective student learning through different aspects. Nevertheless, the
corpus of terminology is not sustained throughout the publications, as well as there are still a lot
of practical issues to be answered with regards to specific fields of vocational training at Tertiary
level, such as teaching English for Specific Purpose.

The aim of the article is to analyze the situation with learning to learn competencein
different vocational settings at Tertiary level, to identifyteaching methods andto developthe ways
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which will facilitate and promote students’ learning to learn competence more efficiently in the
lessons of English for Specific Purpose.

The research was conducted in two different vocational settings in Ukrainian higher
educational institutions: National Academy of the National Guard of Ukraine, which
trainsmilitary leaders for the National Guard of Ukraine; and National Pedagogic Dragomanov
University where prospective teachers are trained.

The main material presentation.The term “learning to learn” belongs to the various
domains of human activities. To achieve the aim of the research the article analyses the concept
of “learning to learn” in the context of teaching English for Specific Purpose (further ESP) at
Tertiary level.

The object of the research — learning to learn competence, — was analyzed in the military
and teacher training contexts, which were chosen because as much different as they might seem
at first sight, these jobs share many common features: both deal with people, work under time
pressure and stress, have to catch up with the latest updates in their professional field quickly,
and rely on their metacognitive skills.

The methodology of the research presented in this article is grounded on the core concepts
developed in the EU and UNESCO documents [1, 3, 6, 7, 8]. Regarding the terminology
apparatus, in the usage of the term “competence” in this article we agree on the definition given
by Chisholm (2005) who stated that “competencemeans the ability to apply knowledge, know-
how and skills in a stable/recurring orchanging situation. Two elements are crucial: applying
what one knows and can do to aspecific task or problem, and being able to transfer this ability
between different situations” [5, p. 1]; while in the application of the term “key competence”, we
share the ideas developed by Rychen (2004): “Key competence is used todesignate competencies
that enable individuals to participate effectively in multiplecontexts or social fields and that
contribute to an overall successful life for individualsand to a well-functioning society (i.e. lead
to important and valued individual and socialoutcomes)” [6, p. 22].

UNESCO Education Strategy developed for 2014-2021 emphasizes that “the entire
education system is designed to facilitate lifelong and ’lifewide’ learning” identifying the scope
of tasks for educators as a “paradigm shift away from the ideas of teaching and training towards
those of learning, from knowledge-conveying instruction to learning for personal development
and from the acquisition of special skills to broader discovery and the releasing and harnessing
of creative potential” [6, p. 34].

The UK national charity ’Campaign for Learning’which has been promoting the concept of
’learning to learn’for more than ten years, defines it “as a process of discovery about learning
involves a set of principles and skills which, if understood and used, help learners learn more
effectively and be involved in life-long learning” [8].

Another term that we need to clarify to achieve the aim of the research stated in the article
is ’English for Specific Purpose’, which we regard as any vocational subject related course
delivered in English. The data for this particular research was collected in ESP for law
enforcement, managers, military leaders, psychologists, signals. The main characteristic of ESP
courses is that theyfoster several competences simultaneously, namely: communicationin a
foreign language, basic competence in science and technology, digital competence, inter
personal and civic competence, cultural expression, and learning to learn.

For the purpose of this research we analyzed the issue from two main perspectives:
learning and teaching, identifying conditions, factors and aspects that can facilitate development
of learning to learn competence in the ESPclassroom. Even though the studies were conducted in
the military and teacher training settings, when talking about the ’ESP classroom’ we mean
teaching English for any vocational purposes.

As a result of the analysis we identified the corpus of set characteristics of learning to learn
competenceinherent for teaching ESP in the Tertiary education, which can be further classified
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intothree complex and interrelated components—institution-related, teacher-related, and student-
related factors.

1. Institution-related factors. They go first, because today each higher educational
institution determinesfor itself the objective conditions of teaching and learning process and thus
to large extent shapeslearners’ desire and ability to learn. What the most Universities and
Academies in Tertiary education have to face these days is that there can be a huge gap between
the required entrance level of academic proficiency and the true level school leavers
demonstrate. It is especially true for ESP courses, which are supposed to start at Bl level
advancing the students to B2, while the reality can be much different in all vocational settings.
That’s the reason whystudy groups have become not just heterogeneous, in which the learners
can benefit from each other’s knowledge and experience, but polar opposite — with zero level
and advanced level students trying to cope with the same learning content.

The problem seems to be impossible to solve unless we face the reality at all levels of
Tertiary education administration and adopta flexible curriculum which will give a possibility to
introduce pre-ESP courses for complete beginners and false beginners, to allow students to flow
from one level-group to anotherdepending on the progress, and to conduct regular regrouping of
students based on theformative assessment.

Besides, it’s on each higher education institution itself to create extrinsic motivators for
students, for example, openly recognize the progress of successful learners, support teachers’
initiatives, develop students’ exchange programmes with EU countries etc.

2. Student-related factors make the core of learning to learn competence. It’s a
complex issue which embraces metacognitive components, enhanced by ability to reflect and to
collaborate.

World Education Forum, 2015,emphasized the role of learners’ willingness to share
responsibility with teachers and stakeholders for the outcomes of their own learning. The
participants of the Forum made a conclusion that “individuals should be ableto dedicate time to
learning autonomously andwith self-discipline, but also to work collaboratively as part of the
learning process, draw thebenefits from a heterogeneous group, and toshare what they have
learnt” [1, p. 8].

Traditionally, metacognitive factors cover individualthinking skills, self-esteem, self-
regulation, and self-efficacy [1].We would add grit to the list — ability to work hard, to move on
constantly, and to survive stress, failure and threat of the learning process; it’s the “firmness of
mind or spirit, unyielding courage in the face of hardship or danger”, as Merriam-Webster
Online Dictionary defines it [9]. We have to admit the fact that present-day ESP classroom due
to the complexity of life-based tasks and time pressure quite often fails to create a zone of
comfort for all learners, pushing them to work out of box, reveal their talents, and demonstrate
thinking skills. Therefore, those learners who persistently foster grit demonstrate ability to boost
on their self-esteem and apply self-regulation skills;they can make themselves work efficiently,
get things under control and develop long-term intrinsic motivation, which sooner or later will
lead them to promising learning results.

Moreover, to develop learning to learn competence, learners should also develop a habit of
daily reflection on their own learning progress in ESP, and constantly question themselves, “Did
I learn something new today? How is it related to the material I know already? How can I learn
more? How many new terms did I adopt?”.

A reflective journal can be a good way out, especially considering that a role of teacher is
optional. The learners should take responsibility and promote collaborative learning themselves.
First, they decide on the list of questions to be covered in daily reflections in their journals. They
cooperate with some other learners, write entries regularly, and exchangethe journals to get peer
feedback. Teachers can help initiate the process and then monitor the way it goes; or if the
learners agree, read the journals and give regular feedback alongside with the peers. Such
strategy fosters self-discipline and responsibility, and creates additional learning motivation.
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When acquired, learning to learn competence makes learners strive for new knowledge and
indulge in the process of learning. That will be the sign of an autonomous learner. At this level
learners are able to get beyond the limits of ESP classroom, turn more to technologies, search
professional issues of interest, do on-line courses, discuss controversies and intricacies of the job
with colleagues from different countries and get further development at post-graduate level.
Autonomous learning proves the practical side of learning to learn competence.

3. Teacher-related factors come directly from those related to students. Talking
about ESP teachers, we can’t but mention that the teacher’s role has become really challenging
today. It is not only because of the subject area of ESP itself, but it’s on the teacher’s side to
make everything work, to create conditions, to organize, to monitor, to supervise, to assist, to
advise, to facilitate and to provide opportunities for every individual learner as well as for the
group as a whole.

The role of the teacher in the classroom has changed dramatically making a controlling
function almost obsolete and moving closer to managerial tasks.Just like a manager, a teacher
retains control of aims and objectives, maintains positive rapport, keeps learners in the necessary
direction, gives feedback and provides formative assessment, still leaving each individual
enough space for creativity and development.

Any aspect of the lesson can influence learners’ attitude to the process of learning. Starting
with some minor details of classroom management, to development of critical thinking skills,
application of digital tools and technologies — the whole spectrum of lesson activities is aimed at
development of learning to learn competence. Following the aim of our research, and as a result
of our personal experience in the ESP classroom, we worked out some recommendations for
teachers, no matter which particular field or occupation they are teaching in.

First of all, and it goes without saying, plan a lesson carefully. Moreover make a
contingency plan. Take into consideration the learners’ profile of each particular group. It’s
always easier to learn when a teacher establishes and follows particular routine in the lesson. It
helps relieve stress, prevents chaos and boosts learners’ confidence. Still, it doesn’t mean that the
lesson should turn into stiff plan-dependent process.

Our second priority is keeping the lesson alive. Even though you have planned your lesson
thoroughly, improvise, change the pace, introduce some innovations in the lessons. It will
prevent learners’ from getting bored in the lessons, and will keep them engaged throughout the
course. Have fun in the lessons. ESP classroom leaves almost no space for fun as it is, still use
jokes related to the job, play vocabulary games to review terminology, such as Hot Chair, Alias,
Taboo, etc.

Keep the learners involved as much as possible. This is paramount for developing learning
to learn competence. Use a variety of active training methods from the very first lesson and on:
hook the students with an ice-breaker in the first lesson, start with catching warmers, introduce
new topics through brainstorming. Make the students speak in buzz groups, debates, and
pyramid discussions. Role-play real life situations from the learners’ professional context. Use
authentic case studies and projects.

Make the students collaborate and share responsibility, engage more advanced studentsin
peer teaching or peer assessment, group projects and group presentations and briefings. Learn the
students’ names from the very first lesson, thus make them feel authenticity of
communication.Foster positive attitude. It gives more freedom, creates the atmosphere of mutual
trust.

To successfully embed learning to learn competence give the studentsan opportunity to
check their progress on time, recognize their success openly, and provide them with motivating
and feasible assignments. Use blended learning tools to achieve that goal. For example, consider
a flipped classroom. The idea behind the flipped approach is not new — learners get ready with a
theoretical part or with some background information prior to the lesson itself, and in the
classroom the teacher focuses on practical issues of the subject. This approach works well in a
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vocational training, especially if the teacher organizes the whole class into small groups, giving
them pre-lesson assignments not only to read or learn some information related to the on-
cominglesson, but to create on-line presentations using Prezi tools, or brainstorm the topic
leaving comment on a Padlet wall. Those tools allow whole group interaction; give immediate
feedback, as well as assessment, thus promoting learners’ motivation throughout the topic.

The analysis of different vocational contexts in teaching English for Specific Purposes at
the Tertiary leveldemonstrated common problem areas and challenges in different institutions.
As a result of the research The conclusion is made that to successfully develop learning to learn
competencethe combination of three integraleducation elementsis essential — the institution itself,
a learner and a teacher. Each component plays equally important role in acquisition of learning
to learn competence. There is a variety of waysand methodsavailable in the ESP classrooms
today to boost learning to learn competence, including various digital resources and active
training methods. Learning to learn competence makes the core of lifelong learning, and it can be
developed at any age, and it can be fostered at any level of academic proficiency.

Not all aspects of learning to learn competence and the ways to develop it in a particular
Tertiary education setting have been covered within the scope of this article. The subject areaof
the researchstill stays within the field of scholar interest, especially from the teaching
perspective, and requires further research.
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Kymnan C. M., I'noéa O. B. @opmysanns Komnemenmuocmi yMiHHA GUUMUCARNIO YaAcC 3AHAMb
3 anenilicbKoi Mosu npogheciitnozo cninKysannsa y Uil WKoJ1L.

B cmammi npogooumuvcsa ananiz Kiovoeoi KOMNEmMeHmHOCHE HAGUAHHS NPOMALOM YCbO20 HCUMMIS
3 MOUKU 30py NPOOIEMHUX RUMAHb, AKI 8UYA WKOLA MaE supiwysamu y 21-my cmopiyyi; 8usHavyaemovcsa
KOMREMeHMHICMbYMIHHSA 8UUMUCS AK HAUBANCAUBIUA MAUCMEPHICMb YCNIUHO20 CYYACHO20 (paxieys;
BUOKPEMAIOIOMbCSL 3A60AHHSL, SIKI HEOOXIOHO SUpiuumu Ha PieHi suwioi 0ceimu, GUCEIMIIOIOMbCS OCHOBHI
CKIA008I KOMNEMEeHMHOCMI YMIHHA 8UUMUCS, MA HAOAIOMbCSA PeKOMeHOayil, K 00cAemu HAUKpawux
pe3yrvmamis; 00YMOGII0I0MbC MeMOOU, AK HAGUUMU CMYOEHmMie YMIHHIO GYUMUCANIO 4aC 3aHAMb 3
AH2NIUCLKOT MOBU NPOGheCiliHO20 CRINKYBAHHSL.

Knrouoei cnosa: aueniticoka Mmo8a npo@eciinoco  CRIIKY8AHHS, KOMNEMEHMHICb, YMIHHS
BUUMUCA, HAGYAHHA NPOMALOM YCbO20 HCUTNINA, BUUYA UKOA.
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Kymnan C. M., I'nooa E. B. @opmuposanue KOMHEMEeHMHOCIMU YMEHUA YUUMbCA 60 6PeMA
3aHAMUILL NO AH2IUIICKOMY A3bIKY NPOPecCUOHANbHO20 00UeHUA 6 6bICUICT WIKOJIe.

B cmamve npogooumca ananuz knoyegou komnemenyuy 00yueHus Ha RPOMANCEHUU 6Cell JCUSHU C
MOYKU 3peHUs. NPOOIEMHUX 80NPOCOB, CIMOAWUX hepeo vicutell wkonou 6 XXI eexe; komnemenmnocms
VMEHUs — YYumuCsa  NPUSHAEMCS  GadiCHeUuwlel  Xapakmepucmukou — YCHeuwHo20  COBPEMEHHO20
npogeccuonana; 8vl0enSIOMCA  3A0ayU, KOmMopvle He 00X00UMO peulums HA YPOBHE GblCUUE20
00pazosanus; NOOYEPKUBAIOMCSA OCHOBHbIE COCMASAAIOWUE KOMNEMEHMHOCIY YMEHUSA YYUMbCA,
oaromesi pekomeHoayuu 015t 00CMUNCEHUST HAULYHUUX Pe3YTbMamos; ONpedeisitomcs Memoobl 00yYeHUs
CMYOeHMO8 60 8peMs 3aHAMULL NO AH2TULICKOMY A3UKY NPOPeCccCUOHAIbHO20 00UeHUs 8 8biculell UWIKOTe.

Knrouesvle cnoea: anenutickuil s3uKk npogeccuoHanbHo20 00WeHUs, KOMNEMEHMHOCHb, YMeHUe
Yuumucs, 0oyueHue Ha NPOMANCEHUU 6Cell JHCUSHU, GbICULASL WKOIA.
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Maxkcumenko JI. O.

BTIVIEHHSA CYYACHHUX IMIAXOAIB Y ITPOLHEC ®OPMYBAHHA
Y ®UIOJIOT'IB-IIEPEKJIAZJAYIB KOMIIETEHTHOCTI
Y IIMCBMOBOMY INIEPEKJIA/II HAYKOBUX TEKCTIB

Cmammio npuceauero po32eisidy OCHOGHUX OUOAKMUYHUX KOHYenyill euwyoi oceimu 6 HA8UAHHI
iHO3eMHUX MO8 [ Modicaugocmeni ix peanizayii y npoyeci gopmysanns y inonocie-nepexiaoauis
KOMNEemenmHoOCmi 8 NUCbMOBOMY Nnepeknadi Haykoeux mexkcmis. OCKinoKu Memoouka HAGUAHHS.
nepekiady € MidCOUCYUNTIHAPHOIO 2aNY3310 3HAMb, B0HA IHMe2pysamume pe3yibmamu O0CHIOHCeHb
CYMIJICHUX HAYK, y Neputy uepey makux, K Nepekido03HA8CME0 i NiH2800UOAKMUKA HA PiGHI NioX00is,
yineu, smicmy, npuHyunie, mexronozit Hasuanus. OOTPYHMOBAHO, WO Y KOHMEKCMI KOHYeNnyitl Ha84aHHs
2YMAHIMAapHUX OUCYUNIIH, 3 YPAXYBAHHAM NEPEeKIAO03HABYUX Mooenell O/l HABYAHHA NUCLMOBO2O
nepexnaoy, 01 popMy8aHHs KOMNEMEHMHOCME Y NUCbMOBOMY NEPeKIadi HAYKOBUX MEKCMI8 YCNIUHO
MO2HCYMb OYymMu peanizo8ani iHmezposanuil, 0COOUCMICHO-OIANbHICHUI | KOMNEMeHMHICHUL NiOX00uU.

Kniouosi cnoea: inmeepoganuti, 0coOUCMICHO-OIIbHICHUU | KOMHEMEeHMHICHUNL Nnioxoou 00
HAGUAHHS, NUCLMOBUL NEPEKIA0 HAYKOBUX MEKCMI6, (hax0ea KOMnemenmuicmy y nepexkiaoi.

B VYkpaini Hapa3i BigOyBaeTbcs AaKTMBHHUN MOIIYK LUIAXIB ONTHUMI3alii MiJATOTOBKH
MaHOyTHIX TIepeKIagadiB y 3B’ 3Ky 3 IEPEX0JI0OM Ha HOBY CHCTEMY BHUIIOI MPodeciitHOT OCBITH 1
KapJMHAJILHUMH 3MiHAMH BUMOT 110 3a0e3nedeHHs ii skocTi. OJHaK CllijJ 3a3Ha4MTH, 1110 MpoLec
CHCTEMHOI MIATOTOBKY MEPEKIIAAaviB e HE CTaB 00 €KTOM KOMILJIEKCHOTO TOCIIKEHHS. Xo4a
nepekiafanbka JMisIbHICTh JOCHIPKYEThCS OaraTbMa HayKaMH, pPa3oM i3 THM, METOJAMKA
HaBYaHHS TMEPEKIIaay 3alUIIAETbCS Majlo po3podieHoro ramy3sfo. CydacHHH PpO3BUTOK
BCECBITHBOT €KOHOMIKH Ta MIXKHApPOJHUX 3B’S3KiB BKa3ye Ha HarallbHy NMOTpeOy CYCHiIbCTBA B
nepeKiiagavax y pisHux woro chepax. Came Tomy npoOiema MiATOTOBKH CIPABKHIX (axXiBI[iB
MpUBEpTAE BCce OibIIe yBaru 3 00Ky HayKOBIIiB.

Hapasi omy0sikoBaHO BiJHOCHO BEJIHMKY KUIBKICTH PpOOIT, SIKI CTOCYIOTHCS HaBUYAHHS
nepekyiagaviB, ajge y OUIBIIOCTI BUMAAKIB BOHM 30CepekeHi Ha 3MicTi abo mporieci camoi
MepeKIafanbpKol  AiSUTBHOCTI, ITHOPYIOYM YYacCHHWKIB HAaBUYAJIBHOIO IMporecy (BUKIAMAYiB 1
CTYZCHTIB), AKl BIIIrpalOTh BaroMy pojib y Horo ycmimHii peamizauii. Y myOmikamisx, Lo
NPUCBSYCHI BUKIIAIAaHHIO TIEPEKIIAy HE 3aBXKIU YiTKO BiTIyBAETHCS PI3HHULS MiXK THUM, 10 Tpeda
BUCBITJIIOBATH SIK HaBYAaTU NepeKkiany, a He K mnepeknaaatd. Sk 3a3Haumna M. ['oH3zanes-
HeiiBic, poOOTH, y SKUX pO3TISAAIOTHECS TUTAHHA IIATOTOBKH TepeKyaNaviB, 3a€ThCS,
BUCBITJIIOIOTH T€, 110 BiIOYBaEeThCs y MEepeKaii, a He Ha 3aHATTi [9, c. 67-83].

CepenzapyOiKHUXITYOmiKaIiii MOKHA BHOKPEMHUTHTPYIY POOIT, aBTOpU SKUX BUBYAIOTH
npo0sieMy iHTerpaiii mefaroriYHuX Teopid (He JHIle MepeKIaJo3HaBuuX), HAaJalOThIIPAKTHUHI
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