Bunyck 58’2017 Cepia 5. [ledazcoziuni nayku: peanii ma nepcnekxmusu

6. Caenxo H. KopnycHuil minxig y HaBYaHHI 1HO3eMHHMX MOB Yy TexHiuHoMy yHiBepcuteri / H. Caenko
// Tlegaroriuni HayKu: Teopis, icTopis, iHHOBaniiHi TexHoMOoTii. —2016. — Ne 1 (55). — C. 142-151.

7. Hunston S. Corpora in Applied Linguistics / S. Hunston. — Cambridge, 2002. — 254 p.

8. Orpin D. The lexis of corruption in the news: a corpus-based study in ideology / D. Orpin / Unpublished MA
dissertation, University of Birmingham. — 1997.

9. Renouf 4. Collocational frameworks in English / A. Renouf, J. M. Sinclair ; eds. Aijemer and Altenberg. —
1991. — P. 128-144.

10.  Baker M. Corpus linguistics and translation studies: implications and application / M. Baker // Amsterdam.

11.  Machniewski M. Analysing and teaching translation through corpora: Lexical convention and lexical use
/ M. Machniewski / Poznan Studies in Contemporary Linguis- tics 41: 237-255.

I'naokan U. A. Obyuenue Oyoywux yuumeneil aH2IUICKO20 A3bIKA TEKCUUECKOMY MAMEPUATY
Ha 0CHOBe KOPNYCO8 NAPAINe/IbHbIX MEKCHO08.

B cmamve 0603nauenvt ochosHble npoOAEMBI OnpedeieHUs NOHAMuUs ‘KOpnyc mekcmog’’;
PAccmMampugaromcs 03MONCHOCMU NPUMEHEHUST OOCHUNCEHUTl KOPNYCHOU TUHEBUCTUKY 8 UHOA3bIYHOU
00yueHuu 6YOyWuUMU Ne0azocamu; OC8eUjeHbl UX OCHOGHble docmudicenuss, npeumyuecmaa. [Ipodaemvl
onpeoeneHuss KOpnyca MmeKCmos8 C8A3aHbl C AKMUBHBIM 8HEOPEeHUeM KOPHYCHO20 NO0X00d 8 COBPEMEHHO
JAuHegucmuxe. Imo mpebyem peuieHus psoa QuioCoOPCKUx 1 meopemuKo-memo0oi02UtecKux 60NpPocos
meopuu Kopnyca, u npesxcoe cezo mpedyem onpeoeieHus QYHOAMEHMAIbHO20 NOHAMUE KOPNYCHOU
JUHSBUCUKY — KOPRYC meKcmos. [JucKyccuu no onpebeﬂeﬂuro KOopnyca nposieisaiom coCyuwecmeo8aHus
PA3IUYHBIX KOHYEnyull 8 COBPEMEHHOU KOPHYCHOU JUH28UCUKE, 00YCl08IUsawue meopemuyecKue
NPUHYUNDBL NIAHUPOBAHUS U NPAKMUYECKUe OCHOBbL UCNONb308AHUS KOpNycos. B wacmnocmu nanuuue
V3K020 U WUPOKO20 NOHUMAHUSL MEPMUHA “KOPRYC MeKCmo8” ANAemcsa NPUdUHOU Cyuecmeo8anuus 08yx
OCHOBHBIX NOOX0008 K YCMAHOGIEHUN) NepUuoou3ayuu, npeonocvbliox Gopmuposanus u onpeoeieHus
cmamyca KOpnycHOU JUHSBUCIUKU 8 COBPEMEHHOM A3bIKOZHAHUU, AHSTUNCKOM, YKPAUHCKOM A3bIKAX.

Knrouesvle cnoea: xopnyc mekcmos, KOPNYCHAS JUH2BUCMUKA, MemMOoOUuKd Npenooasanus

UHOCMPAHHDIX S3bIKOG, TUH2BOOUOAKMUKA, (hpelim.

Gladka I. A Training of future English teachers in lexical material based on parallel texts
corpus.

The article is to outline the main problems of the defining a term “textcorpus”; suggests
theoretical and practical perspectives and directions for using Corpus Linguistics achievements in
teaching languages,; outlines its main achievements, strengths. The problems of determining the body of
texts associated with the active implementation of the housing approach in modern linguistics. This
requires the resolution of a number of philosophical and theoretical and methodological issues of the
theory of the corps, and above all, requires the definition of the fundamental notion of case linguistics —
the body of texts. Discussions about the definition of the corps reveal the coexistence of different concepts
in modern case linguistics, which determine the theoretical principles of planning and practical
principles of the use of buildings. In particular, the existence of a narrow and broad understanding of the
term "body of texts" is the reason for the existence of two main approaches to the establishment of
periodization, the preconditions for the formation and definition of the status of case linguistics in
modern linguistics, English and Ukrainian speech.

Keywords: corpus of texts, corpus linguistics, methodology of teaching foreign languages,
linguodidactics, frame.

YK 378.016:811°36

Kavytska T., Osidak V.

SELF-ASSESSMENT IN TEACHING GRAMMAR:
RAISING GRAMMATICAL AWARENESS OF PHILOLOGY MAJORS

This paper suggests an updated look at self and peer assessment in fostering grammar acquisition.
It describes an explicit model of grammar teaching which aims at raising grammatical awareness in
students majoring in Philology. The authors advocate self and peer assessment practices that furnish
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Students with the strategies to make observations of grammar phenomena, work out the rules and apply
them for effective communication. The authors claim that besides grammatical abilities in four speech
skills, it is essential to recognize grammatical knowledge as an effective means of foreign language
learning, especially when it comes to adult learners. Based on this rationale, they offer sample activities
for explicit grammar teaching through utilizing self and peer assessment.

Keywords: explicit grammar teaching, grammatical knowledge and abilities, raising grammatical
awareness, self and peer assessment.

The importance of grammar in building foreign languages competence is indisputable
[Gao, 2001; Swan, 2006]. Moreover, its significance increases as the learners advance in
proficiency, since it is the grammatical sub-competence that acts to promote accuracy and
fluency leading to effective communication [Gao, 2001; Swan, 2006]. At the same time, how
grammar is best acquired and taught has been a long-standing discussion among the teachers of
EFL. The discussion has also become a stumbling block in designing language syllabi at some
universities: many experts disagree about the place and role of grammar in foreign language
acquisition. An unfavourable situation for grammar is even more aggravated by the current
tertiary education reform in Ukraine which brought the reduction of classroom contact hours to
language learning. As a result, it is essential to adapt some relevant approach in grammar
teaching to a new learning paradigm that will enhance a foreign language acquisition.

The shift to this paradigm makes educators recognize that "a teacher must not explain or
teach everything" [Duncan]. Instead, he or she must help the students to form their own concepts
[Boud, Falchicov, 2006]. So, the enhancing of critical thinking skills among learners is crucial.
The result of such teaching lies in the acceptance of self-assessment as a means to provide
opportunities for feedback improvement through reflection on how to proceed with a
grammatical task, monitor one’s own performance on an ongoing basis, and self-evaluate task
completion.

Besides, there appear many other questions to consider when teaching Grammar. What are
grammatical objectives in tertiary school? What types of knowledge and skills do learners of a
foreign language view as necessary to acquire while studying grammar? Does conscious
knowledge help learners improve their language skills? Is grammar taught in a holistic way or
item by item? What are the possible ways to enhance grammar acquisition?

To have these questions at least partially answered, we will analyze the researches in
teaching grammar and focus particularly on how self-assessment affects teaching and learning.
Thus, the goal of this paper is to consider benefits of self and peer assessment in teaching/
learning grammar, specify the objectives of teaching grammar as well as give insight into
consciousness-raising to a language form. The latter affects the learners’ capacity to learn and is
a key to a successful FL grammar acquisition by adult learners.

Objectives of teaching grammar in tertiary school

It is quite obvious that the objective of teaching grammar varies ’accordingly to whether
the user of a reference grammar is a student of linguistics or a FL learner [Newby, 2003].
Grammatical sub-competence as one of four areas of the communicative competence theory
focuses on command of the language code, including such things as the knowledge of the
language code (the rules of word and sentence formation, meaning, spelling and pronunciation)
[Gao, 2001; Celce-Murcia, D’rneyi & Turrel, 1995]. Swan points out that grammar is commonly
presented as a set of rules for combining words into sentences [Swan, 2006]. Also, he argues that
this statement is incomplete as it does not explicitly explain the functions of the rules in the
sentence and the reasons for people to use the rules in speech.

Many experts though view competence not only as a matter of knowledge [Celce-Murcia,
D’rneyi & Turrel, 1995, p. 6]. The linguists like Chomsky, Taylor and Kasper make distinction
between “competence” as rather static knowledge, “the ability to make use of the competence”
and “performance that occurs when proficiency is put to use”. However, Celce-Murcia, D’rneyi
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& Turrel (1995) stress that certain competences — linguistic, for example — are more static while
others are more dynamic (strategic competence).

Knowledge, as many applied linguists state (M. Swan, M. Celce-Murcia, D. Larsen-
Freeman and others), provides the fastest and the most efficient way of language acquisition,
particularly with adult learners. Apart from the fact that language knowledge enhances language
learning, it is an integral component of any professional development. Thus, grammatical
knowledge is an objective of grammar learning for students of Linguistics.

Grammatical knowledge can be defined as the system of rules of the language that
provides some general and systematic guidance on the structure and syntax. Klein (1986)
outlines the two kinds of knowledge that are necessary to gain proficiency in second language
learning [cited from Widodo, 2006]. These are explicit and implicit knowledge.

Explicit knowledge is “conscious knowledge of grammatical rules”, which gives a learner
“ability to articulate the facts about the language in some way”, as well as “to apply it” [Brown,
2000; Widodo, 2006]. “Explicit knowledge is learnable” when given through practice item by
item [Widodo, 2006].

Thus, explicit knowledge can furnish students with rules for example, of:

— grammatical units, e.g., morphemes, affixes etc.;

— grammatical categories, e.g., the category of number and case; the active and the passive
voice, etc.;

— word-building patterns;

— parts of the sentence; position of the parts of the sentence in a sentence;

— the structure of the different types of the sentence etc.

The implicit knowledge is “unconscious, internalized knowledge of language that is gained
in the natural language learning process. There are strong facts against the possibility that adult
learners can acquire implicit knowledge [Cook, 2001, Swan, 2006]. Adults learn a second
language at a much later time, a time when “the bioprogram” has advanced past the stage of
acquiring language naturally and the acquisition of a second language takes place in the artificial
language environment when rules of language and conscious attention to a language form may
be necessary [Cook, 2001; Larsen-Freeman, Swan, 2006].

Larsen-Freeman (2001) acknowledges that “understanding of the grammatical facts of the
language we are teaching is not these facts that we wish our students to learn. Instead, what we
do hope to do is to have students be able to use grammatical structures accurately, meaningfully,
and appropriately. In other words, grammar teaching is not so much knowledge transmission as
it is skill development”. Accordingly, a learner is expected not only to know rules about language
and be able to explain any grammatical phenomenon, but he is also to be aware of the function a
certain grammatical form performs and can operate a necessary rule in a context. For example, a
learner can decide on the form which can help him express his arranged plans for the weekend,
or a learner can justify his choice of one of the forms to express future action. In short,
grammatical ability is another objective of grammar teaching.

Passov Yu. defines grammatical ability as an automatic choice of the grammatical pattern
which is correct in the form of spoken or written language and relevant to the context [Passov,
1991, p. 150-151]. As there are four speech skills universally recognized, we can distinguish
between grammatical abilities in speaking, listening, writing and reading. The developed
grammatical abilities in speaking and writing is a prerequisite to express one’s thought and the
developed grammatical abilities in listening and reading — to understand other people’s thoughts.

In regard of this, we view grammatical competence as the ability to use knowledge of the
language code to successfully and accurate communicate the meaning both orally and in writing.
Thus, grammar teaching aim purposefully at: 1) knowledge of the language code and 2) the
abilities to use this knowledge.

Approaches to teaching grammar in tertiary school

Traditionally, there are two prevailing approaches to teaching grammar — explicit and
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implicit. The former focuses on analyzing grammar rules and learning the elements of the
language while the latter focuses on the use of a target language and encourages students to
communicate from the start. Today, the aim of FL acquisition is to use a FL as a medium to
resolve personal and professional communicative tasks [Hudyma, 1991]. Thus, Krashen’s
hypothesis shared by many applied linguists is that “Language acquisition does not require
extensive use of conscious grammatical rules, and does not require tedious drill [cited from
Widodo, 2006, p. 125]. As a result, the teaching of grammar suggests that “learners acquire
grammar through understanding the scope of language forms in an unconscious way rather than
explicit learning process” [Swan, 2006; Hu, 2012]. A recent example of such approach is an
attempt to exclude grammar teaching overall even from the curriculum designed for Linguistics
students.

At the same time, the literature analysis as to the effects of explicit and implicit instruction
in grammar teaching shows that “young children rely more on memory-based processes, whereas
adults are more characterized by rule-based learning” [M. Nikolov and J. M. Djigunovi¢]. This
view relies on empirical researches proving that many explicit methods appeared much more
effective in comparison to implicit methods when it comes to adult teaching [Hu, 2012].

Among other factors in favour of explicit teaching grammar, Michal Swan also brings out
complicated structural patterns that are and hard to learn and minimal out-of-class exposure to
language practice. Thus, explicit teaching and systematic practice will help learners understand
these patterns, master and use them adequately, as it can overcome age-related weaknesses in
implicit learning [Schmidt, 2010; Swan, 2006].

Despite a strong evidence of the benefits of explicit grammar teaching in a FL classroom,
we are also aware of the criticism of university students of a rule-based approach to teaching
grammar. The main disadvantage of this approach, according to students, is that the same
grammatical rules and forms have been taught for years, though there is no noticeable
improvement in language acquisition and accuracy. As a result, students keep making mistakes
in using tenses, articles, modal verbs etc.

Since our goal is to achieve a better fit between grammar, accuracy and communication, it
may be helpful to consider a contemporary look at explicit teaching that adopts modern data and
the findings of psychological researches on conscious vs. unconscious learning/teaching
grammar.

Consciousness-raising approach equips learners with understanding of a specific
grammatical phenomenon and develops declarative rather than procedural knowledge of it [Ellis,
2002 as cited from Widodo, 2006]. In other words, the main point of this approach is to make
learners make observations of linguistic forms of the input that they are exposed to if those forms
are to become intake for learning [Schmidt, 2010]. In our understanding, this suggests that
attention is directed to the shift from teacher-centered to learner-centered grammar teaching,
which results in active engagement of students in independent learning, learner responsibility
and autonomy.

Self-assessment as a means for consciousness-raising

In our attempt to equip students with an effective strategy of consciousness-raising in
teaching grammar we turned to alternative assessment, particularly to self-assessment, whose
beneficial impact has long been recognized, specifically, in promoting students’ independence in
language acquisition [The impact, 2004]. Using self-assessment in educational contexts in terms
of consciousness-raising provides students with explicit goals, increases student responsibility
and autonomy; raises awareness; strives for a more advanced and deeper understanding of the
subject matter, skills and processes; lifts the role and status of the student from passive learner to
active leaner and assessor (this also encourages a deeper approach to learning); involves students
in critical reflection [Boud, 1995; Spiller, 2012].

Self-assessment is a process of formative assessment during which students reflect on and
evaluate the quality of their work and their learning, judge the degree to which they reflect
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explicitly stated goals or criteria, identify strengths and weaknesses in their work, and revise
accordingly [Andrade and Du 2007, p. 160 as cited from Spiller]. In other words, self-assessment
widely supports the idea of modern tertiary education which lies in promoting lifelong learning,
and is called to furnish students with the strategies that will make them independent from the
opinion of others.

The concept of self-assessment in the teaching/ learning process may be considered from
two points of view [Hudyma, 1981, p. 12]: 1) self-assessment as a psycholinguistic phenomenon
(inner self-assessment) which includes mental operations related to monitoring personal progress
in language acquisition; and 2) formal self-assessment as a learning activity that is based on
specially developed student’s learning skills to evaluate the results of their progress according to
developed criteria.

Formal self-assessment is conducted on the basis of final results of the language product;
inner self-assessment is a continual process and takes place throughout and beyond the
instructional programme [Hudyma, 1981, p. 12]. Inner and formal self-assessments do not
substitute but complement one another. Though formal self-assessment can be replaced by the
assessment of students by teachers and vice versa, the assessment of students by teachers cannot
serve as a substitute for inner self-assessment.

A similar point is also shared by Boud, who states that any assessment has two key
elements. The first is the result of the development of knowledge of the appropriate standards or
criteria that are used to meet the standards of any given work. The second is the capacity to make
judgments about the quality of the work and whether the work meets or doesn’t meet these
standards [Duncan, Boud & Falchicov, 2006].

It is only natural that all learning efforts of assessment should encourage the development
of inner self-assessment, as a guarantee and support of lifelong learning [Hudyma, 1981; Boud&
Falchicov, 2006]. In this regard Boud argues “that it is the responsibility of university educators
to help students to develop the skills they will need to be effective beyond their university life”
[Boud & Falchicov, 2006]. Also, he points out that self-assessment is s a complex skill, as
normally students lack “the ability to look at their work and know of what’s good and what
needs to be improved” [Boud & Falchicov, 2006]. Thus, there is no doubt that teacher
involvement can be high initially, and careful planning is needed to promote students’ self-
assessment. Self-assessment skills are developed through formal assessment in conjunction with
peer and teacher assessment [Hudyma, 1981].

According to the extensive research findings, the role of peer-assessment in developing
self-assessment skills can be hardly overestimated [Boud & Falchicov, 2006, Duncan]. Duncan
claims that peer-assessment is “a precursor and an aid to developing self-assessment” and
recommends teachers never to treat peer and self-assessment separately, but rather view it as
“mutually supportive components of a scholarly professional community”. In his work, Boud
insists that those students, who are involved in judgments of others, may not actually need any
other set of skills and strategies that will enable students to judge and evaluate their own works
[Boud & Falchikov, 2006, p.403]. Thus, it is important to encourage students to work
collaboratively involving pair and group assessment, which, apart from making judgments, will
motivate learners to construct their own knowledge, focus on producing rather than reproducing,
and offer a constructive feedback.

It is also important to develop students’ understanding of criteria and standards used in
judging their work. As many scholars admit, *weak students tend to overestimate their work,
while strong students usually underestimate themselves’ [Boud, 1995]. Yet, those students, who
can judge their progress accurately, are more motivated and their engagement in learning is
higher. In this case, it is usually expected that the grade of a teacher and a student agrees. To
ensure this agreement, as Boud and Duncan highlight in their work, “it is fundamentally
important that in all cases the objective is to ensure that students are helped to gain a clear
understanding of criteria and standard which relate to their work™ [Duncan].
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How to implement self-assessment in grammar teaching

In implementing self and peer-assessment as a means of consciousness-raising promotion
in grammar teaching, we rely on the guidelines borrowed from the literature discussion presented
above:

1) Self-assessment is a continual process and can be integrated into most learning
activities by regularly providing opportunities for students to identify or reflect on their progress
in relation to particular learning outcomes. The process of grammar acquisition mentioned by
Richards (2002) includes four stages — noticing, discovering rules, accommodation and
restructuring, experimentation [Richards, 2002, p. 42-43 cited from Hu, 2012]. Within the given
stages teaching/ learning objectives are grammatical rules and grammatical abilities in four
speech skills. Accordingly, self-assessment is part of every stage and is aimed at every objective
through effective monitoring and improvement of performance through on-going self-
assessment.

2) Students need clear criteria in support of the development of accurate self-
assessment abilities. Plentiful researches state that in order to ensure accurate self-assessment
opportunities it is important to provide students with the key and scoring grades to every self-
assessment learning task. The criteria help students to locate their problems in progress and
choose a way to make a necessary improvement. Self-assessment in teaching grammar is usually
based on objective assessment which can be easily organized by providing students with the key.
Though, even apparently "obvious’ answers can generate useful debate.

3) To avoid misunderstanding in interpreting self-assessment data students can
benefit from teacher-involvement in self-assessment processes. This will help to avoid
inadequate use of self-assessment feedback, on the one hand, and will support improvement in
student learning, on the other.

4) To encourage a greater sense of involvement and responsibility a peer rating
format is widely used. Peer-assessment assists in establishing a clearer framework and
promotion of excellence, draws direct attention to skills and learning tasks and provides
increased feedback [Boud & Falchicov, 2006]. Peer assessment can generally solve a variety of
class-room problems connected with the lack of an individual student’s involvement and
responsibility; it encourages students to reflect on their role and contribution to the process of the
group work, raises students’ interest and learning motivation, teaches how to collaborate and
support each other’s learning.

A practical implementation of self and peer-assessment in teaching grammar is achieved
through the following task completion format.

Step 1 Step 2 Step 3 Step 4 Step 5

Students Students Students The whole class Students
work compare work work: students summarize
individually [ 7| their answers individually [~ discuss the main points
at a task in pairs or and compare problems. The
small groups their answers teacher can
with the key intervene

A teacher selects the tasks relevant to the four stages of grammar acquisition. At
completing each task individually, students are asked to compare their results and discuss the
differences in answers if any. It gives students the opportunity to locate grammatical issues in a
context through consolidating their background knowledge, construct the rules of usage, and
then to reflect on language facts while supporting their points of view in cooperative work. Later,
the key is offered for self-assessment. At this stage, students are involved in giving and receiving
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feedback while discussing discrepancies with the key, if any. The teacher encourages students to
share their points of view rather than give his/her answer. This provides practice in identifying
critical aspects of grammatical issues and consolidates knowledge to address them. If students
misunderstand or partly understand a grammatical issue, the teacher clarifies the rule. If there are
no problems in understanding, and students’ results coincide with the key, the teacher asks
students to summarize main points as to the usage of a definite grammatical structure and
illustrate it with examples.

Sample activities

Sample activities are a direct application of the consciousness-raising approach to explicit
grammar teaching by means of self and peer-assessment. The objective of this session is “Empty
and emphatic subjects”. It is important to remember that a five-step format is a part of every
task. The number of activities can vary from stage to stage depending on the grammatical issue
taught.

Stage 1 — noticing aims at noticing a grammatical item taught in a context. Leading
questions are part of this stage, as they help to isolate a specific linguistic feature.

Task 1. Read the paragraph and point out the subjects.

(1) It appears that one of the most noticeable changes has been in our marriage customs.
(2) It was only a hundred years ago, when marriages were arranged by a matchmaker and a
couple’s parents. (3) Besides, the first meeting between a bride and a groom often took place on
their wedding day. (4) Moreover, it was not uncommon for a man to have more than one wife, if
he had enough money. (5) Today, however, it is ’love marriages’ that have become much more
common, and polygamy is no longer practiced. (6) More than that, it is hardly tolerated in most
communities.

Task 2. Answer the following questions:

— What are functions of the subjects?

— Are functions of “It-subjects” in sentences 1, 2, 4, 5 and 6 similar or different?

Stage 2 — discovering rules — aims to elicit rules of the grammatical item in use. At this
stage students are furnished with a clear description of the language focus. This stage is the
reinforcement of the leading questions of what students have guessed in stage 1. To avoid
students’ wrong conclusions and familiarize them with grammatical terms and rules, any
teaching media can be used.

Task 3. Answer the questions and discuss them with your partner.

— Into how many groups can you subdivide ’it-subjects’?

— Which sentences illustrate the usage of impersonal/ introductory/ emphatic subjects?

Task 4. Study the information in Table 1. Tick the information in the table that is
new for you. Compare you results with your partner.

Table 1

IMPERSONAL INTRODUCTORY -IT EMPHATIC -IT

IT introduces information about the | IT describes our attitudes, | IT brings the focus on the

following topics: feelings and opinions without | final element of the

a) weather/ environment mentioning the speaker directly. it-clause.

It was damp and foggy in London that | This is less direct way than

autumn. sentences I think /feel/ believe to | It was an elderly lady who had
b) time/ dates present  impersonal  general | this house.

It is eight o’clock. feelings.

¢) distance

It’s quite a long way to the nearest It isn’t surprising that she left you.

town. It is difficult to translate this article.

d) conditions/ situations
It’s so quiet and peaceful here.
) impressions
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It looks as if I know you. |

Task 5. Complete the following rules.

a) Impersonal IT introduces information about
b) Introductory IT describes
c) Emphatic IT draws

Stage 3 — accommodation and restructuring — focuses on familiarizing students with the
usage of grammatical items. At this stage, students do some exercises to check comprehension
Task 6. Identify the type of IT subject.

Example Type

So it was in March that you left.

It’s raining.

It’s no use going there so early.

It thrilled her to be invited there.

It’s all over with the reconstruction of the sight.

Dick came home late. It provoked his father.

Task 7. Complete the text with suitable subjects. Identify their functions.

When (1) is winter, frogs stay in a dormant state at the bottom of ponds or holes where (2)
is wet. In spring (3) is important for the frogs to reproduce, and there is the place they know they
return to lay their eggs. (4) may be necessary for them to travel a long distance, and (5) is not
unusual for frogs to take risks. When they arrive, they call to each other. Each species of frog has
a particular set of sounds, because (6) is important that frogs of the same species find each other.
The frogs mate in the water and the fertilized eggs live in a layer of jelly in the water. There are
large numbers of eggs, because (7) is likely that predators will eat most of them. (8) takes about
ten days before the tadpoles leave the egg.

Task 8. Rewrite the sentences using “it” subjects.

1. Getting a visa won’t be difficult.

2. She may well marry him.

3. Exactly Mary wrote a thriller with all the traditional ingredients.

4. Everyone seems to enjoy watching a new film.

5. You have to walk two kilometers to get to the cafe.

Stage 4 — experimentation — is editing, construction or composition. Students are
encouraged to practise rules and functions exposure, thus trying to apply rules in a
communicative exercise.

Task 9. The text can be improved by rewriting some sentences from the paragraph
with impersonal/ introductory/ emphatic “it”. Underline the sentences that can be
improved and rewrite them.

This four-stage procedure of grammar teaching involves students in rule discovery through
self and peer assessment. The result of such a teaching format is students’ consciousness-raising,
which can enhance their autonomy and motivation to learning.

Teaching grammar to adult learners is an essential tool to provide some clear guidelines as
to the language structure and syntax. In mastering a foreign language adult learners are
dependent on understanding how language works in order to be able to adopt these rules in
speech and writing. Thus, the objectives of grammar teaching in tertiary school are explicit and
implicit grammatical knowledge, and the grammatical ability in four speech skill. Though many
language applied linguists argue against explicit knowledge teaching, there is strong evidence
that supports the role of explicit knowledge in enhancing general language acquisition. Also
extensive literature analysis proved the advantages of explicit methods to grammar teaching over
implicit. The main reason stated to support explicit grammar teaching is that adult learner
acquires a second language differently from the way they learn their mother tongue, as adults
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make progress better if they can understand the rule of the peculiarities of the target language.
Consciousness-raising approach can benefit students in coping with grammatical peculiarities of
the target language as it encourages students’ involvement in inferring rules from examples,
comparing differences of expressing one and the same idea etc., thus making student responsible
for their own progress. An effective tool in consciousness-raising promotion is self-assessment,
whose principal benefit is to support learning though systemic monitoring and improvement of
one’s progress. In terms of enhancing grammar teaching, self-assessment should be provided on
the basis of the four guidelines: 1) self-assessment should be integrated in the four-stage process
of grammar acquisition; 2) students self-assessment should be supported with the key;
3) teacher-involvement is highly recommended; 4) self-assessment always incorporates peer
assessment.
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Hayxoesuii waconuc HIIY imeni M. Il. Jl[pazomanosa

Kasuuvka T. I, Ocioak B. B. Camoouinioeanna y HAGUAHHI 2zpamamuku: RNIOGUWLEHHA
zpamamuynoi 06iznHanocmi cmyoenmie-ghinonozie.

Y cmammi npononyemvca nepeanid poii camooyiHIOBAHHA MA B3AEMOOYIHIOBAHHA ) BUBHUEHHI
2pamMamury  CMyoOeHmamuy MOoGHUX chneyianvnocmeni. Onucamo excniiyumuy mooenb GUKIAOAHHS
2pamMamuKy, AKA CHNPAMOBAHA HA NIOBUWEHHA 2pAMAmuyHoi O00i3HAHOCMI CMYOeHmi8 3a PAaXyHOK
PO3BUMKY YMIHb KPUMUYHOZO0 OCMUCIEHHS SPAMAMUYHUX S6UW Mad CEI00MO20 3ACMOCY8AHHA iX Y
cninkysanni. OOIpYHMOBAHA NPAKMUKA CAMOOOYIHIOBAHHA U B83AEMOOYIHIOBAHHA GION08Ioac Yinam
BUKNIAOAHHA 2PAMAMUKU Y SUWIN WKOAI MAd CHUPAEMbCA HA YOMUPUEMAnHUNl npoyec @opmyeaHHs
epamamuyHoi Komnemenyii. AGmopu po3eaaoaroms epamamuyii 3SHAHHA K epekmuerull 3acib c8idomoco
BUBYEHHS THO3eMHOI MOBU MA NPONOHYIOMb 3AB0AHHA HA NIOBUWEHH 2PAMAMUYHOL O0OI3HAHOCMI
CMYOeHmI8 i3 3a1YHeHHAM CAMOOYIHIOBAHHS MA B3AEMOOYIHIOBAHMSL.

Knrouoei cnosa: camooyintoganus ma 63aEMOOYIHIOBANHS, eKCHAIYUMHe BUKIAOAHHS ePAMAMUKU,
2paMamuyHi 3HAHHA MA HAGUYKU, PO3GUMKY YMIHb KPUMUYHO20 OCMUCAEHHS 2PAMATNUYHUX AGULY.

Kasuukaa T. H., Ocuoax B. B. Camoouenueanue 6 00yueHUU ZPAMMAMUKU: HOGbIUEHUE
2PAMMAMUYECKOU OCOZHAHHOCIU CIYOEeHM08-PUT010208.

B cmamve nepecmampusaemcs porb camooyeHugaHusi U G3AUMOOOYEHUBAHUS 6 U3VHeHUU
2PAMMAMUKY CHLYOeHMAMU A3bIKOBIX CReYUAbHOCHEN 8 PAMKAX IKCHAUYUMHOU MOOeny Npenooasanus
spammamury. Yxazaunas Molenv HayeieHa HA NOGblUeHUe SPAMMAMMUYECKOU O0CO3HAHHOCMU
CMYOeHmo8 3a Ccuem pazeumusi YMeHUl KPUMUYeCKO20 OCMBICACHUS SPAMMAMUYECKUX SGNeHUll u
CO3HAMENbHO20 NPUMEHEHUs UX 6 pedu. AGmopvl paccmampusaiom zpammamudeckue 3HAHUSL KaK
ahpexmusHoe cpedcmeo COHAMETLHOLO U3VHEeHUS UHOCMPAHHO20 A3bIKA U NPeonazaiom 3a0anus Ha
NOSblUEHUE SPAMMAMUYECKOU OCOZHAHHOCMU CMYOEHMO8 C NPUBeYeHUeM NPAKMUKY CAMOOYEHUBAHUSL U
83aUMO00YEHUBAHUS.

Knrwouesvie cnosa: camooyenusanue u 63aUMOOOYEHUBAHUE, IKCHIAUYUMHOE NPENn0OA8aAHUs.
SPAMMAMUKY, 2paMMamuiecKue 3HAHUSL U HAGLIKU, PA3GUMUE VYMEHULl KPUMUYECKO20 OCMbLCIeHUs!
SPAMMAMUYECKUX SL8TEHUIL.

YIK 378.091.12-051:811

Kvasova O. G.

AN INSET COURSE ON LANGUAGE ASSESSMENT
FOR UNIVERSITY TEACHERS IN UKRAINE

The paper considers the needs in teacher training in language testing and assessment prompted by
the increased role of assessment for accountability at universities in Ukraine. The issues of language
testing literacy have been focused on by outstanding theoreticians and practitioners working in the field
for two decades now. The concept of language assessment literacy is crucial to defining the content area
of the in-service course for teachers who are required to implement assessments properly. Traditional
courses have included core topics such as validity, reliability, measurement control that tend overlook the
recent developments in language assessment (portfolio, self-assessment). Such courses do not consider
the immediate needs of classroom assessment providing theoretical basis mostly for standardized testing.
Classroom assessment calls for a certain reconceprualisation of key notions and bridging the gap
between “knowledge and skills” training models towards more teacher-oriented practice of learning to
develop tests. The ideas of training teachers to collegially plan, review and improve self-constructed tests
upon proper reflection based on evidence help reorient teacher training courses towards nurturing team
work, focusing on examination of test quality, considering feedback from colleagues and from students.
The paper presents a curriculum of a course targeted at Ukrainian university teachers and provides the
data of piloting one of its six modules. The course is comprised of traditional, core topics of language
testing complemented by a module on alternative assessment. The training model envisages a variety of
work modes such as contact, independent, team, and individual, includes versatile activities (readings,
discussions, tasks to do). The module was piloted in several universities in Ukraine, with its effectiveness
established with the help of several specially developed tools of measurement (a test of assessment




