Cepia 12: NcuxonoriyHi Hayku. Bunyck 5(50)

Po3ain Il. PO3BUTOK OCOBUCTOCTI B HABYAIIbHO-BUXOBHOMY MNPOLIECI

yOK 159.923
© S. I. Bondar, 2017
S. |. Bondar (Kyiv city)
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Bondar S. I. Psychological phenomena of personality in learning foreign language. The
article deals with the psychological characteristics of the individual, namely cognitive styles of
personality and its relationship with educational activity of students in the process of foreign
languages learning. The analysis of the range of research topics is made. The attention is paid to the
psychological characteristics of teaching the reading as one of the most important aspects of learning
a foreign language. It is noted that the cognitive style of personality and process of reading have a
common denominator: reading — is a processing information, and cognitive style is a way of
processing information. A hypothesis about the prevalence of certain cognitive styles of students in
individual characteristics in the process of interaction with the text is offered. Cognitive styles of
personality typical for processing text information, such as field-dependence, field-independens and
impulsivity, reflexivity are pointed out. The methods of obtaining and processing information on the
results of reading activity in different groups of students depending on their cognitive styles of
personality are described. The relationship between the reading speed and cognitive style of
personality is experimentally proved. It is shown the methods of processing information basing on
cognitive style of personality. The examples of practical exercises to improve reading activity in each
grope of students depending on their cognitive style of personality are proposed. The conclusion
about the necessity to consider the features of cognitive styles such as field-dependence, field-
independens and impulsivity, reflexivity in teaching reading in a foreign language is made.
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Modern globalization of all phenomena associated with the life of the individual leads to the
ceaseless development of each individual and provides continuous updating educational thesaurus. In
modern society there are particularly important aims of sustainable development including the
separately allocated series of educational in the framework of the 70th UN General Assembly
session. For example, in 4.7 goal it is stated: “By 2030, ensure that all learners acquire the
knowledge and skills needed to promote sustainable development, including, among others, through
education for sustainable development and sustainable lifestyles, human rights, gender equality,
promotion of a culture of peace and non-violence, global citizenship and appreciation of cultural
diversity and of culture’s contribution to sustainable development” [15]. Such requirements in
achieving educational goals directly related to the knowledge of foreign languages because with it
help a person receives much more opportunities of exploring the world cultural values, achievements
of world science, advanced economic achievements. The above said means that educational
institutions must make significant efforts in providing educational services in the field of learning
foreign languages. In this respect, there are the involvement of all the available forms, methods and
means of learning foreign languages and use them in the learning process.

Formulation of the problem.One of the main components of learning foreign languages is a
problem of learning to read in foreign language, because in the absence of language environment
reading is actually becoming a foreing language environment. The search for solutions to the problem
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of reading in a foreign language led us to the so-called cognitive styles of personality, which are
studied by D. Broverman G. Klein, R.Gardner, H.Kahan, G. Witkin [5; 6; 8; 12; 13].

Analysis of the research. The issues of cognitive styles of personality are the items of
interesting such domestic researchers as M.Yehorova Y. Sokolov, M.Holodna, H.Kutsenko, N.
Chepeleva[1; 2; 4]. Recently, the issue of psychological phenomena of personality is the subject of
many studies of young scientists who have devoted their work to the interrelations of cognitive and
style characteristics with training activities, the process of understanding the text, with particularity of
younger pupils development as well as intellectual potential of future specialists and so on. Despite
the fairly wide range of discussed topics, it should be noted that cognitive and style features of
personality are not elaborated issue and remains one of the important questions of modern
psychology [3].

The main material and research results. It is known from psychological and pedagogical
sources that cognitive style and reading have a common denominator: reading - is a processing
information, and cognitive style of personality is a way of processing information. Studies show that
among the many of cognitive styles of personality "field-dependence - field-independence" and
"impulsivity - reflexivity" cognitive styles are often in information processing. We hypothesize the
prevalence of the possibility of a cognitive styles of students in individual characteristics of its
interaction with the text.

The goal of the research. In our research we set a goal to identify the ways of obtaining and
processing information under the results of reading activity. In the first stage of the study we
measured students' cognitive styles of personality “field-dependence” - “field-independence” using
the test "masked figures", developed by H.Witkin as well as "impulsivity” — “reflexivity " using the
H.Kahan’s test "Comparing the similar pictures” [7; 8; 12] In the result of the testing of 135 students
there are 38 field-depended students, 28 field-independent students, 33 impulsive and 36 reflexive
students. For further testing the hypothesis, a series of experiments aimed at identifying reading
technology and operational competence of students as the main components of information
processingare carried out. During research such components of reading as speed, alpha-sound
correspondence, prosody are tested. We are interested in whether the reading speed of certain
cognitive groups affects the processing text information; how successfully students pronounce text
because false pronunciation of words prevents their recognition and consequently - understanding;
how and to what extent the speed of reading the text is related to the cognitive style of personality

The results of the research show that the highest speed of reading is demonstrated by the
impulsive students, although there is a small number of insufficiently high speed of reading among
them. High speed of reading is demonstrated by the field-independed students.

Comparatively low speed of reading have reflexive students according to the intra indicators
as well as to the intergroup indicators. The lowest reading speed have field-dependent students.

Differences in speed of reading of students can be explained by the fact that, the time solving
the problem includes two components: 1 - psychodynamic features of the subject; 2 - delayeding
decision, which formes on the basis of previous experience and serves as the ability to warnings in
the situation of decision making.

But only the pronunciation of the text is not reading in its psychological sense. Apart from
speed of reading we have also identified typical for each cognitive style of personality mistakes in
pronunciation. They are:

— the delay at the stage of correlation and recognition of letters for the field-dependent

students;

— fast and false identification of matching letters - the one and the other lead to mistakes

when reading for the impulsive students;
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— the delay in correlation letters leads to a more accurate reading them for the reflexive
students;

— we have not identified typical mistakes when reading by field-independent students
because they read at a normal rate and make a few mistakes. Their inherent features of
style to analyze and reach analysis through synthesis contributes to the efficiency of
reading activity.

The relatively high speed of reading the text describes impulsive students. They do not ask
questions about the right - wrong reading, they read confidently, but with the same percentage of
errors as the field-dependent students, they mistakenly pronounce the words, they incorrectly
reproduce the prosody of the sentence. have fast The visual perception of impulsive students rather
than the other groups of students make their auditory-motor implementation, albeit erroneous,
ineffective. Provided that they know how to read, while pronouncing the rapid text, they usually do not
have time to associate the rule of reading with print painted signs.

Thus, our studies confirm that the optimal speed of reading is characterized field- independent
students, the second position is occupied by reflective students because they are able to vary the
speed depending on the complexity of syllables, words, phrases. Increased speed of pronouncing the
text of impulsive students in most cases means the correct reading, and field-dependent students
show poor assessment in reading.

It was also found that the field-dependent readers have a narrow field of reading, they must
make a stop after reading of 2-3 words. This is due to the weakness of anticipation and forecasting
processes. This group of students does not obtain elaborated skills of pronunciation, and an optical
image of the word does not cause corresponding speech and sound images. The interference
pattern of letters of native language even more prevents studing a foreign language characters for
them as well as for impulsive students. The field-dependent students do not have any visual
associations with auditory-motor, for example, slow reading is correlated with the wrong dubbed
letters, words, phrases, lack of sentence prosody. It is obvious that the field-dependent students are
not able to classify and s synthesize sound similar matching. When reading the field-dependent
students often ask the question "How does it read?" "Am | reading correctly?", indicating their bearing
in another person’s mind.

In general, we notice that not all students have good technical operations in reading. Under
this condition it can not be successful reading activity with a full understanding of text. Because
getting information is caused by thinking processes that take place in the reading activity and lead to
the solution of cognitive tasks.

The first cognitive task is mastering the technique of reading. It demands a careful, thorough
study of the rules of reading in a foreign language, the ability to recognize letters of the foreign
alphabet, the ability to articulate foreign words at syntagma level. As noted earlier, field-dependent
and impulsivity students have special difficulties in working with text. These students are especially
affected by the difficulties associated with the unsatisfactory reading technique: their mechanisms of
recognition of foreign alphabet letters as well as its sounding are not designed and shaped.

To formulate for the students the educational problem we offere them a series of exercises
aimed at the mechanism of recognition letters. We designed a set of exercises for developing reading
technique to increase the volume of short-term memory, reducing the number of fixing and regressive
eye movements, extension of reading, increase the speed of sounding perception.

We need to achieve such level of reading that the reader's attention focuses on the content of
the text, and speech form is perceived subconsciously, intuitively.

— This requires the following skills;
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—  Graphic skills of perception, differentiation and identification of the printed symbols, their

synthesis into words, words into phrases, sentences in the text;

— Immediate recognition grammar skills and adequate understanding of grammatical forms;

— Lexical skills to identify words and phrases as wel as its semantization.

1. The process of mastering the technique of reading includes the following tasks:

a) mastering the configuration of letters in a foreign alphabet in receptive and reproductive
plans, namely: visual perception, recognition and identification letters - on the one hand; restore all
functional variants of letters - large and small, handwritten and printed - on the other;

b) mastering sound-alpha and alpha-sound relationships (not the name of the letter, which
does not help, but only provides information).

2. Developing the ability to perform automated transaction analysis that is the synthesis of the
material of isolated words, the result of which should be fast and accurate visual perception, proper
sounding, adequate understanding of the perceived value of the word.

3. The gradual assimilation of the basic rules of reading vowel and consonant letters and their
combinations.

Taking into account the fact that we use texts in English in our study, it should be noted the
complexity of the spelling system (compared to other foreign languages). Therefore, in the process of
methods of reading formation we have to combine different methods that are used in the practice of
teaching reading, such as: phonetic (sound), analytical and synthetic method as well as method on
teaching of keywords, methods of the rules of reading, methods of whole words, and the the method
of text.

The learning process for of reading covers two successive stages:1) learning to read aloud;2)
learning to read "to himself."Survey results show that the technique of of reading should be taught
above all those participants in the experiment, which showed unsatisfactory ratings in this kind of
activity, that is, that show impulsive and field dependent cognitive style.The learning process has
consistently held the material of isolated words, phrases, sentences, groups of sentences and texts.

We use the exercises on repetition of alpha-sound relationships and recognition of
configurations of letters and repetition of sound options of presented words which meanings were
learned before.

An essential component of of reading technology - speed of operation of visual perception and
identification of the graphic image of words with the images stored in the memory of the reader.
Working hours of reading techniques carried out in parallel with the execution of all these objectives of
reading.

The task of forming reading skills is complicated by teaching reading in a foreign language
and choose exercises based on the circumstances of each particular group of surveyed students:
field dependent, field independent, impulsive, reflexive.

From the psychological sources, we know that field-dependent persons are oriented to visual
perceptions, and field-independent — to the kinesthetic one. The lack of success defines the field-
dependent personality, the success defines the field independent personality [1; 3].

Field-independence decreases in a situation of the absence of success. In the process of
thinking is a micro-development of inherited to an individual of thinking parameters, primarily the
motivational and rational component in the successful situations. The failure of activity leads to the
greater dependence on the field.

Reflexivity provides faster, scrupulous and systematic choice of information. The opposite pole
to the reflectivity is impulsivity. The impulsive students have problems with reading and processing
information in the rezut of reading information.
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We tried to form students' ability to use the properties of his/her cognitive style when reading
text. The impulsive and field-dependent students should direct their activities towards field-
dependence and reflexivity because the quality of these cognitive styles of personality contributes to
the success of the readers.

The tasks to overcome the shortcomings that were identified at baseline were recommended
to students distributed into a group belonging to a cognitive style.

The tasks are differentiated depending on cognitive style of personality. The field-independent
students have tasks for determination the non-essential parts of the text aiming at the reduction of
globalization. The reflecsive students show a slower reading activity, because the excessive control
so they are offered the tasks which exclude detail. The tasks for the field-dependent students
contribute the anticipation, association, generalization processes. The impulsive students need the
tasks related to the differentiation, increasing control over their own operations, so they are
recommended the exercises for the allocation of significant and minor details.

When performing tasks field-dependent students frequently receive the positive evaluation of
their actions (as in a situation of failure they can stop working). In this way students gain confidence in
their actions, and they lose the need to focus on the environment. They also received
recommendations: 1) "You read the word, learn its meaning. Try to imagine an object or object
property, search for the associative links with other known words. Do not begin to explore other word
phrases until follow these steps "2)"It is not enogh to see the form of the word for remembering it, it
is necessary "to see "the meaning" 3) "Try to read each word by 1 sec."; 4) "Accelerate the pace of
reading up to 50-60 W / min."

Recommendations for impulsive students are: 1) "divide the word into syllables before
reading it "; 2) "Remember the rules of reading”; 3) "Check the dictionary."

Conclusions. When comparing the data of forming and ascertaining experiments, we found
that students with different cognitive styles of personality have more success in mastering the
technical components of reading if the learning process tailored to suit individual cognitive styles. The
conclusion is: it is necessary to consider the features of cognitive styles of personality field-
dependence, field-independence, and impulsivity, reflexivity in teaching reading in a foreign language.

References

1. Knayc I'. BeegeHve B audbdepeHumancHyo ncuxonoruio yyenust. - M.: Mporpecc, 1987. —
336 c.

2. KopHunosa T.B., lNapameti .B. Mogxompl K N3y4eHUO KOTHUTUBHBIX CTUMEn: ABaguathb
ner cnycrtsa. // Bonpockl ncuxonorun. — 1989. - Ne6. — C. 140-147.

3. MakcumeHko C. [. Pomnb KOrHITUBHO-CTUNBOBMX OCOBNMBOCTEN OCOBMCTOCTI B NpoLeci
HaByanbHoi gisnbHocti / C. [. Makcumenko, |. [. MaciuHmk // Haykosi 3anmcku
[HauionanbHoro yHiBepeuteTy "OcTpo3bka akagemis']. - Cepis. : [cuxonoris i negarorika.
- 2010. - Bun. 14. - C. 3-10.

4. XonodHas M.A. Tunbl MHTENNEKTYanbHOW aKTUBHOCTW: CTWUNEBbIE W NPOAYKTUBHbIE
XapakTepucTukm // Meuxonoro-negarornyeckne Npobrnembl BbICLLIEN U CpeaHeN LKOIbI. —
Tomck, 1989. - C. 19-33.

5. Broverman D.M. Dimentions of cognitive style // J. of Personality. — 1960. — V. 28. (2), P.
167-185.

6. Gardner R.W., Jackson D.N., Messick S. Personality organization in cognitive controls
and intellectual abilities // Psychological Issues. — 1960. - V.2. — Mon.8 — 148 p.

7. Jensen A.R., Rohwer J.R. The stroop color-word test: A review // Acta Psychologica.
1966.-V. 25. - N1. - P. 54-93.

8. Kagan J. Reflection-impulsivity: the generality and dynamics of conceptual tempo // J. of
Abnarmal Psychology. — 1966.



HaykoBuit yaconuc HauioHanbHOro negaroriyHoro yHisepcutety imeHi M. . AparomaHoBa

9. Nickel H., Petzold M., Petting K., Wetter J. Conceptual styles and concept formation in
childhood: Preferences and competences // German Journal of Psychology. — 1985. -
V.9. - N3. - P. 255-267.

10. Ryding R. and Rayner S. (1998). Cognitive Styles and Learning Strategies. London: David
Fulton Publishers Ltd.

11. Wardell D.M., Royce J.R. Toward a multi-factor theory of styles and their relationship to
cognition and affect // Journal of Personality. — 1978. — V. 47. - N3. — P. 474-505.

12. Witkin HA., Dyk R., Faterson H. Goodenough D. and Karp S. Psychological
differentiation. — N.-Y.: Wiley and Sons, 1962. — 418 p.

13. Witkin H.A., Goodenough D.R. Cognitive style: Essence and origins // Psychological
Issues. — 1982. — Mon. 51. — 141 p.

14. http://lwww.un.org.ua/en/millennium-development-goals

Transliterated translation of bibliography

1. Klaus G. Vvedenie v differentsialnuyu psihologiyu ucheniya. - M.: Progress, 1987.—336s.

2. Komilova T.V., Paramey G.V. Podhodyi k izucheniyu kognitivnyih stiley: dvadtsat let
spustya. // Voprosyi psihologii. — 1989. - #6. — S. 140-147.

3. Maksimenko S. D. Rol kognltivno-stilovih osoblivostey osobistostl v protses| navchalnoYi
dlyalnostl / S. D. Maksimenko, I. D. Paslchnik // Naukovl zapiski [Natslonalnogo
unlversitetu "Ostrozka akademlya"]. - Serlya. : Psihologlya | pedagoglka. - 2010. - Vip.
14. - S. 3-10.

4. Holodnaya M.A. Tipyi intellektualnoy aktivnosti: stilevyie i produktivnyie harakteristiki //
Psihologo-pedagogicheskie problemyi vyisshey i sredney shkolyi.— Tomsk, 1989.—S. 19-33.

5. Broverman D.M. Dimentions of cognitive style // J. of Personality. — 1960. — V. 28. (2), P.
167-185.

6. Gardner R.W., Jackson D.N., Messick S. Personality organization in cognitive controls
and intellectual abilities // Psychological Issues. — 1960. - V.2. — Mon.8 — 148 p.

7. Jensen A.R., Rohwer J.R. The stroop color-word test: A review // Acta Psychologica.
1966. - V. 25. - N1. - P. 54-93.

8. Kagan J. Reflection-impulsivity: the generality and dynamics of conceptual tempo // J. of
Abnarmal Psychology. — 1966.

9. Nickel H., Petzold M., Petting K., Wetter J. Conceptual styles and concept formation in
childhood: Preferences and competences // German Journal of Psychology. — 1985. -
V.9. - N3. - P. 255-267.

10. Ryding R. and Rayner S. (1998). Cognitive Styles and Learning Strategies. London: David
Fulton Publishers Ltd.

11. Wardell D.M., Royce J.R. Toward a multi-factor theory of styles and their relationship to
cognition and affect // Journal of Personality. — 1978. — V. 47. - N3. - P. 474-505.

12. Witkin HA., Dyk R., Faterson H. Goodenough D. and Karp S. Psychological
differentiation. — N.-Y.: Wiley and Sons, 1962. — 418 p.

13. Witkin H.A., Goodenough D.R. Cognitive style: Essence and origins // Psychological
Issues. — 1982. — Mon. 51. — 141 p.

14. http://lwww.un.org.ua/en/millennium-development-goals

Bonpap C. I. McmxonoriyHi heHOMEHNM 0COOUCTOCTi Y npoueci BUBYEHHS iHO3EMHOI
MOBW. Y CTaTTi pO3rnsagatoThCsl MCUMXONOriYHi 0COBMMBOCTI OCOBMCTOCTI, @ CaMe KOTHITUBHI CTWMI
0CcOBUCTOCTI Ta iX 3B'A30K 3 HABYAIbHOW LiSNbHICTIO CTYAEHTIB Mig4ac BMBYEHHS iHO3EMHMX MOB.
[MpoaHani3oBaHO CMekTp AOCMiMKeHb 3 AOTUYHOI TemaTuku. [MpuainseTbca yBara NCUXONOTYHUM
XapakTepUCTUKaM HaBYaHHS YMTAHHIO SK OLHOMY i3 BaXIIMBUX acnekTiB BUBYEHHI iHO3EMHOI MOBM.
HaronowyeTbecs Ha TOMy, WO KOTHITUBHI CTUSTI T YMTAHHA MatOTh CMiSIbHUN 3HAMEHHUK: YNTAHHS — Lie
nepepobka iHchopMaLlii, a KOrHITMBHI CTUni — Lie cnocib nepepobku iHpopmaLii. BucyHyto rinotesy
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NPO NepeBaXaHHs NEBHWX KOrHITUBHUX CTUMIB CTYAEHTIB Y iHAMBIAYanbHMX 0COBMMBOCTSAX B3aEMOLIT 3
TEKCTOM. BuaineHo xapakTepHi ans nepepobku TEKCTOBOI iHhopMalLlii KOrHITUBHI CTUIi 0COBUCTOCTI, a
came: iMNynbCUBHICTb, PENEKTUBHICTb, MONE3anexHicTb, noneHesanexHicte. OnucaHo cnocobu
OTPUMaHHA Ta nepepobkyn iHdopMaLi 3a pesynbTaTamn YMTaLbKOI AiSnbHOCTI. EkcnepuMeHTansHo
[0BEAEHO B3AEMO3B'A30K LUBUAKOCTI YMTAHHS Ta KOTHITMBHOMO CTumo ocobuctocTi. lMokasaHo
MeToaM poboTU 3 TEKCTOM 3 ypaxXyBaHHAM KOTHITMBHOIO CTWMO 0coBMCTOCTi. HaBedeHo npuknaau
NPaKTUYHWUX BNpaB ANS MOSMIMWEHHS YUTAUbKOI AiSNbHOCTI 3 ypaxXyBaHHAM KOTHITUBHMX CTWUINIB
0COBUCTOCTi  IMMYSbCUBHOCTI, PedrieKCUBHOCTI, NOMNe3aneXHoCTi, noneHesanexHocti. 3pobrneHo
BMUCHOBOK NpO HEOOXiOHICTb BpaxyBaHHS OCOBNMBOCTEN KOMHITUBHUX CTWUMIB  MOMNE3anexHocTi,
NONeHe3anexHoCTi, iIMNYNbCUBHOCTI Ta PeNEKCUBHOCTI NPU HAaBYaHHI YUTAHHIO IHO3EMHOK MOBOK).

KntoyoBi cnoBa: KOTHITMBHUA CTWUMb  OCOBUCTOCTI, IMMYNbCUBHICTb, PEQIEKTUBHICT,
nonesanexHicTb,  MOMEHE3anexHiCTb,  HaBYaHHS  uYWTaHHO,  nepepobka  iHopmaLil,
eKkcnepuMeHTasbHe JOCNIMKEHHS, B3AaEMOAIS 3 TEKCTOM.

Bonpapb C. W. lMcuxonoruyeckue ¢heHOMEHbI NMYHOCTU B Mpouecce U3y4YeHus
MHOCTPAHHOrO fi3blka. B cTaTbe paccmartpuBaloTCs NCUXONOrMYeckne OCOBEHHOCTU NIMYHOCTH, a
WMEHHO KOTHUTWUBHbIE CTUIIU NMNYHOCTW U UX CBA3b C Y4eOHON [esaTenbHOCTLI0 CTYAEHTOB BO BpeMS
N3y4YeHUs MHOCTPaHHbIX $A3bIKOB. [1poaHanW3npoBaHbl CMEKTP WMCCNeLoBaHWA MO KacaTeslbHOW
TEMATUKW. YOENseTcs BHUMaHWE NCUXOSIOrMYECKUM XapakTepucTukam 0byYeHUst YTEHWIO Kak OQHOMY
W3 BaXHbIX aCMeKTOB U3yYEeHWUS1 MHOCTPAHHOTO fi3bika. OTMEYaeTcs, YTO KOTHUTUBHbIE CTUMN U YTEHME
NMetoT 0B 3HaMeHaTeNb: YTeHne - 3To nepepaboTka MHOPMALMK, a KOTHUTUBHBIE CTUW - 3TO
cnocob nepepabotkn uMHopmauun. BoigsuHyTa runoTesa o npeobnagaHuM  OnpeaeneHHbIX
KOTHWTWBHBIX CTWUNEN CTYOEHTOB B WHAWMBMAYaNbHbIX OCOBEHHOCTAX B3aMMOLEWCTBUS C TEKCTOM.
BblaeneHsl xapakTepHble Ans nepepaboTki TEKCTOBOM MH(DOPMALMM KOTHUTUBHBIE CTUIN NNYHOCTMW.
OnucaHbl cnocobbl nonyveHnss U nepepaboTkn WHOpPMaUMM Mo pesynbTaTaM  YuTaTeNlbCKOM
[eATeNbHOCTU. JKCNEPUMEHTANBHO AOKa3aHa B3alMOCBSA3b CKOPOCTU YTEHUS U KOTHUTUBHOTO CTUNS
nuyHocTn. TMokasaHo meTodbl paboTbl C TEKCTOM C YY4ETOM KOFHWTWUBHOTO CTWUNS JIMYHOCTM.
[MpuBeaeHbl NPUMEPbI NPAKTUYECKUX YNPAKHEHUA AN YIYULEeHNS YnTaTeNbCKON OeATENbHOCTU C
Y4ETOM KOTHUTMBHbIX CTUMEN NWYHOCTM WUMNYIbCUBHOCTM, PEdNEeKCUBHOCTH, MNONEe3aBUCUMOCTH,
noneHe3aBncMMoCTb. CaenaH BbIBO4 O HEOOX0AMMOCTH yyeTa 0COOEHHOCTEN KOTHUTUBHBIX CTUMEN
None3aBnCUMOCTH, MONEHE3aBUCUMOCTb, WUMMYNbCUBHOCTU W PedinieKCUBHOCTM Npu  00y4veHnH
YTEHMIO Ha MIHOCTPAHHOM $A3blKe.

KntoueBble cnoBa: KOrHWTUBHbBIA CTWMb NUYHOCTM, MUMMNYILCUBHOCTb, PEMNEKCUMBHOCTb,
None3aBUCUMOCTb,  MOMEHe3aBUCUMOCTb,  0DyYeHWe  YTeHuo, nepepaboTka  MHGopMaLmK,
9KCnepuMeHTanbLHoe UccneoBaHue, B3anMOoLENCTBIUE C TEKCTOM.
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