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Учні з базовою освітою (9 класів) у профучилищах не лише вивчатимуть ту чи 

іншу професію, а й усі шкільні предмети. Відповідно, за бажання вони зможуть 

після закінчення профтехучилища вступити до вищого навчального закладу. 

Крім того, здобувши повну загальну освіту (12 класів), можна буде 

навчатись на професійних програмах, які розроблять за участю роботодавців. 

Буде впроваджено короткострокові курси з перепідготовки жителів країни, які 

вже давно закінчили школу, але хочуть отримати професійну освіту. Для цього 

буде враховано вакансії на трудовому ринку країни. 

Міністр також анонсує запровадження механізмів визнання неформальної 

освіти у Грузії. Це означає, що і роботодавці братимуть участь у здійснення 

професійних програм, впровадження програм обміну досвідом, міжнародних 

програм. 

У рамках реформи буде зроблено акцент на навчання підприємництву та 

інноваційним технологіям, вивченню та розвитку технічних, цифрових, 

підприємницьких та творчих навичок. 

Грузія – країна Закавказзя, в якій діє Болонська система освіти, як у 

школах, так і ЗВО. У Грузії є державні та приватні школи. Природньо, 

пріоритетними є приватні школи, але через високу вартість навчання перевагу 

мають державні школи. 

В Грузії освіта розвивається швидкими темпами. І ми сподіваємося, що 

незабаром наші дипломи будуть визнані у Європейських країнах.  
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After the end the Second World War, teaching the German language was 

widespread on the territory of Ukraine for a long time and had its own socio-cultural 

traditions. Over the past two decades, German, like French, Spanish, Italian, has been 

increasingly replaced by English as a first foreign language (1FL). The German 

language acquired the status of a second foreign language (2FL). The concept of 

"German as a foreign language after English" (Deutsch als Fremdsprache nach 

Englisch DaFnE) emerged in the 1980s. 

The displacement of English is the most common case among the languages 

studied in non-linguistic universities. However, with the organization of bilingual 

education, the German language is increasingly acquiring the status of a second 

foreign language (2FL). The German language is in demand in the labor market 

today. About 130 million people speak German as their mother tongue or second 

language. German is the most widely spoken language in the European Union and an 

official language in seven countries. There are 7.5 million people in 42 countries who 

belong to the German-speaking minority. The Germanist Ulrich Ammon estimated 

that 15.4 million people around the world are currently studying German as a foreign 

language, 90% are schoolchildren, 10% are adults [1]. 

Currently, the range of communicative situations in technology, science, 

economics, trade is expanding, and the knowledge of several foreign languages is of 

great social and economic importance. This allows us to meet the ever-increasing 

communication needs of modern man. The main goal of teaching a foreign language 

for adults should be related to the formation of a “multicultural linguistic personality 

that has professional competence” [2]. 

As part of the multilingual teaching of a foreign language, the concept of 

"trilingual learning" (Tertiärsprachendidaktik) was introduced. Currently, the term 

"trilingual education" is interpreted in different ways. In most cases, we are talking 

about the second 2FL after the native language UL and the first foreign language 

1FL. At the same time, this term is used as a generalized concept for all potentially 

possible foreign languages. In this regard, the attitudes of the German teacher have 

changed: 
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a) mastering 2FL as a foreign language is directly related to the extent to which 

the teacher will be able to compare both languages in order to identify similarities 

and differences in language systems, 

b) the formation of a linguistic outlook among students, which allows for 

interlingual comparison, designed not only to reduce the time spent on mastering the 

language, but also to create prerequisites for learning an increasing number of 

languages [3, 4]. 

The study of any foreign language is impossible without an analysis of its 

structure, system word formation, lexical and grammatical base of the language. 

Concepts can serve as the goal and means of teaching a second foreign language. 

Trilingual education allows you to study concepts in a comparative aspect, which 

positively affects the quality of proficiency in your native and two foreign languages 

[5]. 

Practice shows that the German language as a second foreign language is 

beginning to be included in the mandatory list of subjects studied and is being 

introduced in all types of educational institutions. The announcement in Ukraine of 

2017/18 as the year of the German language was an important step in the 

development of international relations in the field of science, culture and the 

relevance of learning a second foreign language. 

The start of learning German as a 2FL and its duration may vary depending on 

the chosen course levels from A1 to C2. Due to the presence of such diverse factors 

that are difficult to take into account simultaneously, it is necessary to formulate 

conceptual provisions when considering the most general patterns of learning using 

the German language as an example. 

Dietmar Resler is of the opinion that teaching German as a second foreign 

language should be based mainly on the similarities between these languages: the 

mutual influence of cultures and languages, speech borrowings, grammatical 

structures. Meeting with the German language should have a mandatory "social 

intercultural aspect", which can later be successfully used in future professional 

activities [6]. 
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Salife Traore believes that at the heart of teaching foreign languages, mastering 

grammar is of paramount importance so that students "not only know a foreign 

language, but can also use it competently." The author considers grammar and 

communication as the main components that develop the student's speech capabilities 

[7]. 

Gerhard Stickel, on the contrary, is of the opinion that the teaching of German 

as a second foreign language should be based on "contrasts with other languages". At 

the same time, the main emphasis is on "difficult moments": grammar, morphology, 

syntax, which can be clearly seen when compared with English texts. It is repeatedly 

emphasized here that excellent mastering of the grammar and vocabulary of the 

German language is unsuccessful without “external and internal motivation of the 

student” [8]. 

Scientific studies based on psychological and pedagogical experiments have 

shown that the problems of multilingual education are very complex and significant 

problems in the case of learning German on the basis of English, in the conditions of 

contact of the three languages of the native SL, 1FL and 2FL give rise to two 

patterns: 

a) interference situations occur, 

b) there are also great opportunities for the positive transfer of languages. 

Thus, English and German languages are very close in origin and development. 

They have common roots, as they belong to the West Germanic family of Indo-

European languages and the Anglo-Saxon group. Their proximity is confirmed by a 

large number of related words, that is, words that are more or less similar, as well as 

some similarities in grammar. 

In Ukraine, the concept of multilingual education is gaining more and more 

popularity. Traditional educational programs are based on two foreign languages with 

a clear preference for the first or "main" foreign language. 

Ukrainian State University named after M.P. Drahomanov is no exception. 

With a multilingual approach, the concept of teaching a foreign language changes, 

since it involves the joint study of not only languages, but also different cultures, 
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which contributes to the formation of a multicultural multilingual personality, both 

the lecturer and the student. 

Thus, multilingual education seems to be one of the the most promising areas 

in modern foreign language education. 
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