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DUMKO N. Taking into account personal requests of police cadets to construct their own
learning trajectory.

In the article by determine personal requests of police cadets to construct their own learning
trajectory. Objectives: to determine the peculiarities of constructing your own learning trajectory; find
out the three main lines of building your own cadre of police cadets training.

A police officer must have professionally acquired competences, observe police principles,
evaluate social and economic phenomena, perform police tasks, make sound decisions, combine a high
level of professionalism with morality and culture, be capable of business. An individual educational
trajectory is a personal way of realizing the personal potential of each cadet in education. Under the
personal potential of the cadet here means the totality of his abilities – activity, cognitive, creative,
communicative and others. The process of identification, realization and development of the cadets’
abilities takes place during the educational movement of the cadet on individual trajectories.

Individual educational trajectories are developed for each educational program. Individual
educational program means a student’s educational program that captures the individual educational
trajectory chosen by the student from the proposed (normative) disciplines, as well as a list of
disciplines of the variant part of the main educational program offered to the student of his choice.
Individual educational trajectory is defined for the whole period of study. The choice of the trajectory
is made after enrollment of the student in the higher education institution, but not later than one month
after the beginning of classes.

Keywords: police cadet, individual trajectory of training, physical training, tactical training,
communicative abilities.
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IVANOVA V. V. Organization of modern preschool education in the system of continuous
education in the countries of the european union.

Much attention is paid to pre-school education systems, improving the level and quality of pre-
school education and preparing children for school as the most important factor in their further
educational path to lifelong lifelong learning.

The article analyzes the structure of the modern pre-school education system in Great Britain and
in the countries of the European Union (France, Germany, Finland, Poland, Switzerland). It is noted that
the education systems of these countries have their own characteristics (in the UK 93% of pre-school
institutions are provided by the state; in France, the education of children in mother and elementary
schools is carried out by one teacher, testifying to their close relationship; in Denmark, a large
proportion of educators are men which is of particular importance to children from single-parent
families; there are two concepts of parenting education in Switzerland, two different programs, etc.). As a
result of the research, it was found that special attention is paid to the creation of developmental
environment and organization of various activities that contribute to the overall development of the child.

A special link has been introduced to the structure of the preschool system. – “Preschool” as a
link between pre-school and school education, orienting them not only to succession but also to
integration (eg, a senior group of a mother school in France is connected with the first grade of
primary school, in Switzerland organized complexes: kindergarten- school, etc.).

Keywords: pre-school education, systems, United Kingdom, European Union countries, features
common to pre-school institutions in European countries.


