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progress” and “evaluation of students’ educational achievements” is construed, the grounds for
transforming methodological approaches to the assessment of students’ knowledge within the period of
establishment and development of the educational system of Ukraine since the first years of its
independence are stipulated, the directions of the research in the field of improving the quality of
assessing students’ educational achievements based on the efficient integration of the national
educational tradition and the system of assessing students’ educational achievements approved by the
international practice are designated.

Keywords: assessment; assessment of students’ progress; types, functions and criteria for
assessing students’ knowledge; establishment of the system of assessment.
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Ɉɪɥɨɜɫɶɤɚ Ʌ. Ʉ.

ɄɄɈɈɆɆɉɉɅɅȿȿɄɄɋɋ ȼȼɉɉɊɊȺȺȼȼ ɇɇȺȺ ɉɉɊɊɂɂɄɄɅɅȺȺȾȾȱȱ ɆɆɈɈȾȾȺȺɅɅɖɖɇɇɂɂɏɏ
ȽȽɊɊȺȺɆɆȺȺɌɌɂɂɑɑɇɇɂɂɏɏ ɋɋɌɌɊɊɍɍɄɄɌɌɍɍɊɊ,, ɓɓɈɈ ȼȼɂɂɊɊȺȺɀɀȺȺɘɘɌɌɖɖ ɉɉɊɊɂɂɉɉɍɍɓɓȿȿɇɇɇɇəə,,
ȼȼɉɉȿȿȼȼɇɇȿȿɇɇȱȱɋɋɌɌɖɖ,, ɆɆɈɈɀɀɅɅɂɂȼȼȱȱɋɋɌɌɖɖ,, ɇɇȿȿɆɆɈɈɀɀɅɅɂɂȼȼȱȱɋɋɌɌɖɖ ɌɌȺȺ ɋɋɍɍɆɆɇɇȱȱȼȼ

ɋɬɚɬɬɹ ɩɪɢɫɜɹɱɟɧɚ ɪɨɡɝɥɹɞɭ ɤɨɦɩɥɟɤɫɭ ɜɩɪɚɜ ɧɚ ɟɬɚɩɿ ɩɪɟɞ’ɜɥɟɧɧɹ , ɤɨɥɢ ɜɿɞɛɭɜɚɽɬɶɫɹ
ɮɨɪɦɭɜɚɧɧɹ ɭ ɫɬɭɞɟɧɬɿɜ ɭɹɜɥɟɧɧɹ ɩɪɨ ɮɭɧɤɰɿɨɧɭɜɚɧɧɹ ɬɚ ɮɨɪɦɨɭɬɜɨɪɟɧɧɹ ɦɨɞɚɥɶɧɢɯ
ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ, ɳɨ ɜɢɪɚɠɚɸɬɶ ɩɪɢɩɭɳɟɧɧɹ, ɜɩɟɜɧɟɧɿɫɬɶ, ɦɨɠɥɢɜɿɫɬɶ
/ ɧɟɦɨɠɥɢɜɿɫɬɶ, ɫɭɦɧɿɜ ɭ ɬɟɩɟɪɿɲɧɶɨɦɭ, ɦɢɧɭɥɨɦɭ, ɦɚɣɛɭɬɧɶɨɦɭ ɱɚɫɿ. Ɂɚɜɞɚɧɧɹɦ ɟɬɚɩɭ ɽ
ɨɡɧɚɣɨɦɥɟɧɧɹ ɫɬɭɞɟɧɬɿɜ ɿɡ ɫɢɬɭɚɰɿɹɦɢ ɜɠɢɜɚɧɧɹ ɧɨɜɢɯ ɦɨɞɚɥɶɧɢɯ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ,
ɜɱɢɬɢ ɫɬɭɞɟɧɬɿɜ ɚɧɚɥɿɡɭɜɚɬɢ ɡɧɚɱɟɧɧɹ ɿ ɮɨɪɦɢ ɦɨɞɚɥɶɧɢɯ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ ɬɚ
ɭɡɚɝɚɥɶɧɸɜɚɬɢ ʀɯ ɭ ɩɪɚɜɢɥɚ ɜɠɢɜɚɧɧɹ ɿ ɭɬɜɨɪɟɧɧɹ ɦɨɞɚɥɶɧɢɯ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ ɬɚ
ɨɩɪɚɰɶɨɜɭɜɚɬɢ ɮɨɧɟɬɢɱɧɟ ɨɮɨɪɦɥɟɧɧɹ ɡɪɚɡɤɿɜ ɦɨɜɥɟɧɧɹ ɡ ɜɢɭɱɭɜɚɧɨɸ ɦɨɞɚɥɶɧɨɸ ɝɪɚɦɚɬɢɱɧɨɸ
ɫɬɪɭɤɬɭɪɨɸ. ȼ ɤɨɦɩɥɟɤɫɿ ɜɩɪɚɜ ɪɨɡɝɥɹɞɚɸɬɶɫɹ ɜɩɪɚɜɢ ɧɚ ɨɡɧɚɣɨɦɥɟɧɧɹ ɡ ɝɪɚɦɚɬɢɱɧɢɦɢ
ɫɬɪɭɤɬɭɪɚɦɢ. ȼɨɧɢ ɜɤɥɸɱɚɸɬɶ ɡɚɜɞɚɧɧɹ ɧɚ ɭɫɜɿɞɨɦɥɟɧɧɹ ɮɭɧɤɰɿɣ ɿ ɮɨɪɦ ɝɪɚɦɚɬɢɱɧɨʀ
ɫɬɪɭɤɬɭɪɢ, ɨɜɨɥɨɞɿɧɧɹ ɮɨɧɟɬɢɱɧɢɦ ɨɮɨɪɦɥɟɧɧɹɦ ɦɨɜɥɟɧɧɽɜɨɝɨ ɡɪɚɡɤɚ ɡ ɜɢɭɱɭɜɚɧɨɸ
ɝɪɚɦɚɬɢɱɧɨɸ ɫɬɪɭɤɬɭɪɨɸ (ɦɟɥɨɞɢɤɨɸ, ɮɪɚɡɨɜɢɦ ɧɚɝɨɥɨɫɨɦ , ɪɢɬɦɨɦ, ɬɟɦɩɨɦ). Ⱦɨ ɤɨɦɩɥɟɤɫɭ
ɜɩɪɚɜ ɭɜɿɣɲɥɢ ɜɩɪɚɜɢ ɧɚ ɜɢɡɧɚɱɟɧɧɹ ɫɬɪɭɤɬɭɪɧɢɯ ɟɥɟɦɟɧɬɿɜ ɝɪɚɦɚɬɢɱɧɨʀ ɫɬɪɭɤɬɭɪɢ, ɜɢɜɟɞɟɧɧɹ
ɚɛɨ ɮɨɪɦɭɥɸɜɚɧɧɹ ɩɪɚɜɢɥ, ɜɩɪɚɜɢ ɧɚ ɚɧɚɥɿɡ ɩɪɚɜɢɥ ɭɬɜɨɪɟɧɧɹ ɬɚ ɜɠɢɜɚɧɧɹ ɦɨɞɚɥɶɧɢɯ
ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ ɩɨɪɿɜɧɹɧɨ ɡ ɝɪɚɦɚɬɢɱɧɢɦɢ ɫɬɪɭɤɬɭɪɚɦɢ ɿɫɩɚɧɫɶɤɨʀ ɬɚ
ɭɤɪɚʀɧɫɶɤɨʀ ɦɨɜ.

Ʉɥɸɱɟɜɿ ɫɥɨɜɚ: ɝɪɚɦɚɬɢɱɧɚ ɤɨɦɩɟɬɟɧɰɿɹ, ɝɪɚɦɚɬɢɱɧɿ ɧɚɜɢɱɤɢ, ɦɨɞɚɥɶɧɿ ɝɪɚɦɚɬɢɱɧɿ
ɫɬɪɭɤɬɭɪɢ.

ɋɬɜɨɪɟɧɧɹ ɤɨɦɩɥɟɤɫɿɜ ɜɩɪɚɜ ɞɥɹ ɮɨɪɦɭɜɚɧɧɹ ɿɧɲɨɦɨɜɧɨʀ
ɤɨɦɭɧɿɤɚɬɢɜɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ ɽ ɨɞɧɿɽɸ ɡ ɚɤɬɭɚɥɶɧɢɯ ɭ ɩɪɚɤɬɢɱɧɨɦɭ ɜɿɞɧɨɲɟɧɧɿ
ɬɚ ɫɤɥɚɞɧɢɯ ɭ ɬɟɨɪɟɬɢɱɧɨɦɭ ɩɥɚɧɿ ɩɪɨɛɥɟɦ. Ⱥɤɬɭɚɥɶɧɿɫɬɶ ɩɪɨɛɥɟɦɢ ɩɨɥɹɝɚɽ
ɜ ɬɨɦɭ, ɳɨ ɜɿɞ ʀʀ ɜɢɪɿɲɟɧɧɹ ɛɚɝɚɬɨ ɜ ɱɨɦɭ ɡɚɥɟɠɢɬɶ ɟɮɟɤɬɢɜɧɿɫɬɶ ɧɚɜɱɚɧɧɹ
ɿɧɨɡɟɦɧɢɯ ɦɨɜ. Ȳʀ ɫɤɥɚɞɧɿɫɬɶ ɨɛɭɦɨɜɥɸɽɬɶɫɹ ɬɢɦ, ɳɨ ɤɨɦɩɥɟɤɫ ɜɩɪɚɜ ɦɚɽ
ɜɿɞɛɢɜɚɬɢ, ɩɨ ɫɭɬɿ, ɜɫɿ ɚɫɩɟɤɬɢ ɬɟɯɧɨɥɨɝɿʀ ɧɚɜɱɚɧɧɹ, ɳɨ ɫɬɨɫɭɸɬɶɫɹ ɹɤ
ɨɩɟɪɚɬɢɜɧɨʀ ɫɬɨɪɨɧɢ ɩɪɨɰɟɫɭ ɨɜɨɥɨɞɿɧɧɹ ɦɨɜɧɢɦ ɦɚɬɟɪɿɚɥɨɦ ɿ ɜɢɞɚɦɢ
ɦɨɜɥɟɧɧɽɜɨʀ ɞɿɹɥɶɧɨɫɬɿ (ɦɟɬɨɞɿɜ, ɩɪɢɣɨɦɿɜ, ɡɚɫɨɛɿɜ, ɮɨɪɦ ɧɚɜɱɚɥɶɧɨɝɨ
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ɩɪɨɰɟɫɭ), ɬɚɤ ɿ ɣɨɝɨ ɦɨɬɢɜɚɰɿɣɧɨʀ ɫɬɨɪɨɧɢ, ɡɚ ɭɦɨɜɢ ɜɿɞɫɭɬɧɨɫɬɿ ɦɨɜɧɨɝɨ
ɫɟɪɟɞɨɜɢɳɚ ɬɚ ɩɪɢɪɨɞɧɨʀ ɩɨɬɪɟɛɢ ɤɨɪɢɫɬɭɜɚɬɢɫɹ ɿɧɨɡɟɦɧɨɸ ɦɨɜɨɸ ɹɤ
ɡɚɫɨɛɨɦ ɫɩɿɥɤɭɜɚɧɧɹ. Ɋɨɡɪɨɛɰɿ ɝɪɚɦɚɬɢɱɧɢɯ ɫɢɫɬɟɦ ɿ ɤɨɦɩɥɟɤɫɿɜ ɜɩɪɚɜ
ɩɪɢɞɿɥɹɥɚɫɶ ɡɧɚɱɧɚ ɭɜɚɝɚ ɜ ɦɟɬɨɞɢɰɿ ɧɚɜɱɚɧɧɹ ɿɧɨɡɟɦɧɢɯ ɦɨɜ . Ɂ ɨɫɬɚɧɧɿɯ
ɪɨɛɿɬ ɧɚ ɭɜɚɝɭ ɡɚɫɥɭɝɨɜɭɸɬɶ ɞɨɫɥɿɞɠɟɧɧɹ Ɇ. ȼ. Ɋɹɛɢɯ, ɹɤɢɣ ɪɨɡɪɨɛɢɜ
ɫɢɫɬɟɦɭ ɜɩɪɚɜ ɞɥɹ ɮɨɪɦɭɜɚɧɧɹ ɿɧɲɨɦɨɜɧɢɯ ɝɪɚɦɚɬɢɱɧɢɯ ɧɚɜɢɱɨɤ ɿɡ
ɜɪɚɯɭɜɚɧɧɹɦ ɿɧɞɢɜɿɞɭɚɥɶɧɢɯ ɯɚɪɚɤɬɟɪɢɫɬɢɤ ɫɬɭɞɟɧɬɿɜ [3]; Ɍ. Ɉ. ɋɬɟɱɟɧɤɨ, ɳɨ
ɫɬɜɨɪɢɥɚ ɫɢɫɬɟɦɭ ɜɩɪɚɜ ɬɚ ɡɚɜɞɚɧɶ ɞɥɹ ɮɨɪɦɭɜɚɧɧɹ ɩɪɨɮɟɫɿɣɧɨ
ɨɪɿɽɧɬɨɜɚɧɨʀ ɚɧɝɥɨɦɨɜɧɨʀ ɝɪɚɦɚɬɢɱɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ ɭ ɦɚɣɛɭɬɧɿɯ ɭɱɢɬɟɥɿɜ [4];
Ɉ. ȱ. ȼɨɜɤ, ɹɤɚ ɡɚɩɪɨɩɨɧɭɜɚɥɚ ɩɿɞɫɢɫɬɟɦɭ ɜɩɪɚɜ ɞɥɹ ɮɨɪɦɭɜɚɧɧɹ
ɚɧɝɥɨɦɨɜɧɨʀ ɝɪɚɦɚɬɢɱɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ ɭ ɦɚɣɛɭɬɧɿɯ ɭɱɢɬɟɥɿɜ ɜ ɭɦɨɜɚɯ
ɿɧɬɟɧɫɢɜɧɨɝɨ ɧɚɜɱɚɧɧɹ [1].

Ɋɨɡɪɨɛɥɹɸɱɢ ɤɨɦɩɥɟɤɫ ɜɩɪɚɜ ɞɥɹ ɮɨɪɦɭɜɚɧɧɹ ɭɫɧɨɦɨɜɥɟɧɧɽɜɨʀ
ɝɪɚɦɚɬɢɱɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ ɭ ɦɚɣɛɭɬɧɿɯ ɭɱɢɬɟɥɿɜ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ ɹɤ ɞɪɭɝɨʀ
ɿɧɨɡɟɦɧɨʀ, ɦɢ ɛɚɡɭɜɚɥɢɫɹ ɧɚ ɞɨɫɹɝɧɟɧɧɹɯ ɧɚɭɤɨɜɰɿɜ ɬɚ ɜɪɚɯɭɜɚɧɧɿ ɫɭɱɚɫɧɢɯ
ɩɿɞɯɨɞɿɜ ɿ ɫɬɪɚɬɟɝɿɣ ɭ ɧɚɜɱɚɧɧɿ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ. Ɉɬɠɟ, ɦɟɬɨɸ ɫɬɚɬɬɿ ɽ ɪɨɡɝɥɹɞ
ɩɢɬɚɧɶ, ɛɟɡɩɨɫɟɪɟɞɧɶɨ ɩɨɜ’ɹɡɚɧɢɯ ɿɡ ɰɿɽɸ ɩɪɨɛɥɟɦɨɸ : ɱɢɧɧɢɤɢ, ɹɤɿ
ɡɭɦɨɜɥɸɸɬɶ ɫɩɟɰɢɮɿɤɭ ɤɨɦɩɥɟɤɫɭ ɜɩɪɚɜ ɞɥɹ ɮɨɪɦɭɜɚɧɧɹ ɭɫɧɨɦɨɜɥɟɧɧɽɜɨʀ
ɝɪɚɦɚɬɢɱɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ ɹɤ ɞɪɭɝɨʀ ɿɧɨɡɟɦɧɨʀ; ɝɪɭɩɢ, ɬɢɩɢ ɿ
ɜɢɞɢ ɜɩɪɚɜ, ɹɤɿ ɞɨɰɿɥɶɧɨ ɜɢɤɨɪɢɫɬɨɜɭɜɚɬɢ ɞɥɹ ɮɨɪɦɭɜɚɧɧɹ
ɭɫɧɨɦɨɜɥɟɧɧɽɜɨʀ ɝɪɚɦɚɬɢɱɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ.

ɋɩɟɰɢɮɿɤɚ ɤɨɦɩɥɟɤɫɭ ɜɩɪɚɜ ɞɥɹ ɮɨɪɦɭɜɚɧɧɹ ɭɫɧɨɦɨɜɥɟɧɧɽɜɨʀ
ɝɪɚɦɚɬɢɱɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ ɹɤ ɞɪɭɝɨʀ ɿɧɨɡɟɦɧɨʀ ɡɭɦɨɜɥɸɽɬɶɫɹ
ɜɢɦɨɝɚɦɢ ɞɨ ɜɩɪɚɜ, ɩɨɜ’ɹɡɚɧɢɯ ɿɡ ɡɚɤɨɧɨɦɿɪɧɨɫɬɹɦɢ ɩɪɨɰɟɫɿɜ ɧɚɜɱɚɧɧɹ ɿ
ɜɢɜɱɟɧɧɹ ɦɨɜ, ɚ ɬɚɤɨɠ ɭɦɨɜɚɦɢ, ɜ ɹɤɢɯ ɜɨɧɢ ɜɿɞɛɭɜɚɸɬɶɫɹ.

ɉɨ-ɩɟɪɲɟ, ɧɚ ɞɪɭɝɨɦɭ ɪɨɰɿ ɧɚɜɱɚɧɧɹ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ ɫɬɭɞɟɧɬɢ
ɜɨɥɨɞɿɸɬɶ ɞɨɫɬɚɬɧɶɨ ɜɢɫɨɤɢɦ ɪɿɜɧɟɦ ɝɪɚɦɚɬɢɱɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ ɹɤ ɜ ɪɿɞɧɿɣ ,
ɬɚɤ ɿ ɜ ɩɟɪɲɿɣ ɿɧɨɡɟɦɧɿɣ ɦɨɜɿ. Ɉɬɠɟ ɤɨɦɩɥɟɤɫ ɜɩɪɚɜ ɞɥɹ ɮɨɪɦɭɜɚɧɧɹ
ɭɫɧɨɦɨɜɥɟɧɧɽɜɨʀ ɝɪɚɦɚɬɢɱɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ ɩɨɜɢɧɟɧ ɡɚɛɟɡɩɟɱɭɜɚɬɢ
ɚɤɬɭɚɥɿɡɚɰɿɸ ɬɚ ɚɤɬɢɜɧɟ ɡɚɥɭɱɟɧɧɹ ɩɨɩɟɪɟɞɧɶɨɝɨ ɥɿɧɝɜɿɫɬɢɱɧɨɝɨ ɞɨɫɜɿɞɭ
ɫɬɭɞɟɧɬɿɜ ɭ ɩɟɪɲɿɣ ɿɧɨɡɟɦɧɿɣ ɦɨɜɿ ɬɚ ɜ ɪɿɞɧɿɣ ɦɨɜɿ, ɳɨ ɫɩɪɢɹɽ ɛɿɥɶɲ
ɲɜɢɞɤɨɦɭ ɨɜɨɥɨɞɿɧɧɸ ɝɪɚɦɚɬɢɱɧɨʀ ɫɬɪɭɤɬɭɪɢ ɬɚ ɨɫɨɛɥɢɜɨɫɬɹɦɢ ʀɯ
ɮɭɧɤɰɿɨɧɭɜɚɧɧɹ. Ɍɚɤ, ɩɪɢ ɭɬɜɨɪɟɧɧɿ ɝɪɚɦɚɬɢɱɧɨʀ ɫɬɪɭɤɬɭɪɢ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ
ɫɬɭɞɟɧɬɢ, ɩɪɢɪɨɞɧɨ, ɫɩɢɪɚɸɬɶɫɹ ɧɚ ɚɧɚɥɨɝɿɱɧɿ ɫɬɪɭɤɬɭɪɢ ɜ ɩɟɪɲɿɣ ɿɧɨɡɟɦɧɿɣ
(ɿɫɩɚɧɫɶɤɿɣ) ɬɚ ɪɿɞɧɿɣ ɦɨɜɚɯ, ɹɤɿ ɦɨɠɭɬɶ ɫɩɪɢɱɢɧɹɬɢ ɚɛɨ ɩɨɡɢɬɢɜɧɢɣ ɩɟɪɟɧɨɫ
ɚɛɨ ɿɧɬɟɪɮɟɪɟɧɰɿɸ. ɉɨɪɿɜɧɹɧɧɹ ɜɢɭɱɭɜɚɧɢɯ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ
ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ ɡ ɝɪɚɦɚɬɢɱɧɢɦɢ ɫɬɪɭɤɬɭɪɚɦɢ ɿɫɩɚɧɫɶɤɨʀ ɬɚ ɭɤɪɚʀɧɫɶɤɨʀ ɦɨɜ
ɞɨɡɜɨɥɢɬɶ ɩɨɫɢɥɢɬɢ ɩɨɡɢɬɢɜɧɢɣ ɩɟɪɟɧɨɫ ɬɚ ɡɦɟɧɲɢɬɢ ɿɧɬɟɪɮɟɪɟɧɰɿɸ,
ɨɫɤɿɥɶɤɢ ɰɟ ɨɛɭɦɨɜɥɸɽɬɶɫɹ ɨɛɫɹɝɨɦ ɡɧɚɧɶ ɫɭɬɬɽɜɢɯ ɨɡɧɚɤ ɝɪɚɦɚɬɢɱɧɢɯ
ɫɬɪɭɤɬɭɪ, ɹɤɿ ɩɨɪɿɜɧɸɸɬɶɫɹ, ʀɯ ɫɯɨɠɨɫɬɟɣ ɬɚ ɪɨɡɛɿɠɧɨɫɬɟɣ, ɳɨ ɫɜɿɞɱɢɬɶ ɩɪɨ
ɭɫɜɿɞɨɦɥɟɧɿɫɬɶ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ, ɚ ɧɟ ɚɜɬɨɦɚɬɢɱɧɢɣ ɩɟɪɟɧɨɫ ɧɚɜɢɱɨɤ ɡ
ɩɟɪɲɨʀ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ ɜ ɞɪɭɝɭ ɿɧɨɡɟɦɧɭ ɦɨɜɭ. ɇɚɩɪɢɤɥɚɞ, ɩɪɢ ɨɜɨɥɨɞɿɧɧɿ
ɝɪɚɦɚɬɢɱɧɢɦɢ ɫɬɪɭɤɬɭɪɚɦɢ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ, ɩɨɞɿɛɧɢɦɢ ɞɨ ɝɪɚɦɚɬɢɱɧɢɯ
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ɫɬɪɭɤɬɭɪ ɪɿɞɧɨʀ ɬɚ ɿɫɩɚɧɫɶɤɨʀ ɦɨɜ (can + Infinitive, ɜɦɿɸ / ɦɨɠɭ + ɿɧɮɿɧɿɬɢɜ,
saber / poder + Infinitivo; must / have to + Infinitive, ɩɨɜɢɧɟɧ / ɧɟɨɛɯɿɞɧɨ + ɿɧɮɿɧɿɬɢɜ,
tener  que  +  Infinitivo), ɫɥɿɞ ɧɚɝɨɥɨɫɢɬɢ ɧɚ ʀɯ ɫɯɨɠɨɫɬɿ, ɳɨ ɫɩɪɢɱɢɧɹɽ
ɩɨɡɢɬɢɜɧɢɣ ɩɟɪɟɧɨɫ. Ɉɜɨɥɨɞɿɜɚɸɱɢ ɝɪɚɦɚɬɢɱɧɢɦɢ ɫɬɪɭɤɬɭɪɚɦɢ ɚɧɝɥɿɣɫɶɤɨʀ
ɦɨɜɢ, ɜɿɞɦɿɧɧɢɦɢ ɜɿɞ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ ɪɿɞɧɨʀ ɬɚ ɿɫɩɚɧɫɶɤɨʀ ɦɨɜɢ (may
/ might / could (not)+ Indefinite Infinitive; could / may / might (not) + Perfect Infinitive;
can’t / mustn’t + Indefinite Infinitive; must + Indefinite / Continuous / Perfect Infinitive;
Can / Could + S + Indefinite / Continuous / Perfect / Perfect Continuous Infinitive?;
can’t / couldn’t + Perfect / Perfect Continuous Infinitive; may + Continuous Infinitive,
ɳɨ ɜɢɪɚɠɚɸɬɶ ɩɪɢɩɭɳɟɧɧɹ, ɜɩɟɜɧɟɧɿɫɬɶ, ɦɨɠɥɢɜɿɫɬɶ, ɫɭɦɧɿɜ), ɧɟɨɛɯɿɞɧɨ
ɡɨɫɟɪɟɞɢɬɢ ɭɜɚɝɭ ɧɚ ɪɨɡɛɿɠɧɨɫɬɹɯ ɬɚ ɨɪɝɚɧɿɡɭɜɚɬɢ ɜɩɪɚɜɥɹɧɧɹ ɧɚ
ɡɚɩɨɛɿɝɚɧɧɹ ɩɨɦɢɥɨɤ.

 ɉɨ-ɞɪɭɝɟ, ɤɨɦɩɥɟɤɫ ɜɩɪɚɜ ɩɨɜɢɧɟɧ ɛɚɡɭɜɚɬɢɫɹ ɧɚ ɜɢɤɨɪɢɫɬɚɧɧɿ ɜɠɟ
ɡɚɫɜɨɽɧɢɯ ɫɬɪɚɬɟɝɿɣ ɜɢɜɱɟɧɧɹ ɦɨɜɢ ɡɚɜɞɹɤɢ ɧɚɛɭɬɨɦɭ ɞɨɫɜɿɞɭ ɩɿɞ ɱɚɫ
ɧɚɜɱɚɧɧɹ ɪɿɞɧɨʀ ɬɚ ɩɟɪɲɨʀ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ: ɫɚɦɨɫɬɿɣɧɟ ɜɢɜɟɞɟɧɧɹ
ɫɬɭɞɟɧɬɚɦɢ ɩɪɚɜɢɥ ɜɠɢɜɚɧɧɹ ɬɚ ɭɬɜɨɪɟɧɧɹ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ ;
ɜɿɡɭɚɥɿɡɚɰɿɹ ɝɪɚɦɚɬɢɱɧɢɯ ɩɪɚɜɢɥ; ɜɢɤɨɪɢɫɬɚɧɧɹ ɝɪɚɦɚɬɢɱɧɢɯ ɞɨɜɿɞɧɢɤɿɜ;
ɫɢɫɬɟɦɚɬɢɡɚɰɿɹ ɜɢɜɱɟɧɨɝɨ ɝɪɚɦɚɬɢɱɧɨɝɨ ɦɚɬɟɪɿɚɥɭ; ɡɿɫɬɚɜɥɟɧɧɹ ɜɢɭɱɭɜɚɧɢɯ
ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ ɡ ɝɪɚɦɚɬɢɱɧɢɦɢ ɫɬɪɭɤɬɭɪɚɦɢ ɩɟɪɲɨʀ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ
ɬɚ ɭɤɪɚʀɧɫɶɤɨʀ ɦɨɜɢ ɞɥɹ ɩɨɞɨɥɚɧɧɹ ɿɧɬɟɪɮɟɪɟɧɰɿʀ; ɩɨɛɭɞɨɜɚ ɜɢɫɥɨɜɥɸɜɚɧɶ
ɡɚ ɚɧɚɥɨɝɿɽɸ ɡɿ ɡɪɚɡɤɨɦ ɦɨɜɥɟɧɧɹ; ɩɟɪɟɯɿɞ ɞɨ ɫɚɦɨɫɬɿɣɧɨɝɨ ɜɢɤɨɧɚɧɧɹ
ɦɨɜɥɟɧɧɽɜɢɯ ɞɿɣ; ɫɚɦɨɤɨɧɬɪɨɥɶ ɬɚ ɫɚɦɨɤɨɪɟɤɰɿɹ ɜɢɤɨɧɚɧɨʀ ɞɿɹɥɶɧɨɫɬɿ.

ɉɨ-ɬɪɟɬɽ, ɜɢɜɱɟɧɧɹ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ ɧɚ ɩɟɞɚɝɨɝɿɱɧɢɯ ɮɚɤɭɥɶɬɟɬɚɯ
ɨɪɿɽɧɬɨɜɚɧɟ ɧɚ ɦɚɣɛɭɬɧɸ ɩɪɨɮɟɫɿɣɧɭ ɞɿɹɥɶɧɿɫɬɶ ɫɬɭɞɟɧɬɿɜ ɹɤ ɭɱɢɬɟɥɿɜ
ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ, ɚ ɨɬɠɟ ɦɚɽ ɦɿɫɰɟ ɜɡɚɽɦɨɩɨɜ’ɹɡɚɧɟ ɮɨɪɦɭɜɚɧɧɹ
ɤɨɦɭɧɿɤɚɬɢɜɧɨʀ ɿ ɩɪɨɮɟɫɿɣɧɨʀ ɤɨɦɩɟɬɟɧɰɿɣ. ɐɟ ɫɩɨɧɭɤɚɽ ɞɨ ɜɿɞɛɨɪɭ ɩɟɜɧɨɝɨ
ɨɛɫɹɝɭ ɩɪɨɮɟɫɿɣɧɨ-ɦɟɬɨɞɢɱɧɢɯ ɭɦɿɧɶ ɞɥɹ ɮɨɪɦɭɜɚɧɧɹ ɧɚ ɞɪɭɝɨɦɭ ɪɨɰɿ
ɧɚɜɱɚɧɧɹ ɞɪɭɝɨʀ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ ɬɚ ɪɨɡɪɨɛɤɢ ɫɩɟɰɿɚɥɶɧɢɯ ɜɩɪɚɜ ɜ ɦɟɠɚɯ
ɤɨɦɩɥɟɤɫɭ ɜɩɪɚɜ.

Ⱦɨ ɩɪɨɮɟɫɿɣɧɨ-ɦɟɬɨɞɢɱɧɢɯ ɭɦɿɧɶ ɦɢ ɜɿɞɧɟɫɥɢ ɜɦɿɧɧɹ, ɩɨɜ’ɹɡɚɧɿ ɡ
ɪɟɚɥɿɡɚɰɿɽɸ ɤɨɧɫɬɪɭɤɬɢɜɧɨ-ɩɥɚɧɭɜɚɥɶɧɢɯ, ɨɪɝɚɧɿɡɚɬɨɪɫɶɤɢɯ ɬɚ
ɤɨɦɭɧɿɤɚɬɢɜɧɨ-ɧɚɜɱɚɥɶɧɢɯ ɮɭɧɤɰɿɣ ɭɱɢɬɟɥɹ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ: ɱɿɬɤɨ ɿ ɹɫɧɨ
ɮɨɪɦɭɥɸɜɚɬɢ ɝɪɚɦɚɬɢɱɧɟ ɩɪɚɜɢɥɨ, ɤɨɪɢɫɬɭɸɱɢɫɶ ɝɪɚɦɚɬɢɱɧɨɸ
ɬɟɪɦɿɧɨɥɨɝɿɽɸ ɧɚ ɿɧɨɡɟɦɧɿɣ ɦɨɜɿ; ɮɨɧɟɬɢɱɧɨ ɩɪɚɜɢɥɶɧɨ ɞɟɦɨɧɫɬɪɭɜɚɬɢ
ɦɨɜɥɟɧɧɽɜɿ ɡɪɚɡɤɢ, ɳɨ ɦɿɫɬɹɬɶ ɜɢɭɱɭɜɚɧɭ ɝɪɚɦɚɬɢɱɧɭ ɫɬɪɭɤɬɭɪɭ; ɞɨɛɢɪɚɬɢ
ɧɚɜɱɚɥɶɧɢɣ ɬɟɤɫɬɨɜɢɣ ɬɚ ɧɚɨɱɧɢɣ ɦɚɬɟɪɿɚɥ ɞɨ ɜɩɪɚɜ ; ɝɨɬɭɜɚɬɢ
ɪɨɡɞɚɜɚɥɶɧɢɣ ɦɚɬɟɪɿɚɥ; ɭɤɥɚɞɚɬɢ ɝɪɚɦɚɬɢɱɧɿ ɬɚɛɥɢɰɿ, ɳɨ ɿɥɸɫɬɪɭɸɬɶ
ɭɬɜɨɪɟɧɧɹ ɱɢ ɜɠɢɜɚɧɧɹ ɝɪɚɦɚɬɢɱɧɨʀ ɫɬɪɭɤɬɭɪɢ; ɪɨɡɪɨɛɥɹɬɢ ɧɚɜɱɚɥɶɧɭ
ɛɟɫɿɞɭ ɡ ɜɢɤɨɪɢɫɬɚɧɧɹɦ ɝɪɚɦɚɬɢɱɧɨʀ ɫɬɪɭɤɬɭɪɢ; ɭɤɥɚɞɚɬɢ ɜɩɪɚɜɢ ɧɚ
ɡɚɩɨɛɿɝɚɧɧɹ ɝɪɚɦɚɬɢɱɧɢɯ ɩɨɦɢɥɨɤ, ɩɨɜ’ɹɡɚɧɢɯ ɡ ɿɧɬɟɪɮɟɪɟɧɰɿɽɸ ɪɿɞɧɨʀ
ɦɨɜɢ; ɩɪɨɜɨɞɢɬɢ ɩɟɜɧɿ ɝɪɚɦɚɬɢɱɧɿ ɜɩɪɚɜɢ; ɱɭɬɢ ɿ ɤɨɪɟɤɬɭɜɚɬɢ ɝɪɚɦɚɬɢɱɧɿ
ɩɨɦɢɥɤɢ ɜ ɭɫɧɨɦɭ ɦɨɜɥɟɧɧɿ; ɩɨɦɿɱɚɬɢ ɿ ɜɢɩɪɚɜɥɹɬɢ ɝɪɚɦɚɬɢɱɧɿ ɩɨɦɢɥɤɢ ɜ
ɩɢɫɟɦɧɨɦɭ ɦɨɜɥɟɧɧɿ ɡɚ ɤɥɸɱɟɦ; ɜɢɡɧɚɱɚɬɢ ɬɢɩɨɜɿ ɝɪɚɦɚɬɢɱɧɿ ɩɨɦɢɥɤɢ ɜ
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ɩɢɫɶɦɨɜɢɯ ɪɨɛɨɬɚɯ; ɤɨɪɟɤɬɧɨ ɜɢɤɨɪɢɫɬɨɜɭɜɚɬɢ ɜɢɪɚɡɢ ɤɥɚɫɧɨɝɨ ɜɠɢɬɤɭ ɭ
ɦɟɬɨɞɢɱɧɢɯ ɫɢɬɭɚɰɿɹɯ ɩɪɢ ɩɨɹɫɧɟɧɧɿ ɝɪɚɦɚɬɢɱɧɢɯ ɩɪɚɜɢɥ, ɫɬɢɦɭɥɸɜɚɧɧɿ
ɭɱɧɿɜ ɞɨ ɜɢɤɨɧɚɧɧɹ ɧɚɜɱɚɥɶɧɢɯ ɞɿɣ, ɜɢɩɪɚɜɥɟɧɧɿ ɩɨɦɢɥɨɤ.

Ɂɚɜɞɹɤɢ ɩɪɨɮɟɫɿɨɧɚɥɿɡɚɰɿʀ ɧɚɜɱɚɧɧɹ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ ɫɬɭɞɟɧɬɢ ɞɨ
ɬɪɟɬɶɨɝɨ ɪɨɤɭ ɧɚɜɱɚɧɧɹ ɜɠɟ ɨɜɨɥɨɞɿɜɚɸɬɶ ɩɟɜɧɢɦɢ ɩɪɨɮɟɫɿɣɧɨ-
ɦɟɬɨɞɢɱɧɢɦɢ ɜɦɿɧɧɹɦɢ ɧɚ ɡɚɧɹɬɬɹɯ ɡ ɩɟɪɲɨʀ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ, ɚɥɟ, ɛɟɪɭɱɢ
ɞɨ ɭɜɚɝɢ ʀɯɧɿɣ ɧɟɞɨɫɬɚɬɧɿɣ ɦɨɜɥɟɧɧɽɜɢɣ ɞɨɫɜɿɞ ɭ ɜɢɜɱɟɧɧɿ ɞɪɭɝɨʀ ɿɧɨɡɟɦɧɨʀ
ɦɨɜɢ, ɜɜɚɠɚɽɦɨ ɰɿɥɤɨɦ ɞɨɫɬɚɬɧɿɦ ɨɛɫɹɝ ɩɟɪɟɪɚɯɨɜɚɧɢɯ ɜɢɳɟ ɩɟɪɜɢɧɧɢɯ
ɩɪɨɮɟɫɿɣɧɨ-ɦɟɬɨɞɢɱɧɢɯ ɭɦɿɧɶ ɭ ɫɬɭɞɟɧɬɿɜ ɞɪɭɝɨɝɨ ɪɨɤɭ ɧɚɜɱɚɧɧɹ ɞɪɭɝɨʀ
ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ.

ɉɨ-ɱɟɬɜɟɪɬɟ, ɤɨɦɩɥɟɤɫ ɜɩɪɚɜ ɩɨɜɢɧɟɧ ɩɟɪɟɞɛɚɱɚɬɢ ɮɨɪɦɭɜɚɧɧɹ
ɫɨɰɿɨɤɭɥɶɬɭɪɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ, ɹɤɚ ɩɨɜ’ɹɡɚɧɚ ɡ ɧɟɨɛɯɿɞɧɿɫɬɸ ɜɢɜɱɟɧɧɹ ɫɜɿɬɭ
ɧɨɫɿʀɜ ɦɨɜɢ, ʀɯɧɶɨʀ ɤɭɥɶɬɭɪɢ, ɫɩɨɫɨɛɭ ɠɢɬɬɹ, ɧɚɰɿɨɧɚɥɶɧɨɝɨ ɯɚɪɚɤɬɟɪɭ,
ɦɟɧɬɚɥɿɬɟɬɭ ɨɫɤɿɥɶɤɢ ɪɟɚɥɶɧɟ ɦɨɜɥɟɧɧɹ ɭ ɡɧɚɱɧɿɣ ɦɿɪɿ ɜɢɡɧɚɱɚɽɬɶɫɹ
ɡɧɚɧɧɹɦ ɫɨɰɿɚɥɶɧɨɝɨ ɬɚ ɤɭɥɶɬɭɪɧɨɝɨ ɠɢɬɬɹ [5, ɫ. 28-29]. ɉɪɢ ɮɨɪɦɭɜɚɧɧɿ
ɭɫɧɨɦɨɜɥɟɧɧɽɜɨʀ ɝɪɚɦɚɬɢɱɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ ɹɤ ɞɪɭɝɨʀ
ɿɧɨɡɟɦɧɨʀ ɜɚɠɥɢɜɢɦ ɽ ɜɪɚɯɭɜɚɧɧɹ ɧɟ ɥɢɲɟ ɤɭɥɶɬɭɪɧɢɯ ɨɫɨɛɥɢɜɨɫɬɟɣ ɧɨɫɿʀɜ
ɞɪɭɝɨʀ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ, ɚɥɟ ɣ ɩɟɪɲɨʀ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ ɬɚ ɫɜɨɽʀ ɤɭɥɶɬɭɪɢ.
ɉɨɝɥɢɛɥɟɧɧɹ ɡɧɚɧɶ ɞɜɨɯ ɿɧɨɡɟɦɧɢɯ ɤɭɥɶɬɭɪ ɬɚ ɨɩɨɪɚ ɧɚ ɧɚɰɿɨɧɚɥɶɧɭ
ɤɭɥɶɬɭɪɭ ɬɢɯ, ɯɬɨ ɧɚɜɱɚɽɬɶɫɹ, ɛɭɞɟ ɫɩɪɢɹɬɢ ɝɥɢɛɲɨɦɭ ɣ ɛɿɥɶɲ
ɭɫɜɿɞɨɦɥɟɧɨɦɭ ɡɚɫɜɨɽɧɧɸ ɧɚɜɱɚɥɶɧɨɝɨ ɦɚɬɟɪɿɚɥɭ ɿ ɩɪɢɜɟɞɟ ɞɨ
ɩɨɜɧɨɰɿɧɧɨɝɨ ɪɨɡɜɢɬɤɭ ɬɚ ɜɢɯɨɜɚɧɧɹ ɨɫɨɛɢɫɬɨɫɬɿ ɧɚ ɪɭɛɟɠɿ ɤɿɥɶɤɨɯ ɤɭɥɶɬɭɪ.

Ɉɡɧɚɣɨɦɥɟɧɧɹ ɫɬɭɞɟɧɬɿɜ ɡ ɧɨɜɢɦɢ ɫɨɰɿɨɤɭɥɶɬɭɪɧɢɦɢ ɡɧɚɧɧɹɦɢ
ɡɞɿɣɫɧɸɽɬɶɫɹ ɜɢɤɥɚɞɚɱɟɦ ɡɚ ɞɨɩɨɦɨɝɨɸ ɤɨɦɟɧɬɚɪɹ ɬɚ ɩɪɢɤɥɚɞɿɜ ɜɠɢɜɚɧɧɹ
ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ ɭ ɪɿɡɧɢɯ ɦɨɜɚɯ. Ɏɨɪɦɭɜɚɧɧɸ ɫɨɰɿɨɤɭɥɶɬɭɪɧɢɯ ɧɚɜɢɱɨɤ
ɬɚ ɜɦɿɧɶ ɫɩɪɢɹɽ ɜɩɪɚɜɥɹɧɧɹ ɜ ʀɯ ɜɢɤɨɪɢɫɬɚɧɧɿ ɜ ɫɢɬɭɚɰɿɹɯ ɫɩɿɥɤɭɜɚɧɧɹ.
ɇɚɩɪɢɤɥɚɞ, ɩɪɢ ɩɟɪɟɞɚɱɿ ɩɪɨɯɚɧɧɹ ɚɛɨ ɞɨɡɜɨɥɭ ɜ ɚɧɝɥɿɣɫɶɤɿɣ ɦɨɜɿ
ɧɚɣɱɚɫɬɿɲɟ ɜɠɢɜɚɸɬɶɫɹ ɩɢɬɚɥɶɧɿ ɪɟɱɟɧɧɹ ɡ ɦɨɞɚɥɶɧɢɦɢ ɫɬɪɭɤɬɭɪɚɦɢ, ɳɨ
ɧɚɞɚɽ ʀɦ ɜɿɞɬɿɧɤɭ ɜɜɿɱɥɢɜɨɫɬɿ. E.g. Could you bring me ɚ book, please? Would you
mind opening the window? Do you mind if I leave the lesson earlier? May I come in?
Ⱦɥɹ ɭɤɪɚʀɧɫɶɤɨʀ ɦɨɜɢ ɛɿɥɶɲ ɯɚɪɚɤɬɟɪɧɟ ɜɢɤɨɪɢɫɬɚɧɧɹ ɧɚɤɚɡɨɜɨɝɨ ɫɩɨɫɨɛɭ
ɚɛɨ ɩɢɬɚɥɶɧɨɝɨ ɪɟɱɟɧɧɹ: Ⱦɚɣ ɦɟɧɿ ɫɜɨɸ ɪɭɱɤɭ, ɛɭɞɶ-ɥɚɫɤɚ. Ɍɢ ɧɟ ɞɚɫɢ ɦɟɧɿ
ɫɜɿɣ ɬɟɥɟɮɨɧ? Ɇɨɠɟɲ ɞɚɬɢ ɤɧɢɝɭ ɩɨɱɢɬɚɬɢ?, ɧɿɠ ɩɢɬɚɥɶɧɢɯ ɪɟɱɟɧɶ: ȼɢ ɧɟ
ɦɨɠɟɬɟ ɦɟɧɿ ɞɨɩɨɦɨɝɬɢ? ȼɢ ɧɟ ɩɿɞɤɚɠɟɬɟ, ɹɤ ɞɨʀɯɚɬɢ ɞɨ ɚɜɬɨɜɨɤɡɚɥɭ? ȼ
ɿɫɩɚɧɫɶɤɿɣ ɦɨɜɿ ɜ ɰɶɨɦɭ ɜɢɩɚɞɤɭ ɦɨɠɟ ɜɠɢɜɚɬɢɫɹ ɦɨɞɚɥɶɧɟ ɞɿɽɫɥɨɜɨ poder:
¿Puedes llevarme contigo a la universidad? Ɇɨɠɟɲ ɩɿɞɜɟɡɬɢ ɦɟɧɟ ɞɨ
ɭɧɿɜɟɪɫɢɬɟɬɭ?, ɩɢɬɚɥɶɧɿ ɪɟɱɟɧɧɹ, ɹɤɿ ɧɟ ɦɿɫɬɹɬɶ ɦɨɞɚɥɶɧɨɝɨ ɞɿɽɫɥɨɜɚ: ¿Que
te parece si te llamo? Ɍɢ ɧɟ ɩɪɨɬɢ, ɹɤɳɨ ɹ ɡɚɬɟɥɟɮɨɧɭɸ? ¿Te llamo? ə
ɡɚɬɟɥɟɮɨɧɭɸ ɬɨɛɿ? Permȓtame que te llame. Ⱦɨɡɜɨɥɶ ɦɟɧɿ ɡɚɬɟɥɟɮɨɧɭɜɚɬɢ.
¿Me dejas que te llame? Ⱦɨɡɜɨɥɢɲ ɦɟɧɿ ɡɚɬɟɥɟɮɨɧɭɜɚɬɢ?; ɡɚ ɞɨɩɨɦɨɝɨɸ
ɭɦɨɜɧɨɝɨ ɫɩɨɫɨɛɭ:  ¿Me podrȓas llevar materiales para Maria a la oficina? Ɍɢ
ɦɨɠɟɲ ɡɚɜɟɡɬɢ ɦɚɬɟɪɿɚɥɢ ɞɥɹ Ɇɚɪɿʀ ɜ ɨɮɿɫ? ɇɟ ɡɚɜɟɡɟɲ ɦɚɬɟɪɿɚɥɢ ɞɥɹ
Ɇɚɪɿʀ ɜ ɨɮɿɫ? ¿Me esperarȓas un poco? ɉɨɱɟɤɚɽɲ ɦɟɧɟ ɞɟɤɿɥɶɤɚ ɯɜɢɥɢɧ?
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Ɇɨɠɟɲ ɩɨɱɟɤɚɬɢ ɦɟɧɟ ɞɟɤɿɥɶɤɚ ɯɜɢɥɢɧ?
ȼɢɹɜɥɟɧɿ ɜɢɦɨɝɢ ɫɥɭɝɭɸɬɶ ɬɟɨɪɟɬɢɱɧɢɦ ɩɿɞʉɪɭɧɬɹɦ ɞɥɹ ɚɞɟɤɜɚɬɧɨɝɨ

ɜɢɤɨɧɚɧɧɹ ɩɨɫɬɚɜɥɟɧɨɝɨ ɡɚɜɞɚɧɧɹ – ɫɬɜɨɪɟɧɧɹ ɤɨɦɩɥɟɤɫɭ ɜɩɪɚɜ, ɹɤɢɣ
ɩɪɟɞ’ɹɜɥɟɧɢɣ ɧɚ ɨɫɧɨɜɿ ɦɨɞɚɥɶɧɢɯ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ, ɳɨ ɜɢɪɚɠɚɸɬɶ
ɩɪɢɩɭɳɟɧɧɹ, ɜɩɟɜɧɟɧɿɫɬɶ, ɦɨɠɥɢɜɿɫɬɶ, ɧɟɦɨɠɥɢɜɿɫɬɶ ɬɚ ɫɭɦɧɿɜ.

ɉɪɟɞɫɬɚɜɢɦɨ ɤɨɦɩɥɟɤɫ ɜɩɪɚɜ.
Exercise 1.
Ɇɟɬɚ: ɜɱɢɬɢ ɪɨɡɭɦɿɬɢ ɦɨɞɚɥɶɧɿ ɝɪɚɦɚɬɢɱɧɿ ɫɬɪɭɤɬɭɪɢ, ɳɨ ɜɢɪɚɠɚɸɬɶ

ɩɪɢɩɭɳɟɧɧɹ, ɜɩɟɜɧɟɧɿɫɬɶ, ɦɨɠɥɢɜɿɫɬɶ, ɫɭɦɧɿɜ.
T: Today we are going to talk about different ways of expressing deduction:

certainty, possibility; doubt. In English they show varying degrees of certainty. It
depends on how the person is sure in the situation.

T: Listen to the conversation between two girls Fiona and Clare, then answer the
questions below.

1. Whom do the girls see in the café?
2. Who is the boy with?
3. Do the girls come up to him and say hi? Why not?
ȼɩɪɚɜɚ ɭɦɨɜɧɨ-ɤɨɦɭɧɿɤɚɬɢɜɧɚ ɪɟɰɟɩɬɢɜɧɚ ɭ ɫɩɪɢɣɦɚɧɧɿ ɣ ɭɫɜɿɞɨɦɥɟɧɧɿ

ɮɭɧɤɰɿɣ ɦɨɞɚɥɶɧɢɯ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ; ɜɢɤɨɧɭɽɬɶɫɹ ɜ ɪɟɠɢɦɿ ɨɞɧɨɱɚɫɧɨʀ
ɿɧɞɢɜɿɞɭɚɥɶɧɨʀ ɪɨɛɨɬɢ ɫɬɭɞɟɧɬɿɜ; ɛɟɡɩɨɫɟɪɟɞɧɿɣ ɤɨɧɬɪɨɥɶ ɜɢɤɥɚɞɚɱɚ.

Exercise 2.
Ɇɟɬɚ: ɜɱɢɬɢ ɫɩɪɢɣɦɚɬɢ ɿ ɜɩɿɡɧɚɜɚɬɢ ɫɢɬɭɚɰɿʀ ɦɨɜɥɟɧɧɹ, ɜ ɹɤɢɯ ɜɠɢɜɚɸɬɶɫɹ

ɦɨɞɚɥɶɧɿ ɝɪɚɦɚɬɢɱɧɿ ɫɬɪɭɤɬɭɪɢ, ɳɨ ɜɢɪɚɠɚɸɬɶ ɩɪɢɩɭɳɟɧɧɹ, ɜɩɟɜɧɟɧɿɫɬɶ,
ɦɨɠɥɢɜɿɫɬɶ, ɫɭɦɧɿɜ.

T: Listen to the conversation once more and fill in the gaps in its script.
ȼɩɪɚɜɚ ɭɦɨɜɧɨ-ɤɨɦɭɧɿɤɚɬɢɜɧɚ ɪɟɰɟɩɬɢɜɧɚ ɭ ɪɨɡɩɿɡɧɚɜɚɧɧɿ ɦɨɞɚɥɶɧɢɯ

ɞɿɽɫɥɿɜ; ɜɢɤɨɧɭɽɬɶɫɹ ɜ ɪɟɠɢɦɿ ɨɞɧɨɱɚɫɧɨʀ ɿɧɞɢɜɿɞɭɚɥɶɧɨʀ ɪɨɛɨɬɢ ɫɬɭɞɟɧɬɿɜ;
ɜɢɛɿɪɤɨɜɢɣ ɤɨɧɬɪɨɥɶ ɜɢɤɥɚɞɚɱɚ.

Exercise 3.
Ɇɟɬɚ: ɜɱɢɬɢ ɜɢɡɧɚɱɚɬɢ ɡɧɚɱɟɧɧɹ ɦɨɞɚɥɶɧɢɯ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ ɬɚ

ɡɿɫɬɚɜɥɹɬɢ ʀɯ ɡ ɮɨɪɦɚɦɢ ɦɨɞɚɥɶɧɢɯ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ,
ɩɨɪɿɜɧɸɜɚɬɢ ɦɨɞɚɥɶɧɿ ɝɪɚɦɚɬɢɱɧɿ ɫɬɪɭɤɬɭɪɢ ɚɧɝɥɿɣɫɶɤɨʀ, ɿɫɩɚɧɫɶɤɨʀ ɬɚ

ɭɤɪɚʀɧɫɶɤɨʀ ɦɨɜ, ɚɧɚɥɿɡɭɜɚɬɢ ɩɪɚɜɢɥɚ ɭɬɜɨɪɟɧɧɹ ɬɚ ɜɠɢɜɚɧɧɹ ɦɨɞɚɥɶɧɢɯ
ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ.

1) T: In the conversation which you’ve heard the people use different modals to
express deduction, certainty, doubt, possibility / impossibility in the present, in the past
and in the future.

Let’s analyse the conversation we’ve listened to.
T: Clare is not sure that Danny is sitting in the café. What does she say?
St: It might be Danny.
T: What meaning does the modal verb might express?
St: Deduction in the present.
T: Yes, we use may, might and could when we are making a deduction based on
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evidence or on our experience.
If your friend hasn’t come yet. What do you say?
St: She may be in the traffic jam.
T: When we want to indicate that we are not certain whether something is possible,

but we think it is, we use could / might / may. There is no important difference in meaning
between these modals, but may is slightly more formal.

You’ve got the letter from your friend and you are not certain that it is from Tony.
What would you say?
St:  The  letter  might  be  /  may  be  /  could  be  from  Tony,  because  he  moved  to

Australia recently.
T: We use may not / might not in this way.
 You know that your friend Nick is at home. And at this moment you meet a man

who looks like Nick. What would you say?
St: It may not be / might not be Nick.
T: In spoken English we often contract might not to mightn’t. We don’t usually

contract may not.
T: When there is a possibility that something happened in the past, but you are not

certain if it actually happened, we use could have / may have / might have followed by a
past participle. Your friend had to return home yesterday but he didn’t come.

What would you say?
St: He might / may / could have stopped for a few days on the way.
T: We can use might not have / may not have in this way. We use could not have

when we want to indicate that it is not possible that something happened.
E.g. He didn’t have a boat, so he couldn’t have rowed away.
T: We use can’t or couldn’t for things which we know are impossible and to make

negative deductions. You know your friend’s handwriting so you are looking at the
document and say…

St: It can’t be / couldn’t be from Hugh because that’s not his writing.
T: Clare is sure that Danny is sitting with his mother. What does she say?
St: She must be his mother.
T: What meaning does the modal verb must express?
St: Deduction in the present.
T: We use must when we are sure something is true.
If you are certain that the letter you have received is from your friend Steven. What

do you say?
St: It must be from Steven because he’s in Australia.
T: Remember that we use must with all forms of the infinitive.
E.g. Helen must be at the seaside.
St: John must be working in the garden.
T: The opposite of must in this sense is can’t, mustn’t. It is unlikely that you meet

your friend in the country. What would you say?
St: This can’t Victor here.
T: Clare knows that Danny’s mother was going to come next week. But
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when she sees Danny with his mother in the café. What does she say?
St: They must have changed their plans.
T: What meaning does the modal must have express?
St: Deduction about the past.
T: Yes, we use must have + past participle to express a logical deduction about the

past. We express a negative deduction about the past with can’t have or couldn’t have.
Your friend had to fix the computer but he didn’t do it because when you start working it
is not working properly. What would you say?

St: He can’t have fixed the computer.
T: When we are less certain we use may not have or might not have.
Your friends haven’t come at the meeting. You think they haven’t read the

advertisement. You say …
St: They might not have heard the news.
T: Fiona is not sure that Danny is sitting with his mother. What does she say?
St: Look Clare, she can’t be his mother.
T: What meaning does the modal verb can’t express?
St: Strong doubt.
T: We use can to express strong and very strong doubt. In this meaning can is used

only in interrogative and negative but it may be followed by all forms of the infinitive.
The continuous Infinitive refers to the present. If the verb has no continuous form, the
Indefinite Infinitive is used to refer the action to the present. The Perfect Infinitive refers
to the past. Could implies more uncertainty. You are doubt about your friend’s
knowledge of Spanish and you say …

St: Can Ann know Spanish?
T: We use may / may not to express doubt with the Indefinite Infinitive or Perfect

Infinitive. The form might expresses greater doubt. It is practically never used when
speaking about the past. When you are not sure if your friend is in the library you say …

St: Ann may be at the library now.
T: When we express doubt about an action in the present we mostly use the

Continuous Infinitive after the verb may (with the exception of such verbs as: to love, to
hate, to know, to understand). They may be living in the country. We also use might (not),
may (not) and could when we are not certain about the future. If you are not sure you go
to London next month or not you say … I might go out to London next month.

T: Now you know how we can express deduction, certainty, possibility, doubt in
English. Let’s draw the conclusion about the meanings of the modals.

2) T: Now think of the equivalents of the modals in Spanish and Ukrainian. What
are the equivalents of the verbs can, could, may, might, must which express deduction
Give examples in Spanish and Ukrainian.

St: In Spanish possibility and probability is expressed with the help of futuro simple.
E.g. Alguȓen llamas a la puerta. Será Sara. Ɇɨɠɥɢɜɨ, ɰɟ ɋɚɪɚ. No estamos

seguros de lo que haremos maĖana. Es possible que vayamos a la playa. Ɇɨɠɥɢɜɨ ɦɢ
ɩɿɞɟɦɨ ɧɚ ɩɥɹɠ. Selia estará en la oficina. Habitualmente a esta hora está allá.

T: What is the equivalent of the form: may / might / could + be … -ing in Spanish?
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St: Puede ser que estén cenando. Ɇɨɠɥɢɜɨ, ɜɨɧɢ ɜɟɱɟɪɹɸɬɶ.
T: In the past it is …
St: ¿Donde estuvo Maria ayer por la noche? Creo, que estarȓa en el cine.
 Ⱦɭɦɚɸ, ɳɨ ɜɨɧɚ ɦɨɝɥɚ ɛɭɬɢ ɜ ɤɿɧɨɬɟɚɬɪɿ.
T: How do we express possibility or probability in Spanish?
St: It is condicional. E.g. Mi hermano serȓa un niĖo inseportable siendo niĖo.
T: How do we express deduction in Spanish?
St: With the help of futuro simple.
E.g. Hoy no hace calor. Tendrá frio sin abrigo. ȼɚɦ, ɦɚɛɭɬɶ, ɯɨɥɨɞɧɨ.
Ha trabajando todo el dȓa. Estará cansada. Ɇɚɛɭɬɶ, ɜɢ ɜɬɨɦɢɥɢɫɹ.
T: Now let’s present the forms of the modals expressing possibility / impossibility,

probability / probability, deduction, prediction in English, Spanish and Ukrainian in the
table.

English Spanish Ukrainian
Deduction: certainty
Deduction: possibility
Doubt
ȼɩɪɚɜɚ ɧɟɤɨɦɭɧɿɤɚɬɢɜɧɚ ɪɟɰɟɩɬɢɜɧɨ-ɚɧɚɥɿɬɢɱɧɚ ɭ ɜɢɡɧɚɱɟɧɧɿ ɡɧɚɱɟɧɶ

ɦɨɞɚɥɶɧɢɯ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ ɬɚ ɚɧɚɥɿɡɿ ɮɨɪɦ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ ɡɚ
ɞɨɩɨɦɨɝɨɸ ɟɜɪɢɫɬɢɱɧɨʀ ɛɟɫɿɞɢ, ɧɚ ɩɨɲɭɤ ɟɤɜɿɜɚɥɟɧɬɿɜ ɦɨɞɚɥɶɧɢɯ
ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ ɜ ɿɫɩɚɧɫɶɤɿɣ ɬɚ ɭɤɪɚʀɧɫɶɤɿɣ ɦɨɜɚɯ , ɫɬɜɨɪɟɧɧɿ ɬɚɛɥɢɰɿ
ɧɚ ɩɨɪɿɜɧɹɧɧɹ ɫɬɪɭɤɬɭɪ ɚɧɝɥɿɣɫɶɤɨʀ, ɿɫɩɚɧɫɶɤɨʀ ɬɚ ɭɤɪɚʀɧɫɶɤɨʀ ɦɨɜ;
ɜɢɤɨɧɭɽɬɶɫɹ ɜ ɪɟɠɢɦɿ ɝɪɭɩɨɜɨʀ ɬɚ ɮɪɨɧɬɚɥɶɧɨʀ ɪɨɛɨɬɢ ɫɬɭɞɟɧɬɿɜ;
ɛɟɡɩɨɫɟɪɟɞɧɿɣ ɤɨɧɬɪɨɥɶ ɜɢɤɥɚɞɚɱɚ.

Exercise 4.
Ɇɟɬɚ: ɜɞɨɫɤɨɧɚɥɸɜɚɬɢ ɧɚɜɢɱɤɢ ɜɢɦɨɜɢ ɆȽɋ.
1) T: Listen and pay particular attention to the sentence stress. Are the modals

stressed or unstressed in the phrases?
1. Mr and Mrs Brown can’t have much money.
2. It might be Jane.
3. Peter might not have seen me.
4. There must be a fire somewhere.
5. Can she be working now?
6. Helen could be in her bedroom.
7. My aunt can’t be cooking dinner.
3) T: Now try to read the phrases after the speaker in pauses.
ȼɩɪɚɜɚ ɧɟɤɨɦɭɧɿɤɚɬɢɜɧɚ ɪɟɰɟɩɬɢɜɧɨ-ɪɟɩɪɨɞɭɤɬɢɜɧɚ ɜ ɫɥɭɯɚɧɧɿ ɬɚ ɿɦɿɬɚɰɿʀ

ɦɨɜɥɟɧɧɽɜɢɯ ɡɪɚɡɤɿɜ ɡ ɦɨɞɚɥɶɧɢɦɢ ɝɪɚɦɚɬɢɱɧɢɦɢ ɫɬɪɭɤɬɭɪɚɦɢ; ɜɢɤɨɧɭɽɬɶɫɹ ɜ
ɪɟɠɢɦɿ ɨɞɧɨɱɚɫɧɨʀ ɿɧɞɢɜɿɞɭɚɥɶɧɨʀ ɿ ɯɨɪɨɜɨʀ ɪɨɛɨɬɢ ɫɬɭɞɟɧɬɿɜ; ɛɟɡɩɨɫɟɪɟɞɧɿɣ
ɤɨɧɬɪɨɥɶ ɜɢɤɥɚɞɚɱɚ.

Ɉɬɠɟ, ɜ ɨɫɧɨɜɭ ɫɬɚɬɬɿ ɩɨɤɥɚɞɟɧɢɣ ɟɬɚɩ ɩɪɟɞ’ɹɜɥɟɧɧɹ ɦɨɞɚɥɶɧɢɯ
ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ, ɳɨ ɜɢɪɚɠɚɸɬɶ ɩɪɢɩɭɳɟɧɧɹ, ɜɩɟɜɧɟɧɿɫɬɶ, ɦɨɠɥɢɜɿɫɬɶ
/ ɧɟɦɨɠɥɢɜɿɫɬɶ, ɫɭɦɧɿɜ ɭ ɬɟɩɟɪɿɲɧɶɨɦɭ, ɦɢɧɭɥɨɦɭ, ɦɚɣɛɭɬɧɶɨɦɭ ɱɚɫɿ ɜ
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ɭɫɧɨɦɭ ɦɨɜɥɟɧɧɿ. Ɂɚɜɞɚɧɧɹɦ ɟɬɚɩɭ ɽ ɨɡɧɚɣɨɦɥɟɧɧɹ ɫɬɭɞɟɧɬɿɜ ɿɡ ɫɢɬɭɚɰɿɹɦɢ
ɜɠɢɜɚɧɧɹ ɧɨɜɢɯ ɦɨɞɚɥɶɧɢɯ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ, ɜɱɢɬɢ ɫɬɭɞɟɧɬɿɜ
ɚɧɚɥɿɡɭɜɚɬɢ ɡɧɚɱɟɧɧɹ ɿ ɮɨɪɦɢ ɦɨɞɚɥɶɧɢɯ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ ɬɚ
ɭɡɚɝɚɥɶɧɸɜɚɬɢ ʀɯ ɭ ɩɪɚɜɢɥɚ ɜɠɢɜɚɧɧɹ ɿ ɭɬɜɨɪɟɧɧɹ ɦɨɞɚɥɶɧɢɯ ɝɪɚɦɚɬɢɱɧɢɯ
ɫɬɪɭɤɬɭɪ ɬɚ ɨɩɪɚɰɶɨɜɭɜɚɬɢ ɮɨɧɟɬɢɱɧɟ ɨɮɨɪɦɥɟɧɧɹ ɡɪɚɡɤɿɜ ɦɨɜɥɟɧɧɹ ɡ
ɜɢɭɱɭɜɚɧɨɸ ɦɨɞɚɥɶɧɨɸ ɝɪɚɦɚɬɢɱɧɨɸ ɫɬɪɭɤɬɭɪɨɸ. Ⱦɨ ɤɨɦɩɥɟɤɫɭ ɜɩɪɚɜ
ɭɜɿɣɲɥɢ ɜɩɪɚɜɢ ɧɚ ɜɢɡɧɚɱɟɧɧɹ ɫɬɪɭɤɬɭɪɧɢɯ ɟɥɟɦɟɧɬɿɜ ɝɪɚɦɚɬɢɱɧɨʀ
ɫɬɪɭɤɬɭɪɢ, ɜɢɜɟɞɟɧɧɹ ɚɛɨ ɮɨɪɦɭɥɸɜɚɧɧɹ ɩɪɚɜɢɥ, ɜɩɪɚɜɢ ɧɚ ɚɧɚɥɿɡ ɩɪɚɜɢɥ
ɭɬɜɨɪɟɧɧɹ ɬɚ ɜɠɢɜɚɧɧɹ ɦɨɞɚɥɶɧɢɯ ɝɪɚɦɚɬɢɱɧɢɯ ɫɬɪɭɤɬɭɪ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ
ɩɨɪɿɜɧɹɧɨ ɡ ɝɪɚɦɚɬɢɱɧɢɦɢ ɫɬɪɭɤɬɭɪɚɦɢ ɿɫɩɚɧɫɶɤɨʀ ɬɚ ɭɤɪɚʀɧɫɶɤɨʀ ɦɨɜ .

ɉɟɪɫɩɟɤɬɢɜɚɦɢ ɞɨɫɥɿɞɠɟɧɧɹ ɽ ɪɨɡɪɨɛɤɚ ɩɿɞɫɢɫɬɟɦɢ ɜɩɪɚɜ ɞɥɹ
ɮɨɪɦɭɜɚɧɧɹ ɝɪɚɦɚɬɢɱɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ ɜ ɭɫɧɨɦɭ ɦɨɜɥɟɧɧɿ ɧɚ ɨɫɧɨɜɿ
ɦɨɞɚɥɶɧɢɯ ɞɿɽɫɥɿɜ.

ȼ ɢ ɤ ɨ ɪ ɢ ɫ ɬ ɚ ɧ ɚ  ɥ ɿ ɬ ɟ ɪ ɚ ɬ ɭ ɪ ɚ :
1. ȼɨɜɤ Ɉ. ȱ. Ɏɨɪɦɭɜɚɧɧɹ ɚɧɝɥɨɦɨɜɧɨʀ ɝɪɚɦɚɬɢɱɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ ɭ ɦɚɣɛɭɬɧɿɯ ɭɱɢɬɟɥɿɜ ɜ ɭɦɨɜɚɯ

ɿɧɬɟɧɫɢɜɧɨɝɨ ɧɚɜɱɚɧɧɹ : ɞɢɫ. ... ɤɚɧɞ. ɩɟɞ. ɧɚɭɤ : 13.00.02 / ȼɨɜɤ Ɉɥɟɧɚ ȱɜɚɧɿɜɧɚ.  – Ʉɢʀɜ, 2008. –
335 ɫ.

2. Ɉɪɥɨɜɫɶɤɚ Ʌ. Ʉ. Ɏɨɪɦɭɜɚɧɧɹ ɝɪɚɦɚɬɢɱɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ ɜ ɭɫɧɨɦɭ ɦɨɜɥɟɧɧɿ ɧɚ ɡɚɫɚɞɚɯ
ɿɧɬɟɝɪɨɜɚɧɨɝɨ ɧɚɜɱɚɧɧɹ ɭ ɦɚɣɛɭɬɧɿɯ ɭɱɢɬɟɥɿɜ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ : ɞɢɫ. ... ɤɚɧɞ. ɩɟɞ. ɧɚɭɤ : 13.00.02
/ Ɉɪɥɨɜɫɶɤɚ Ʌɿɞɿɹ Ʉɨɫɬɹɧɬɢɧɿɜɧɚ. – Ʉɢʀɜ, 2010. – 304 ɫ.

3. Ɋɹɛɢɯ Ɇ. ȼ. Ɇɟɬɨɞɢɤɚ ɧɚɜɱɚɧɧɹ ɫɬɭɞɟɧɬɿɜ ɦɨɜɧɢɯ ɫɩɟɰɿɚɥɶɧɨɫɬɟɣ ɮɨɪɦ ɫɩɨɫɨɛɭ ɬɚ ɱɚɫɭ
ɚɧɝɥɿɣɫɶɤɨɝɨ ɞɿɽɫɥɨɜɚ : ɞɢɫ. ... ɤɚɧɞ. ɩɟɞ. ɧɚɭɤ : 13.00.02 / Ɋɹɛɢɯ Ɇɢɤɨɥɚ ȼɨɥɨɞɢɦɢɪɨɜɢɱ. –
ɏɚɪɤɿɜ : ɏɇɍ, 2003. – 189 ɫ.

4. ɋɬɟɱɟɧɤɨ Ɍ. Ɉ. Ɏɨɪɦɭɜɚɧɧɹ ɩɪɨɮɟɫɿɣɧɨ ɨɪɿɽɧɬɨɜɚɧɨʀ ɚɧɝɥɨɦɨɜɧɨʀ ɝɪɚɦɚɬɢɱɧɨʀ ɤɨɦɩɟɬɟɧɰɿʀ
ɦɚɣɛɭɬɧɿɯ ɮɿɥɨɥɨɝɿɜ : ɞɢɫ. … ɤɚɧɞ. ɩɟɞ. ɧɚɭɤ : 13.00.02 / ɋɬɟɱɟɧɤɨ Ɍɟɬɹɧɚ Ɉɥɟɤɫɚɧɞɪɿɜɧɚ. – Ʉɢʀɜ,
2004. – 200 ɫ.

5. Ɍɟɪ-Ɇɢɧɚɫɨɜɚ ɋ. Ƚ. əɡɵɤ ɢ ɦɟɠɤɭɥɶɬɭɪɧɚɹ ɤɨɦɦɭɧɢɤɚɰɢɹ : ɭɱɟɛ. ɩɨɫɨɛɢɟ / ɋɜɟɬɥɚɧɚ Ƚɪɢɝɨɪɶɟɜɧɚ
Ɍɟɪ-Ɇɢɧɚɫɨɜɚ. – Ɇɨɫɤɜɚ : ɋɥɨɜɨ / Slovo, 2000. – 264 c.
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1. Vovk O. I. Formuvannia anhlomovnoi hramatychnoi kompetentsii u maibutnikh uchyteliv v umovakh

intensyvnoho navchannia : dys. ... kand. ped.nauk : 13.00.02 / Vovk Olena Ivanivna. – Kyiv, 2008. –
335 s.

2. Orlovska L. K. Formuvannia hramatychnoi kompetentsii v usnomu movlenni na zasadakh intehrovanoho
navchannia u maibutnikh uchyteliv anhliiskoi movy : dys. ... kand. ped. nauk : 13.00.02 / Orlovska Lidiia
Kostiantynivna. – Kyiv, 2010. – 304 s.

3. Riabykh M. V. Metodyka navchannia studentiv movnykh spetsialnostei form sposobu ta chasu
anhliiskoho diieslova : dys. ... kand. ped. nauk : 13.00.02 / Riabykh Mykola Volodymyrovych. –
Kharkiv : KhNU, 2003. – 189 s.

4. Stechenko T. O. Formuvannia profesiino oriientovanoi anhlomovnoi hramatychnoi kompetentsii
maibutnikh filolohiv : dys. … kand. ped. nauk : 13.00.02 / Stechenko Tetiana Oleksandrivna. – Kyiv,
2004. – 200 s.

5. Ter-Minasova S. G. Yazyk i mezhkulturnaya kommunikatsiya : ucheb. posobie / Svetlana Grigorevna
Ter-Minasova. – Moskva : Slovo / Slovo, 2000. – 264 c.

ɈɊɅɈȼɋɄȺə Ʌ. Ʉ. Ʉɨɦɩɥɟɤɫ ɭɩɪɚɠɧɟɧɢɣ ɧɚ ɩɪɢɦɟɪɟ ɦɨɞɚɥɶɧɵɯ ɝɪɚɦɦɚɬɢɱɟɫɤɢɯ
ɫɬɪɭɤɬɭɪ, ɜɵɪɚɠɚɸɳɢɯ ɩɪɟɞɩɨɥɨɠɟɧɢɟ, ɭɜɟɪɟɧɧɨɫɬɶ, ɜɨɡɦɨɠɧɨɫɬɶ, ɧɟɜɨɡɦɨɠɧɨɫɬɶ ɢ
ɫɨɦɧɟɧɢɟ.

ɋɬɚɬɶɹ ɩɨɫɜɹɳɟɧɚ ɪɚɫɫɦɨɬɪɟɧɢɸ ɤɨɦɩɥɟɤɫɚ ɭɩɪɚɠɧɟɧɢɣ ɧɚ ɷɬɚɩɟ ɩɪɟɞɶɹɜɥɟɧɢɹ , ɤɨɝɞɚ
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ɩɪɨɢɫɯɨɞɢɬ ɮɨɪɦɢɪɨɜɚɧɢɟ ɭ ɫɬɭɞɟɧɬɨɜ ɩɪɟɞɫɬɚɜɥɟɧɢɹ ɨ ɮɭɧɤɰɢɨɧɢɪɨɜɚɧɢɢ ɢ
ɮɨɪɦɨɨɛɪɚɡɨɜɚɧɢɢ ɦɨɞɚɥɶɧɵɯ ɝɪɚɦɦɚɬɢɱɟɫɤɢɯ ɫɬɪɭɤɬɭɪ, ɜɵɪɚɠɚɸɳɢɯ ɩɪɟɞɩɨɥɨɠɟɧɢɟ,
ɭɜɟɪɟɧɧɨɫɬɶ, ɜɨɡɦɨɠɧɨɫɬɶ / ɧɟɜɨɡɦɨɠɧɨɫɬɶ, ɫɨɦɧɟɧɢɟ ɜ ɧɚɫɬɨɹɳɟɦ, ɩɪɨɲɥɨɦ, ɛɭɞɭɳɟɦ
ɜɪɟɦɟɧɢ. Ɂɚɞɚɱɟɣ ɷɬɚɩɚ ɹɜɥɹɟɬɫɹ ɨɡɧɚɤɨɦɥɟɧɢɟ ɫɬɭɞɟɧɬɨɜ ɫ ɫɢɬɭɚɰɢɹɦɢ ɩɪɢɦɟɧɟɧɢɹ ɧɨɜɵɯ
ɦɨɞɚɥɶɧɵɯ ɝɪɚɦɦɚɬɢɱɟɫɤɢɯ ɫɬɪɭɤɬɭɪ, ɭɱɢɬɶ ɫɬɭɞɟɧɬɨɜ ɚɧɚɥɢɡɢɪɨɜɚɬɶ ɡɧɚɱɟɧɢɟ ɢ ɮɨɪɦɵ
ɦɨɞɚɥɶɧɵɯ ɝɪɚɦɦɚɬɢɱɟɫɤɢɯ ɫɬɪɭɤɬɭɪ ɢ ɨɛɨɛɳɚɬɶ ɢɯ ɜ ɩɪɚɜɢɥɚ ɭɩɨɬɪɟɛɥɟɧɢɹ ɢ ɨɛɪɚɡɨɜɚɧɢɹ
ɦɨɞɚɥɶɧɵɯ ɝɪɚɦɦɚɬɢɱɟɫɤɢɯ ɫɬɪɭɤɬɭɪ ɢ ɨɛɪɚɛɚɬɵɜɚɬɶ ɮɨɧɟɬɢɱɟɫɤɨɟ ɨɮɨɪɦɥɟɧɢɟ ɨɛɪɚɡɰɨɜ
ɪɟɱɢ ɫ ɨɛɭɱɚɟɦɵɦ ɦɨɞɚɥɶɧɨɣ ɝɪɚɦɦɚɬɢɱɟɫɤɨɣ ɫɬɪɭɤɬɭɪɟ. ȼ ɤɨɦɩɥɟɤɫɟ ɭɩɪɚɠɧɟɧɢɣ
ɪɚɫɫɦɚɬɪɢɜɚɸɬɫɹ ɭɩɪɚɠɧɟɧɢɹ ɧɚ ɨɡɧɚɤɨɦɥɟɧɢɟ ɫ ɝɪɚɦɦɚɬɢɱɟɫɤɢɦɢ ɫɬɪɭɤɬɭɪɚɦɢ. Ɉɧɢ
ɜɤɥɸɱɚɸɬ ɡɚɞɚɧɢɹ ɧɚ ɨɫɨɡɧɚɧɢɟ ɮɭɧɤɰɢɣ ɢ ɮɨɪɦ ɝɪɚɦɦɚɬɢɱɟɫɤɨɣ ɫɬɪɭɤɬɭɪɵ , ɨɜɥɚɞɟɧɢɟ
ɮɨɧɟɬɢɱɟɫɤɢɦ ɨɮɨɪɦɥɟɧɢɟɦ ɪɟɱɟɜɨɝɨ ɨɛɪɚɡɰɚ ɫ ɨɛɭɱɟɧɢɟɦ ɝɪɚɦɦɚɬɢɱɟɫɤɨɣ ɫɬɪɭɤɬɭɪɟ
(ɦɟɥɨɞɢɤɨɣ, ɮɪɚɡɨɜɵɦ ɭɞɚɪɟɧɢɟɦ, ɪɢɬɦɨɦ, ɬɟɦɩɨɦ). ȼ ɤɨɦɩɥɟɤɫ ɭɩɪɚɠɧɟɧɢɣ ɜɨɲɥɢ
ɭɩɪɚɠɧɟɧɢɹ ɧɚ ɨɩɪɟɞɟɥɟɧɢɟ ɫɬɪɭɤɬɭɪɧɵɯ ɷɥɟɦɟɧɬɨɜ ɝɪɚɦɦɚɬɢɱɟɫɤɨɣ ɫɬɪɭɤɬɭɪɵ, ɜɵɜɨɞɚ ɢɥɢ
ɮɨɪɦɭɥɢɪɨɜɤɢ ɩɪɚɜɢɥ, ɭɩɪɚɠɧɟɧɢɹ ɧɚ ɚɧɚɥɢɡ ɩɪɚɜɢɥ ɨɛɪɚɡɨɜɚɧɢɹ ɢ ɭɩɨɬɪɟɛɥɟɧɢɹ ɦɨɞɚɥɶɧɵɯ
ɝɪɚɦɦɚɬɢɱɟɫɤɢɯ ɫɬɪɭɤɬɭɪ ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ ɩɨ ɫɪɚɜɧɟɧɢɸ ɫ ɝɪɚɦɦɚɬɢɱɟɫɤɢɦɢ ɫɬɪɭɤɬɭɪɚɦɢ
ɢɫɩɚɧɫɤɨɝɨ ɢ ɭɤɪɚɢɧɫɤɨɝɨ ɹɡɵɤɨɜ.

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: ɝɪɚɦɦɚɬɢɱɟɫɤɚɹ ɤɨɦɩɟɬɟɧɰɢɹ, ɝɪɚɦɦɚɬɢɱɟɫɤɢɟ ɧɚɜɵɤɢ, ɦɨɞɚɥɶɧɵɟ
ɝɪɚɦɦɚɬɢɱɟɫɤɢɟ ɫɬɪɭɤɬɭɪɵ.

ORLOVSKA L. K. Complex of exercises of the modal grammatical structures expressing
assumption, confidence, possibility, impossibility and doubt.

The article is devoted to the consideration of the complex of exercises at the stage of
presentation, when the formation of students’ ideas about the functioning and shaping of modal
grammatical structures expressing assumptions, beliefs, possibilities / impossibilities, doubts in the
present, past, and future time occurs. The goal of the stage is to familiarize students with the situations
of the use of new modal grammatical structures, to teach students to analyze the meanings and forms of
modal grammatical structures and to generalize them to the rules of the use and formation of modal
grammatical structures and to process the phonetic representation of samples of speech with the modal
grammatical structures. Exercises include tasks for understanding the functions and forms of the
grammatical structure, mastering the phonetic design of the speech sample with the learned
grammatical structure (melody, phrasal emphasis, rhythm, tempo). The complex of exercises includes
exercises to determine the structural elements of the grammatical structure, the derivation or
formulation of rules, exercises for the analysis of the rules of formation and use of modal grammatical
structures of the English language compared with the grammatical structures of the Spanish and
Ukrainian languages.

Keywords: grammatical competence, grammatical skills, modal grammatical structures.
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ɉɉɊɊɈɈɎɎȿȿɋɋȱȱɃɃɇɇɈɈ--ȿȿɄɄɈɈɇɇɈɈɆɆȱȱɑɑɇɇȺȺ ɉɉȱȱȾȾȽȽɈɈɌɌɈɈȼȼɄɄȺȺ ɆɆȺȺɃɃȻȻɍɍɌɌɇɇɖɖɈɈȽȽɈɈ ȼȼɑɑɂɂɌɌȿȿɅɅəə
ɍɍ ɄɄɈɈɇɇɌɌȿȿɄɄɋɋɌɌȱȱ ȯȯȼȼɊɊɈɈɉɉȿȿɃɃɋɋɖɖɄɄɈɈȲȲ ȱȱɇɇɌɌȿȿȽȽɊɊȺȺɐɐȱȱȲȲ

ɍ ɫɬɚɬɬɿ ɡɚɩɪɨɩɨɧɨɜɚɧɨ ɦɨɞɟɥɶ ɩɟɞɚɝɨɝɿɱɧɨʀ ɬɟɯɧɨɥɨɝɿʀ ɩɪɨɮɟɫɿɣɧɨ-ɟɤɨɧɨɦɿɱɧɨʀ
ɩɿɞɝɨɬɨɜɤɢ ɦɚɣɛɭɬɧɶɨɝɨ ɜɱɢɬɟɥɹ, ɜɤɚɡɚɧɨ ɧɚ ɨɫɨɛɥɢɜɨɫɬɿ ɤɨɧɰɟɩɰɿʀ ɩɟɞɚɝɨɝɿɱɧɢɯ ɬɟɯɧɨɥɨɝɿɣ ɡ


